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Purpose of the Review 

 
281—79.1(256) General statement. Programs of practitioner and administrator preparation 
leading to licensure in Iowa are subject to approval by the state board of education, as provided in 
Iowa Code chapter 256. 
 
“Practitioner preparation programs” means the programs of practitioner preparation leading to 
licensure of teachers, administrators, and other professional school personnel.  
 
The state review addresses the requirements of the State Board of Education for program 
approval. Only state approved programs have the authority to recommend candidates to the Board 
of Educational Examiners for Iowa licensure. Recent changes in Chapter 13 have strengthened 
the site visits regarding programs other than initial teacher preparation in order to better fulfill the 
responsibility to the State Board of Education and the Board of Educational Examiners. National 
recognition/accreditation of any practitioner preparation program is welcomed by the State of 
Iowa; however, such recognition/accreditation alone does not fulfill the state requirements for 
approval.  
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Northern Iowa community for their hospitality and assistance in facilitating the team‘s work. The 
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requests for materials. We interacted with a wide variety of individuals who demonstrated 
enthusiasm, professionalism, and dedication to this program.  
 

 

General Comments regarding the University of Northern Iowa 
Programs 

 

 The University of Northern Iowa historically has played and continues to play a unique 
role in the preparation of educators in the state of Iowa. Its legacy as a leader in educator 
preparation is strong; this long-standing tradition is felt across the campus in the pride of 
those who work with future educators.  

 UNI serves as a leader in many aspects of educator preparation, including programs that 
prepare new teachers, principals, superintendents, school counselors, school 
psychologists, and speech pathologists. 

 Areas of excellence exist throughout the educator preparation system at UNI. A number 
of projects emanating from UNI serve Iowa PK-12 schools and educators, and UNI 
administrators and faculty play key roles in major statewide initiatives in conjunction 
with the Iowa Department of Education. 

 It appeared to the visiting team that the continuing strength of educator preparation, 
especially teacher preparation, is the result of dedicated faculty making do with less; 
declining resources and cut-backs in faculty lines have had a severe impact that has been 
absorbed to a great extent by faculty.  The sustainability of this situation is a major issue 
for educator preparation at UNI. Declining support for faculty has a direct impact on the 
number of students who can be served effectively and programs that can be offered at the 
level of quality consistent with UNI‘s traditional standards. If educator preparation is 
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truly a priority at UNI, internal reviews need to be conducted and resources increased or 
reallocated; the alternative is that some programs may need to limited in size or 
discontinued. 

 
CHAPTER 79 

STANDARDS FOR PRACTITIONER PREPARATION PROGRAMS 

 
281—79.10(256) Governance and resources standard. Governance and resources shall 
adequately support the preparation of practitioner candidates to meet professional, state and 
institutional standards in accordance with the following provisions. All provisions of this standard 
shall be demonstrated appropriately and equitably for all programs regardless of delivery model, 
including programs delivered by distance learning and programs offered on campus, off campus, 
and through any other model of delivery.  
 
79.10(1) A clearly understood governance structure provides guidance and support for the 
practitioner preparation program(s). Programs offered by various delivery models, including 
distance learning and off-campus models, are integrated appropriately into the governance 
structure of the institution.  
79.10(2) The professional education unit has primary responsibility for all programs offered by 
the institution for the initial and continuing preparation of teachers, administrators and other 
professional school personnel.  
79.10(3) The unit‘s conceptual framework establishes the shared vision for the unit and provides 
the foundation for coherence among curriculum, instruction, field experiences, clinical practice, 
assessment, and evaluation aligned with appropriate professional standards and best practice in 
classroom instruction and school leadership.  
79.10(4) The work climate, policies, and assignments promote intellectual vitality, including best 
practices in teaching, scholarship and service among faculty.  
79.10(5) The unit provides evidence of ongoing collaboration with the professional community, 
including evidence that there is an active advisory committee that, at a minimum, is solicited 
semiannually for program input to inform the unit.  
79.10(6) When a unit is part of a college or university, the unit provides evidence of ongoing 
collaboration with other departments of the institution, especially regarding content 
endorsements. 
79.10(7) Procedures for an appeals process for candidates and faculty are clearly communicated 
and provided to all candidates and faculty.  
79.10(8) The unit administers a systematic and comprehensive evaluation system designed to 
enhance the teaching competence and intellectual vitality of the professional education unit. 
79.10(9) The institution provides the commitment and resources necessary to support a quality 
clinical program for all practitioner candidates. 
79.10(10) Institutional commitment to the unit includes financial resources, facilities, appropriate 
educational materials, library services, and equipment to ensure the fulfillment of the institution‘s 
and unit‘s missions, and the delivery of quality programs, regardless of delivery model.  
79.10(11) The unit provides sufficient faculty, administrative, clerical, and technical staff to plan 
and deliver a quality practitioner program(s). 
79.10(12) Resources are available to support professional development opportunities for faculty. 
79.10(13) Resources are available to support technological and instructional needs to enhance 
candidate learning.  
79.10(14) The use of part-time faculty and graduate students in teaching roles is purposeful and is 
managed to ensure integrity, quality, and continuity of all programs, including those delivered by 
distance learning, off-campus, and other delivery models.  
 



 

 UNI Site Visit, April, 2010                                                                                                                  page 4 

 

Initial Team Finding 

Met  

Or 

Met with Strength 

Met Pending  

Conditions  

Noted Below 

Not Met 

 

 

 

Strengths  

 

 The President has clearly identified the important role of teacher education at UNI.  He 
articulated that educator preparation is one of his top three priorities.  He further stated 
that his vision is to have the State of Iowa recognize that UNI is the ―go to‖ institution for 
teacher education.  The President explained that this means that the University of 
Northern Iowa will be known both state and nation-wide as the teacher preparation 
institution.  President Allen is to be commended for his commitment to teacher 
preparation. 

 During the site visit the College of Education was searching for a new dean.  The 
President and Provost invested in the services of a private search firm to ensure that the 
best candidates were identified.  Both the President and the Provost have a clear vision of 
the unique professional skills, personal attributes, and experiences that the new dean will 
possess in order to lead this university-wide program through a critically important 
transformative change process.   

 The Provost is an important and decisive agent for change.  With respect to 
operationalizing changes through her willingness to make complex and both popular and 
unpopular decisions, it is apparent that she is clearly up to the challenge.   

 Two colleges are currently being combined (CHFA and CNS), with the dean of the 
College of Natural Sciences designated to become the overall dean of the newly merged 
college.  This dean is strong in his support of teacher education as well as his support of 
his faculty. 

 The Dean of the College of Natural Sciences should be commended for the organization 
of the science education faculty. This type of organization facilitates better and more 
accurate communication. 

 Full-time faculty members provide the majority of advising for candidates in educational 
leadership programs. 

 The Speech and Language Pathologist Program, housed in the Department of 
Communication Sciences and Disorders, appears to be a model for support and resources 
within the university. The program enjoys strong leadership and contemporary resources 
and equipment.  

 Students in the 2+2 outreach program expressed appreciation for the opportunity offered 
by this program; many candidates would not be able to further their degrees without it.  

 

Concerns/Recommendations  
 

1) The ―unit‖ of education is not consistently defined nor operationalized, given that this is a 
university-wide program.  Almost everyone contacted refers to the teacher education 
program  as a ―university-wide program,‖ but it was apparent to team members that there 
is a lack of understanding of the concepts of unit and unit governance. Team members 
were told that ―this is a university wide teacher education program when it is convenient 
to be so.‖  Otherwise, it is ―a program of silos.‖ 

 
2) College leaders reported that the ownership for the teacher preparation program is no 

greater in the College of Education than in the other colleges that ―house‖ educator 
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preparation programs (such as music, science, history, etc). This view has implications 
for primary responsibility for teacher preparation.  

 
3) Many faculty members in colleges supporting secondary education reported a sense of 

being left out of the decision-making process, especially regarding the professional core. 
They feel responsibility for graduating well-prepared teachers and want to be included in 
the decisions made by the unit.  

 
4) Members of the Council on Teacher Education appear to understand that their 

responsibility is for oversight of the university-wide program.  This was clearly 
articulated during the team meeting with this Council.  Yet, members of the Council 
readily admit that the Council has no or very limited authority.  The leadership in the 
College of Education indicated that the Teacher Education Council has the power to 
generate curriculum.  Yet, when asked about this, the council members were not in 
agreement.  The Council members reported that they were more reactive than proactive 
with regard to teacher education oversight.  

 
 Team members asked many individuals ―Who is responsible for UNI teacher education?‖ 

and were met with different responses, including, ―That is a good question.  You will 
need to contact the department heads, deans, and the Provost.‖  Another response was 
that no one has the oversight authority for teacher education with regard to the education 
programs.  The answers were inconsistent and did not speak to a well articulated vision of 
governance for the ―university-wide teacher education program.‖  Some felt that the 
Director of Teacher Education was that individual.  Some felt that this was a 
responsibility of the Dean.  Some felt that this was the responsibility of the senior 
leadership group of deans and VPs.  Some indicated that this was the responsibility of the 
Provost.   

 
 The team recommends that the institution empower the Council on Teacher Education to 

be the oversight body with the authority to establish and enforce policies, enhance 
communications, and address issues that concern the preparation of teachers in any 
college/department.  The team recommends that a constitution for the Council on Teacher 
Education be written and adopted at all levels which will give greater support to 
importance of this council. The line of reporting should include both the Dean of the 
College of Education and the Provost in a way that best supports the work of a university 
wide teacher education program. 

 
5)    The interactive online organizational chart which team members were given 

[http://www.ir.uni.edu/dbweb/orgchart/?empID=0E1EF8C52E] reveals that the Director 
of the Office of Field Experiences appears to report directly to the Dean of the College of 
Education, not to the interim head of the Department of Teaching, nor to the Director of 
Teacher Education.  If this is the case, the team raises the question: what is the purpose of 
the Department of Teaching, since the Price Lab School now reports directly to the 
Provost?  

 
  The team‘s recommendations include the following: 

 
a) The Director of the Office of Student Field Experiences report directly to the Director 

of Teacher Education because clinical experiences are such an integral part of the 
teacher education program.  The Director of Teacher Education should report directly 
to the Dean. 
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b) The reporting line for the Director of the Price Lab School should include the Dean 
of the College of Education.  

 
6)    Graduate programs preparing educational professionals for licenses in school counseling 

and speech pathology are governed by their colleges of residence and not by the College 
of Education. Governance needs to be restructured in such a way that: 

 
a)   Communication / collaboration exists among all programs that operate under the 

requirements of Chapter 79. 
b)   The recommending official(s) making recommendation of candidates to the Board 

of Education Examiners (BoEE) for licensure has/have jurisdiction to monitor and 
be able to ensure the BoEE that said candidates have, in fact, met the appropriate 
requirements. 

 
7)   The communication among the deans of the colleges with educator preparation programs 

is incomplete and seems to occur in two fashions:  a) during the senior leadership 
meetings that occur weekly with the Provost and b) through informal communication.   

 The team suggests considering a separate senior leadership group that is exclusive to 
educator preparation.  This could provide a singular focus to this group rather than 
addressing the wide array of topics that are necessary for senior leadership councils. This 
new group could include the deans with educator preparation programs as well as some 
department heads and directors.   

 
8)    Most of the administrators in the College of Education have interim appointments. Given 

the limitations that are faced by interim appointments, UNI should take action to reduce 
the number of interim appointments and to deploy more continuous appointments for 
continuity and for responsible decision-making. 

 
9)   The external advisory committee for teacher education has been recently reconstituted, 

but it has not met yet.  If it is truly to be an essential body that helps to provide the 
Chapter 79 intent of ―input to inform the unit” and identify directions for educator 
preparation, then its members must have knowledge about teaching. Team members were 
told that the membership was determined based on the value of each member in terms of 
public relations and public acknowledgment. While it is important to use a committee to 
better inform stakeholders such as legislators, the value of the committee is better felt if 
its primary purpose is to inform the UNI educator preparation program. If two advisory 
boards are necessary to fulfill different purposes, the program should consider moving in 
this direction.  

 
10)  The budget reductions and subsequent limitations on resources for teacher education 

appear to be an impediment to delivering continued high quality teacher preparation. The 
team was unable to determine the extent of the budget reductions with the information 
available, yet it was made clear that budget reductions have been harmful to teacher 
education.  Current budget decreases have resulted in elimination of faculty lines and 
reductions of memberships in professional associations and operating budgets.  

 
 Team members heard from the leadership in the College of Education that this College 

has experienced the larger cuts university-wide. If resources cannot support the programs 
to the extent necessary, then consideration should be given to reducing the scope of 
teacher education and other educator preparation in order to match the level of resources 
available---thus not sacrificing quality.  Given the budget crisis and the reduction of 
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teaching lines, it may behoove unit leaders to examine creative strategies for resurrecting 
more faculty teaching lines. Additionally, an in-house review of teaching assignments 
could determine productivity; if inefficiencies are found, then action should be taken to 
address the need for a higher level of productivity.  

 
11)  Faculty load: Because no faculty positions lost to phased retirement or retirement have 

been replaced,  faculty are left to do the work of those lost as well as their original 
responsibilities.  Faculty reported that if budget cuts continue sections of classes will 
decrease in number so that class sizes will increase to as many as 80 in a lecture type 
arena: this will certainly affect authentic assessment as well as faculty/student interaction 
and project-based, hands-on learning. Faculty report that they cannot physically continue 
to do this work as the number of students in their programs continues to increase.  
Faculty members are concerned that this will result in teaching that is lecture oriented 
instead of modeling for pre-service teachers best practice that they are expected to do 
upon graduation. Concern exists among faculty that the amount of time available to 
scholarship will diminish and thus affect the program. Examples of this issue include the 
following: 

 
a) In Early Childhood Education (ECE) a teacher from PLS is teaching on a nonpaid 

basis a section of 86 students, collapsed from what was originally 3 sections of a 
course. 

b) In ECE 400 students are served by only 2 full-time faculty, down from 5 (3 in 
phased retirement or are retired). 

c) In ECE one faculty member comes in the fall two weeks ahead of other faculty to 
make placements individually for students; ECE is in need of a field coordinator.  

d) Early Childhood faculty are teaching the course, Development and Assessment of 
the Young Child, which was taught in the Educational Psychology program. When 
the class was transferred, Early Childhood program did not received additional 
faculty. The curriculum is being negatively impacted by these workloads as well as 
because of increased enrollments in courses.  

e) In music education the faculty would like to do supervision (best practice), but do 
not have time within their full-time load. 

f) Secondary and literacy faculty report they supervise students in the field during 
methods, but receive no compensation for it.   

g) Literacy faculty report they are losing their only middle level literacy person to 
retirement, and that faculty member is not slated to be replaced.  They report this 
will be a huge hole in the program. 

h) Faculty in Literacy are concerned about the quality of their program as they want to 
model reflective practitioners; the lack of hires and increase of class size will not 
allow for that. 

i) The ratio of faculty to students in the counselor education program is 
disproportionately low compared to the same ratio in other graduate programs.  
This situation needs to be addressed for continued success of the program as well 
as to maintain national accreditation.   

j) Six faculty lines have been lost in the last two years in educational psychology. 

12)  The department heads for subject matter areas clearly recognized that there are pockets of 
excellence occurring in all areas, but they spoke about the inflexibility their departments 
face in adding or modifying coursework.  Team members were informed that no new 
credits may be added to an area of study.  Consequently if a credit bearing course were 
added, a similar credit bearing course must be eliminated.  
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13)  The leadership in the colleges with teacher education programs all spoke to the tension 
between the amount of coursework required in pedagogy and in the subject matter 
discipline.  Discussions need to be held regarding this issue. As well, faculty preparing 
teachers within content areas are in need of support in providing appropriate pedagogy. 
For example, a foreign language methods professor  reported that he made a proposal to 
reduce the technology requirement for his students and then add the requirement of 
classroom management to increase student knowledge and use of strategies as per student 
feedback upon graduation, but his department would not vote for the proposal as it 
increased hours.  When reminded that he had reduced hours first, he was told they only 
reduced not added.  

 
14)  Recently zero credit courses have been approved in the Business College. This 

implementation raises concerns of setting a precedent of adding coursework without 
adding coursework credit for candidates or faculty.  The team is not in favor of adding 
zero credit courses. 

 
15) It is the understanding of the team that Educational Psychology reports through the 

department head to both the Dean of the College of Education and the Dean of the 
Graduate College.  The differentiation of responsibilities was not explained, and the 
strategies for communication between the two deans are not clearly articulated. 

 
16)  The team was told that the Office of the Iowa Math Science Partnership reports to the 

Provost, yet is serves science and math education at UNI and at the other two Regents‘ 
institutions. The team raises the question: Why is this office not more fully aligned with 
the College of Education and the College of Natural Sciences?   

 
17)  The School Psychology program has an advisory board; the purpose of this advisory 

board, as stated by the program documents, is to ―help the school psychology faculty and 
program coordinator with… program evaluation and refinement.‖  The membership of 
this board changes yearly –―committee membership varies each year to ensure a diversity 
of perspectives.‖  Meeting notes indicate that many agenda items dealt with the 
development of the assessment system, a strength for the program. However, notes 
provided in the exhibits indicate that this advisory board has met sporadically.  Chapter 
79 rules state a requirement for soliciting input from an advisory board at least twice a 
year. The team recommends a staggered membership to allow continuity in the board and 
its advice. Additionally, it is suggested that the program share program assessment data 
with the board on a regular basis for discussion about program improvement and 
refinement.  

 
18)  Advising:  Input from many sources, including faculty and staff, indicated a need for 

more faculty/staff for advising. Examples include the following: 
 

a) In multiple venues, elementary, early childhood education, and mid-level students 
indicated that the advisors are fine, but vehemently complained about not being 
advised but merely scheduled. The expectation that two individuals can serve this 
number of students is unrealistic. 

b) Secondary advising received mixed reviews. Some team members found that, 
generally, secondary advising is solid. However, many secondary faculty members 
reported too many advisees on caseload (between 50 and 100). A number of 
secondary candidates shared negative comments about the advising, a sentiment 
expressed by one candidate as ―Advising is a hit and miss around here.‖ 
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c) Students report that they sometimes get different responses to the same question 
about requirements at different times. Elementary and Middle Level faculty report 
they do not have access to the NOC system as secondary faculty do because they 
are not advisors as secondary faculty are. 

d) Several special area students commented that they were dissatisfied with the 
advising in their area. Example: ―I wanted to graduate in four years, but he said it 
would take four and half years. I figured it out for myself and will graduate in four 
years.‖ 

e) Students know the ―right‖ person to go to for advising information. There is a 
concern that this may cause an overload of advising for particular faculty.  

f) Some students expressed frustration when an advisor knows the content area but 
not teacher education information. In these cases, they either ask peers or contact 
someone in teacher education. 

 
19)  Elementary, ECE, Mid-level students complain that there are not enough sections of 

required classes and they frequently cannot get a course without attending summer 
school.  

 
20)  The School Counselor program should look into the internal governance issues of budget 

transparency and communication. On the institutional level, this program seeks more 
involvement; students and alumni mentioned that their voice is not heard at the 
institutional level and faculty look for increased representation in decision-making once a 
new governance structure is implemented. 

 
21)  The Speech Pathology program is in need of additional space for program extension and 

community service. 
 

22)  The 2+2 program is under refinement. It is now offering part-time and full time options to 
maximize outreach and meet student needs. However, the following concerns were 
found: 

 
a)   These students have a higher percentage of appeals and notifications of concern 

than do campus students.  
b)   Other data should to be disaggregated for assessment of the 2+2 program.  
c)   Students convey that the curriculum is repetitive and feedback is delayed.  
d)   An orientation course (with fees attached) may be of value to orient students on the 

expectations of the program and provide advising to minimize the communication 
gap that presently exists. This orientation should be clear on the contact people for 
the program as well as expectations, including those for the Teacher Work Sample 
(TWS).   

e)   Timely responses to candidates, both by the program contacts and faculty, should 
be a priority.  

f)    Candidates should be granted access to UNITED so that they can monitor their 
progress toward licensure similar to the on-campus students.  

g)   Class scheduling should be reviewed to ensure that all courses are offered at all 
satellite locations and that the starting times meet the needs of working adults for 
whom the program is designed.  

 
There is simply not enough faculty support to meet the teaching, placement, and administrative 
needs of the program. Most, if not all, faculty are assuming additional work- loads based on 
needs of curriculum, demands on placement, reduced faculty resources, and increased student 
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enrollments. This shows a commitment of faculty to the program, but is also cause for concern. 
If it has not already happened, burn out among a very talented group of people is highly likely 
to occur if this issue is not addressed.  

 

Items that Must Be Addressed Prior to State Board Action  
 
1) 79.10(1-3) During the prior Iowa Department of Education state review on October 12-15, 

2003, the team reported, 
A grave concern relates to governance.  The “unit,” must show clear authority for all 
aspects of the program, but “unit” has not been clearly defined.  In some cases, the 
“unit” is defined as the College of Education but in others it refers to the entire 
university.  The lack of clarity of this definition has ramifications for governance as 
well as other program requirements.  Further, the Director of Teacher Education has 
the responsibility for many of the major components of the program, but this position 
does not have the necessary authority to ensure compliance across departments.  The 
Teacher Education Committee has the power to veto program changes---when when 
national or state has mandated such changes.  Significant governance changes are 
need. 
The same statement by could be written today by the current review team.  It is apparent that 
this prior concern has not been ameliorated almost seven years later. 
As noted in the above concerns, the professional education unit does not have primary 
responsibility for governance of all programs offered at the institution for the preparation of 
teachers. In order to address this situation, the institution must supply the Department with  
the following: 
a)    a systems chart,  
b)    policies and communication means to support coordination of the work of all colleges 

contributing to the preparation of teachers, including the use of interim administrative 
appointments, 

c)    responsibilities of all entities involved, both individuals and groups, especially the 
Teacher Education Council, 

e)   a policy clarifying who serves as recommending official for each licensure area with the 
appropriate authority given to that official in order to fulfill licensure responsibilities. 

(Concerns/Recommendations related to this item: 1-9, 12, 15, 16, 17, 20, 21) 

2) 79.10(9-13)  The institution must supply the Department with a summary of criteria, protocol, 
and/or rationale for major changes in allocations for programming and services that are found 
to affect the quality of teacher preparation at UNI.  

       (Concerns/Recommendations related to this item:10) 
3)   An assessment of course load/class size should be included to determine the maximum   
       number of candidates that can be accommodated in the all preparation programs while still  
      maintaining quality instruction and a reasonable teaching load for faculty.   
      (Concerns/Recommendations related to this item:11) 

4)   79.10(5) The program must provide the Department with an outline of a formal advisory  
      group for teacher education of primarily educators that meets the intent of 79.10(5) ―input to   

      inform the unit.”  Provide, as well, minutes of the meetings of this advisory group for the  
      next two years.  
     (Concerns/Recommendations related to this item: 18) 

3) 79.10(9-13) Minimal specific information regarding the 2+2 program was available during 
the site visit; information from a small sampling of students appears in #22 above. The 
program must provide the Department with data disaggregated to inform the strengths and 
weaknesses of the 2+2 cohorts. Included as well should be findings of interviews with 
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graduates and their cooperating teachers/hiring principals with specific questions regarding 
readiness to teach and support during the program for completion of the Teacher Work 
Sample; such interviews should be conducted by individuals not responsible for the 2+2. 
Plans for addressing any found concerns should be part of this report.  
(Concerns/Recommendations related to this item: 22) 

 

Sources of Information 
 

 Dean of Faculty, Chief Business Officer, Vice President for Administration, Vice 
President for Enrollment Management, Teacher Advisory Council members (local 
principals, adjuncts, current candidates, alumni), Candidates, Education Department 
Faculty, Unit Faculty, Library Director, Waterloo Project alumni 

 Course syllabi 

 Visits to classrooms and discussions with students  

 Institutional Report 

 Program Response to Review Team‘s Initial Report  

 Council on Teacher Education 

 Secondary department heads (outside of the College of Education) 

 Deans and associate deans from three colleges. 

 Director of Teacher Education 
 

 

Final Recommendation 

Met  

Or 

Met with Strength 

Met Pending  

Conditions  

Noted Below 

Not Met 

 

 

SECTION B: DIVERSITY 
 
281—79.11(256) Diversity standard. The environment and experiences provided practitioner 
candidates shall support candidate growth in knowledge, skills, and dispositions to help all 
students learn in accordance with the following provisions. All provisions of this standard shall 
be demonstrated appropriately and equitably for all programs regardless of delivery model, 
including programs delivered by distance learning and programs offered on campus, off campus, 
and through any other model of delivery.  
79.11(1) The institution and unit maintain a climate that supports diversity.  
79.11(2) The institution and unit document their efforts in maintaining and increasing a diverse 
faculty and include teacher education candidates in plans, policies, and practices as required by 
the Higher Learning Commission.  
79.11(3) Practitioner candidates experience clinical practices in settings that include diverse 
populations and students of different grade levels and of diverse learning needs. 

 

 

Initial Team Finding 
Met  

Or 

Met with Strength 

Met Pending  

Conditions  

Noted Below 

Not Met 
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Initial Team Finding 
Met  

Or 

Met with Strength 

Met Pending  

Conditions  

Noted Below 

Not Met 

SStrengths 
 

 On an institutional level, the Admissions Department has several programs in place to 
attract and support students of color. 

 Diversity is a university-wide priority. Several college and university committees and 
councils are making diversity an important aspect of their work. 

 The College of Education has been a leader on campus in efforts to make connections 
with diverse groups and in efforts to attract members of those groups to campus for 
various events. Each department has initiatives to attract and support diverse students. 

  Faculty assures the team that administrators are being proactive in recruiting diverse 
faculty, staff, and students.  

 The President and Provost have made diversity awareness and action main concerns for 
the campus.  

 All programs have record systems for field experiences sensitive to diversity issues. The 
graduate programs are small enough that placements can be made based on individual 
needs for diversity.  

 

Concerns/Recommendations 
 

1) Budgetary constraints limit the number of faculty searches that are filled and the number 
of new hires that are retained. As a result, attracting and keeping diverse faculty is a 
major challenge.  

2) The high number of ―interim leaders‖ in the College of Education seems to restrict some 
important decisions that could improve policies and actions to increase diversity 
numbers. 

3) Efforts are in place to attract diverse students to various programs. Several faculty 
members would like to see the university work harder to attract students from various 
ethnic groups in the Cedar Valley area. Ideas and plans for various ―camp experiences‖ 
may be a good start. The team encourages such efforts. 

4) Most UNI programs naturally use the Price Lab School (PLS) as one of their field 
placements. While PLS does have a somewhat diverse student population, candidates 
would benefit from more experiences in other buildings/districts.  

5) Counseling students are allowed to request one of their field experience placements; 
attention must be paid to follow-up placement in order to insure diverse experiences. 

6) The number of candidates needing field experience placements for the undergraduate 
programs makes it difficult to insure diverse settings for all teacher education candidates. 

 Diversity in field experiences particularly at the elementary, early childhood, and mid-
level areas seem to be addressed; secondary is less clear.  Additionally, a system is being 
tested on the UNITED system to track placements. While not operational yet, it is coming 
and needs to be implemented in the current year.  

 

Item that Must Be Addressed Prior to State Board Action  
  79.11(2) Despite past and current diversity initiatives, university leadership is not satisfied 

with current levels of diversity in the education programs: the actual number of minority 
education candidates, especially, is extremely small. The team agrees with this assessment. 
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The program must submit to the Department policies and actions to increase diversity among 
education candidates and faculty. 
(Concerns/Recommendations related to this item: 1-6) 

 

Sources of Information 
 

 Interviews with:   members of the Diversity Advisory Committee, Diversity Matters 
website, Admissions website, Dean of Faculty, Teacher Advisory Council members 
(local principals, adjuncts, current candidates, alumni), Candidates, Education 
Department Faculty, Unit Faculty 

 Visits to classrooms and discussions with students  

 Institutional Report 

 Program Response to Review Team‘s Initial Report  
 

 

Final Recommendation 
Met  

Or 

Met with Strength 

Met Pending  

Conditions  

Noted Below 

Not Met 

 
 

SECTION C: FACULTY 

 
281—79.12(256) Faculty standard. Faculty qualifications and performance shall facilitate the 
professional development of practitioner candidates in accordance with the following provisions. 
All provisions of this standard shall be demonstrated appropriately and equitably for all programs 
regardless of delivery model, including programs delivered by distance learning and programs 
offered on campus, off campus, and through any other model of delivery. 
79.12(1) Faculty members in professional education are adequately prepared for responsibilities 
assigned to them and have had experiences in situations similar to those for which the practitioner 
candidates are being prepared. Faculty members have experience and adequate preparation in 
effective methods for any model of program delivery in which they are assigned responsibilities. 
79.12(2) Faculty members in all program delivery models instruct and model best practices in 
teaching, including the assessment of their own effectiveness as it relates to candidate 
performance. 
79.12(3) Faculty members in all program delivery models are engaged in professional 
development as well as scholarly and service activities that relate to teaching, learning, and 
practitioner preparation.  
79.12(4) Faculty members in all program delivery models collaborate regularly and in significant 
ways with colleagues in the professional education unit and other college/university units, 
schools, the department, area education agencies, and professional associations as well as with 
community representatives. 
79.12(5) Part-time faculty members and employed graduate assistants in all program delivery 
models are identified as faculty members and meet the background and experience requirements 
appropriate for their assigned responsibilities. 
79.12(6) Faculty members preparing in all program delivery models who prepare practitioner  
candidates maintain an ongoing, meaningful involvement in activities in preschools or 
elementary, middle, or secondary schools, in AEAs, or in appropriate facilities. A minimum of 60 
hours of such activities shall include team teaching or appropriate collaborative experiences 
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during the period between approval visits. A maximum of 30 hours of the 60-hour requirement 
may be completed by supervising candidates. 
 
 

Initial Team Finding 

Met  

Or 

Met with Strength 

Met Pending  

Conditions  

Noted Below 

Not Met 

 

 

Strengths 
 

 The team was consistently struck by the amazing work ethic, dedication, and loyalty of 
many of the education faculty.  

 The UNI Education faculty includes individuals who are seen statewide and nationally as 
exceptional educators and leaders in their areas of expertise. 

 Faculty members in the College of Education (COE) are highly involved in scholarship 
as evidenced in vitae review. 

 As a result of interviews with faculty from all sectors of education, the team found that 
faculty members are concerned with candidate performance and their effectiveness in the 
classroom. 

 Candidate interviews revealed strength in elementary faculty experiences in the field 
prior to teaching in COE; many faculty members draw from their previous experiences to 
provide examples in their teaching.  

 Candidates, especially in elementary education, special education and early childhood 
education, reported that professors care for students and support them. 

 Technology faculty have weekly meetings to inform their teaching and their assignment 
work for their students. 

 There appears to be a strong camaraderie within the Early Childhood Education (ECE) 
faculty. They are working together to support one another as they try to meet the 
demands placed on them due to reduced financial and human resources.  Early childhood 
faculty teaching the same courses regularly communicate about course materials and 
standards which promote consistency and cohesion. In such situations one faculty 
member volunteers to serve as lead teacher; the institution should compensate these 
leaders and consider using this group as a model for others.  

 Faculty in the educational leadership programs were reported to be collaborative, 
professional and positive role models. Roles within the faculty were well-defined and 
supported by use of ―critical friends‖ outside the program. 

 Faculty in the graduate programs exhibit the scholarship and research appropriate for 
their assignments. 

 



 

 UNI Site Visit, April, 2010                                                                                                                  page 16 

 

Concerns/Recommendations 
 

1) Completion of 60 hour co-teaching requirement: In reviewing vitae provided in exhibits 
as well as Appendix F of the Institutional Report, the team found that some faculty have 
not completed the required 60 hours of co-teaching.  Supporting data from the site visit 
include the following: 

 
a) 20 faculty members on the list provide by the COE in Appendix F appear to be 

teaching methods courses and have currently completed fewer than the required 60 
hours of co-teaching; 19 have no plan attached for completion of this requirement.  

b) In reviewing files supplied by the chair of teacher education, three of the above 
faculty members have received letters repeatedly reminding them they have 0 hours 
toward the 60 required, but no documented hours were completed as a result to 
date.  Remaining faculty of the 20 listed above have received reminder letters, but 
still had not completed their hours to date. 

c) Exit surveys found online indicate that graduates commented on the need for 
faculty to have (current) teaching experience to inform class instruction.  

 
2) Faculty expertise/education and preparation:  In reviewing documents in exhibits as well 

as conducting interviews with faculty, the team found that some faculty members lack 
experience in K-12 teaching in areas for which they are preparing new teachers. Such 
lack of experience was found in educational psychology/learning and instruction course, 
early childhood, special education, the diverse learner course and foreign language. 

3) Limited teaching experience is an issue with faculty at PLS who serve as Field II 
supervisors. Documents in exhibits indicated that three faculty members at PLS who are 
field II supervisors are in their first year of teaching and that one faculty member is in the 
second year of teaching.  According to the preferences in hiring adjuncts, these people 
would not meet two of the preferred criteria, including outstanding competence in 
teaching and experience teaching at the grade level.  

 A review of the PLS faculty indicated that hiring first year teachers has become a 
common practice at PLS. These new teachers are then expected to serve as master 
teachers and mentors in the lab school setting without the necessary teaching experience 
to deem them experts in teaching.  

4) Faculty Evaluation: no system is in place for evaluation of faculty performance and 
effectiveness in the college classroom beyond year six of their employment. Interviews 
with faculty members indicate that self-assessment takes place individually in a variety of 
places, but does not include regular peer or chair visits. Interviews with candidates 
indicated that no system is used for evaluation of tenured faculty. Some candidates have 
discussed this with administration on a number of occasions, but it appears to them that 
nothing has been done about their concerns. 

5) New Faculty Concerns: New faculty reported a lack of orientation to the COE.  They 
specifically voiced discomfort with level of understanding of the use of UNITED and 
requested training in the assessment system. The team recommends a formal orientation 
for all new faculty members, both in the COE and for faculty in other colleges who are 
teaching content education courses. The orientation should include the use of assessment 
and tools for assessment within teacher preparation as well as the Teacher Work Sample.  

6) Several faculty members within the teacher preparation faculty are actively involved in 
teacher preparation discussions at the state level and have contributed much to statewide 
work. However, the majorityof UNI teacher education faculty members have not been 
involved in state level discussions of preparation and, thus, are not current in what is 
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occurring in other preparation programs statewide. In some instances, it appears that this 
situation has resulted in a kind of insulation that can be limiting to individual faculty 
members and, eventually, to the program in general. 

7) The team raised questions regarding transition within the educational leadership 
programs considering impending retirements. The program is encouraged to consider the 
balance of hiring graduates familiar with the program with the diversity of thought and 
experience resulting from hires without ties to UNI. 

8) It appeared to the team that there is an undercurrent of dissatisfaction and unhappiness 
throughout the faculty. Accepting the fact that a review brings a certain level of stress, 
there seemed to be more than the expected level of tension among faculty during this 
visit. Many comments were made throughout the visit that communication between 
teacher education and secondary and special area faculty could be improved. Comments 
suggest that many point to the fact that the program is too large to run efficiently. Other 
comments pointed to governance issues as the ―root‖ cause for the confusion and 
disjointed aspects of the program. One faculty member expressed a feeling that the team 
sensed as common when she said that she was ―very committed to the college but 
exhausted and defeated.‖ Many faculty members commented on the ways cutbacks have 
added workloads to everyone and that this is having ―negative impact on everyone.‖ 

 

Item that Must Be Addressed Prior to State Board Action 
The Teacher Education Program is required to conduct a self-study to determine and correct 
deficiencies in the following:  
a) 79.12(6) Completion of the 60-hour requirement for faculty teaching methods courses and 

involved in supervision throughout the teacher education program. 
      (Concerns/Recommendations related to this item: 1) 

b) 79.12(1) Responsibilities of first and second-year teachers at PLS. Documentation of findings 
and a summary of the corrections/plans for corrections shall be provided to the Department. 

      (Concerns/Recommendations related to this item: 2) 

c) Faculty overload issues are addressed in Standard I Governance and Resources.  
 

Sources of Information 
 

 Interviews with: unit faculty, candidates, cooperating teachers, recent graduates, general 
education/liberal arts faculty, members of the Teacher Education Committee, Admission 
Coordinator 

 Institutional Report 

 Exhibits: Course syllabi, curriculum exhibits, rubrics, program handbooks, catalog  

 

Final Recommendation 
Met  

Or 

Met with Strength 

Met Pending  

Conditions  

Noted Below 

Not Met 
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SECTION D: ASSESSMENT 
 
281—79.13(256) Assessment system and unit evaluation standard. The unit‘s assessment 
system shall appropriately monitor individual candidate performance and use those data in 
concert with other information to evaluate and improve the unit and its programs. All provisions 
of this standard shall be demonstrated appropriately and equitably for all programs regardless of 
delivery model, including programs delivered by distance learning and programs offered on 
campus, off campus, and through any other model of delivery. 
79.13(1) Unit assessment system.  
  a. The unit utilizes a clearly defined management system for the collection, analysis, and 
use of assessment data. 
 b. The unit provides evidence that the assessment system is congruent with the 
institution‘s mission and the unit‘s framework for preparation of effective practitioners.  
 c. The unit demonstrates an alignment of unit standards with INTASC standards for 
teacher preparation, ISSL standards for administrator preparation, and appropriate standards for 
other professional programs, as well as with Iowa teaching standards, Iowa preparation core 
professional standards in subrule 79.15(7), and the Iowa board of educational examiners‘ 
licensing standards in 282—subrules 13.18(4), 13.18(5), 18.4(1), 18.4(2), and 18.9(1) and rule 
282—18.10(272). 
 d. The unit clearly documents candidates‘ attainment of the unit standards. 
 e. The unit demonstrates propriety, utility, accuracy and fairness of both the overall 
assessment system and the instruments used and provides scoring rubrics or other criteria used in 
evaluation instruments. 
 f. The unit documents the quality of programs through the collective presentation of 
assessment data related to performance of practitioner candidates. Documentation shall include: 
 1) Data collected throughout the program, including data from all delivery models;  

2) Evidence of evaluative data collected from practitioners who work with the unit‘s  
     candidates; 

 3) Evidence of evaluative data collected by the unit through follow-up studies of  
     graduates and their employers. 
 g. The unit explains the process for reviewing and revising the assessment system. 
 h. The unit demonstrates how the information gathered by the unit and from the candidate 
assessment system is shared with faculty and other stakeholders and used for program 
improvement.  
79.13(2) Performance assessment system for candidates. 
 a. The system is an integral part of the unit‘s planning and evaluation system. 
 b. The system has multiple admission criteria and assessments to identify candidates who 
have the potential to become successful practitioners. 
 c. For teacher preparation programs, the system includes the administration of a basic 
skills test, with program admission denied to any applicant who fails to achieve the institution‘s 
designated criterion score. 
 d. The system has multiple decision points. (Minimum: admission to professional 
education program; approval for student teaching, administrative field experience, or other 
culminating clinical experiences; and recommendation for licensure.) 
 e. The system includes a coherent, sequential assessment system for individual 
practitioner candidates. The assessment system is shared with faculty with guidance for course 
and program improvement, as well as assessment criteria and a process for ongoing feedback to 
practitioner candidates about their achievement of program standards with guidance for reflection 
and improvement. Data are drawn from multiple formative and summative assessments of each of 
the following, including, but not limited to, institutional assessment of content knowledge, 
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professional knowledge, and pedagogical knowledge and their applications, and teaching or 
leadership performance including the effect on student learning.  
 f. Practitioner candidate performance is assessed at the same standard regardless of the 
place or manner in which the program is delivered. 
79.13(3) The unit annually reports to the department such data as are required by the state and 
federal governments at dates determined by the department. 
79.13(4) The department shall periodically conduct a survey of schools, agencies, or facilities that 
employ licensed graduates of approved programs to ensure that the graduates‘ needs are 
adequately met by their programs and by the approval process herein. 

 
 

Initial Team Finding 
Met  

Or 

Met with Strength 

Met Pending  

Conditions  

Noted Below 

Not Met 

 

 

UNDERGRADUATE 

 

Teacher Education 

 
Strengths 
 

1) Candidate and program assessment is thoughtfully designed and implemented. The fall 
2009 student teacher survey illustrates a mindful approach on conveying key data points 
to stakeholders in a digestible format. There is a schedule for dissemination of assessment 
results.  

2) An impressive number of measures with the intent for program improvement were 
implemented from fall 2006 forward, including curriculum mapping, assessment 
workshops, Professional Development Day, TWS trainings and Assessment to Action 
team meetings. 

3) The program exhibits a clear intention to identify candidate problems early and provide 
needed supports and/or guidance as appropriate. 

4) Targeted work groups are formulated to collect specified data. For example, the CTE 
Diversity Committee created a survey for candidates to record what diverse populations 
they worked with in clinical (talented/gifted, ELL, LGBTQ, etc.). Steps need to be taken 
to move the assessment to action (to use UNI‘s words); for example, out of 367 students, 
36 attended a parent-teacher conference. The Council on Teacher Education needs to take 
specific data points and discuss/implement changes that are relevant to each licensure 
area.  

5) The state team applauds the effort and resulting reports/recommendations by the four 
‗assessment to action‘ teams in teacher preparation (assessment, classroom management, 
diversity, and instructional use of technology). This meaningful use of data is a model for 
other programs and institutions. Findings/recommendations from the assessment teams  
indicate the program should make some decisions about ―if any of the committees‘ 
recommendations should be implemented and move forward with a plan of action, a 
time-line, and top-down follow-up as mentioned before.‖  
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Concerns/Recommendations 
 

1)    The team strongly recommends that the university follow all of the recommendations 
presented in the proposal presented in the Assessment to Action Report. Faculty report 
they believe the work accomplished through this effort is worthwhile and would like to 
continue if there is adequate support for the time and appropriate leadership. The Council 
for Teacher Education may need to be involved to provide the timeline and support to 
continue this work. 

2)    Consensus around labeling of standards should be built to enhance communication. In 
Level II field evaluations, they are called categories/examples. In Level III field 
evaluations, they are called State Renaissance Initiative: Pre-Service Teacher Standards. 
Also, the methods evaluations are more similar than different, and it may be an area 
where consensus can occur. Conversations around the use of the 1-5 scale would be 
helpful since this system is used by the majority of licensure areas.  

3)   Evaluations of Level II candidates in 2008-2009 (all majors) conveys that there are six 
students who earned an unsatisfactory rating. A notification of concern could be created 
to enhance communication with licensure areas and the progress of their students. It 
would also convey to the student that remediation is necessary before moving to Level 
III.   

4)    For the student teaching survey and alumni survey, the data is disaggregated for licensure 
areas and is shared when requested. Although there was a low response rate for the 2007 
Alumni survey (n=154), the data was disaggregated and listed student comments. This 
type of information could be shared in a consistent manner with licensure areas to 
eliminate duplication of efforts. Two examples: a) ECE created and distributed their own 
surveys until recently but ―because we are in survival mode, this fell off the table ;‖ b) 
music uses the data from Alumni Services that is for all music majors to deduct 
patterns/trends, but the data is not specific to music education. A chair stated that the 
―data that is disseminated from COE focuses on TWS results.‖ Since data are collected 
and synthesized, results could be easily shared with all licensure areas at regularly 
scheduled faculty meetings.  

5)    Syllabi need to specify if all critical assignments need to be completed at a C level to 
earn a C in the course. 

6)    INTASC Mapping Grid is commendable. The momentum can be continued by moving to 
the next step and delving into overlap of content which will lead to efficiencies that will 
allow for instructional time to work on the areas that have been consistently ranked low. 
Once completed, to improve communication, faculty teaching professional core courses 
need to receive approval by the Council on Teacher Education before changing critical 
assignments. This would eliminate duplication of assignments.  

7)    Faculty appreciates having a Notification of Concern (NOC) system in place. However, 
retraining may need to occur to convey the following: the location of the online system, 
clear examples of NOC presently in the system to indicate what types of behaviors 
could/should be documented, and clear examples of what should be written for the 
resolution. Some faculty members are under the impression that NOC is limited to 
advising. Generally, secondary education faculty members feel disconnected and do not 
know that their students are struggling in COE courses. The team recommends discussion 
with the campus attorney to avoid any FERPA violation. 

8)    Secondary education departments need to provide a recommendation for licensure before 
this processing occurs/concludes. Presently, when licensure areas sign off for admission 
to student teaching, the candidate moves to licensure after student teaching without 
involvement of the faculty (early childhood, elementary, middle and secondary faculty). 
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If there are no red flags (such as low Praxis II scores, Notification of Concerns, etc), 
licensing is automatically processed after student teaching. Faculty coordinators for each 
licensure area need to be clearly established to review student teaching final evaluations 
and check for internal departmental concerns before a recommendation for licensure is 
made.  

10) Strides have been made in involving faculty in the assessment system; a key example is 
the full-faculty assessment retreat held in the spring of 2008. Such full-faculty meetings 
should be supported on an on-going basis in order to make assessment within the 
program more meaningful and accurate.  

 
  

GRADUATE PROGRAMS 

 

Educational Leadership: Principal and Superintendent Programs  

 
Strengths 
 

1) Candidates are assessed throughout the program via multiple measures that have been 
aligned to ensure solid candidate assessment. 

2) Both principal and superintendent systems implement frequent opportunities for 
candidates to self assess and reflect on their performances and progress as well as ample 
ongoing feedback from multiple sources. Exit portfolios are evaluated with clear rubrics. 

3) The electronic data management system is an effective tool for tracking candidate 
progress and requirement completion.  The detail of information included provides for 
careful screening of individual candidates. 

4) The new principal assessment system has integrated critical assignments at the course 
level tied to program standards and the program‘s conceptual framework. 

5) The superintendent internship plan provides meaningful formative assessment of 
candidates.  Candidates work with mentors and university supervisors to determine their 
strengths and to develop goals for development. They then create an individualized action 
plan to meet these goals.  

 

Concerns/Recommendations  
 

1) As the programs continues to refine the assessment system, a structure for input of 
quantitative candidate assessment data (e.g. numerical ratings on internship skills 
evaluation) would allow the program an efficient way to use these data for program 
assessment as well.  

2) In order to manage and use the assessment data being collected for program assessment, 
the programs should consider streamlining the system to use the same set of standards 
aligned for each assessment tool.  
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School Psychology 
 

Strengths  
 

 An assessment system has been developed and implemented that is effectively aligned 
with program standards as well as national standards.  This includes assessment tools that 
are consistently aligned with the same standards. 

 Multiple sources of information are gathered to inform program improvement. 

 Multiple measures of candidate performance are collected throughout the program.  
Feedback provided to candidates is both developmental and meaningful.  

 The data management system will allow for more efficient procedures of screening 
candidates at checkpoints, allowing for candidates to self monitor check points and 
aggregation of data for program evaluation and improvement.   

 Checkpoints for candidates are appropriate and clearly defined.  

 Comprehensive Case Study and accompanying assessment materials with excellent 
rubrics provide a rich set of candidate and program assessment data.  

 Practica and internship evaluations, along with Comprehensive Case Study evaluations, 
provide ongoing authentic views of candidate‘s knowledge, skills, and dispositions.  

 

Concerns/Recommendations 
 

1) Implementing the newly created employer survey on a regular basis should provide 
additional information to inform program evaluation.  

2) The program should consider using one of the two required yearly meetings of the 
advisory board to inspect program data and elicit ‗data-based‘ suggestions for program 
improvement.  

 

School Counseling Program  

 
Strengths 
 

 The program monitors a complex and extensive set of standards developed by Council 
for the Accreditation of Counseling and related Educational Programs (CACREP).  The 
program has complied with these standards and has received national accreditation.  

 Summative data has been collected and analyzed using candidates‘ performances on a 
national exam, Counselor Preparation Comprehensive Examination (CPCE). These data 
indicate that UNI candidate perform very well on this examination. 

 Candidates are evaluated regularly on performances in clinical experiences and receive 
ongoing feedback regarding their performances. 

 At the course level, individual assignments provide additional opportunities for candidate 
assessment and feedback.  Many of these assignments are designed to simulate 
application of the skills and knowledge described in CACREP standards and program 
goals.  

 Candidates are screened on an annual basis through a faculty conference discussion on 
each candidate‘s progress. 

 Students receive ongoing feedback from faculty, peers and also do self-critique.  
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Concerns/Recommendations 
 

1) The program has devoted immense faculty time to maintaining the current CACREP 
standards.  These standards have been focused more on program structures and 
management than on candidate outcomes.  As evidenced by one type of summative 
measure, the excellent scores on the CPCE, the program has been successful at affecting 
positive candidate outcomes.  However, the former CACREP accreditation process and 
assessment system did not emphasize inspection of formative candidate assessment data 
nor multiple measures of program effectiveness.  

 CACREP standards have recently been revised to reflect more focus on candidate 
outcomes, a change consistent with the requirements of Chapter 79.  These will be the 
standards that UNI‘s School Counselor Program will need to meet for the next CACREP 
accreditation cycle as well as for the next state review.  The new assessment focus 
adopted by CACREP provides an opportunity for UNI‘s program to benefit from the 
direction and guidance offered by CACREP as they create a more effective assessment 
system. Resources should be allocated that would allow the program to develop an 
assessment system aligning all components of candidate and program evaluation with a 
core set of standards in order to meet the state focus and new CACREP focus on 
candidate outcomes.   

2) Many of the assessment activities that are already taking place in the program could be 
revised to become components of a well-aligned comprehensive assessment system. 
A starting point may be to identify the core clusters of candidate knowledge skills and 
dispositions outlined by CACREP and begin to align formative and summative candidate 
assessment pieces to these clusters in a holistic, but well-defined, manner.  

 

Speech and Language Pathologist Program (within Department of 
Communication Sciences and Disorders) 

 
Strengths 
 

1) The program utilizes an extensive, comprehensive candidate assessment and screening 
process, incorporating a broad arena of performances with many specialized skill and 
knowledge components.  

2) Consistent measures of program outcomes are integrally related to department goals.  
3) Authentic standards-based measures of individual candidate performance provide : a) 

ongoing formative assessment for individuals; b) specific clinical evaluation that can 
inform clinical intervention plans; c) and data for program assessment.    

4) Reports documenting departmental reviews indicate a thorough analysis of the current 
assessment system and significant suggestions for improvement of the assessment 
system. Resulting plans include use of multiple sources of data for program evaluation, a 
schedule for collecting, aggregating and evaluating assessment data, and inclusion of 
internal and external stakeholders in the analysis of assessment data. Implementation of 
an electronic system will ease efficiency of data management and use.  

 

Concerns/Recommendations 
 
The team found no specific concerns at this time, but acknowledges the labor and resource 
intensity of the system in place in the department and program.  The team encourages the 
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program to continue self-evaluation of both the program and the assessment system as suggested 
in Academic Program and ASHA‘s Council on Academic Accreditation (CAA) reviews.   
 

Items that Must Be Addressed Prior to State Board Action: None  
 

Sources of Information 
 

 Interviews with: unit faculty, candidates, cooperating teachers, graduates, advisory panel, 
and general education/liberal arts faculty 

 State Institutional Report 

 National review reports 

 Program response to preliminary report 

 Exhibits (Course syllabi, department meeting minutes, student artifacts, artifact rubrics, 
surveys from employers, surveys from graduates) 

 Student education files  
 

SECTION E: CLINICAL 

 
281—79.14(256) Teacher preparation clinical practice standard. The unit and its school 
partners shall provide field experiences and student teaching opportunities that assist candidates 
in becoming successful teachers in accordance with the following provis ions. All provisions of 
this standard shall be demonstrated appropriately and equitably for all programs regardless of 
delivery model, including programs delivered by distance learning and programs offered on 
campus, off campus, and through any other model of delivery. 
IAC 8/26/09 Education[281] Ch 79, p.7 
79.14(1) Candidates admitted to a teacher preparation program participate in field experiences 
including both observation and participation in teaching activities in a variety of school settings 
and totaling at least 80 hours‘ duration, with at least 10 hours occurring prior to acceptance into 
the program. A maximum of 40 hours of previous experience as a teacher or teaching associate 
may be credited toward the 80 hours if a program chooses to implement specific criteria for this 
option. 
79.14(2) Clinical practice for teacher candidates supports the development of knowledge, 
dispositions, and skills that are identified in the unit standards. The unit ensures that clinical 
experiences occurring in all locations are well-sequenced, supervised by appropriately qualified 
personnel, monitored by the unit, and integrated into the conceptual framework of the program. 
79.14(3) Programs document clinical expectations at various developmental levels throughout the 
program. These expectations are shared with candidates, supervisors, and cooperating teachers. 
79.14(4) Environments for clinical practice support learning in context, and include all of the 
following: 
 a. Scheduling and use of time and resources to allow candidates to participate with 
teachers and other practitioners and learners in the school setting.  
 b. Teacher candidate learning that takes place in the context of providing high-quality 
instructional programs for children in a state-approved school or educational facility. 
 c. Opportunities for teacher candidates to observe and be observed by others and to 
engage in discussion and reflection on clinical practice. 
 d. The involvement of teacher candidates in assessment, planning and instruction as well 
as in activities directed toward the improvement of teaching and learning. 
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79.14(5) PK-12 school and college/university personnel share responsibility for the selection of 
cooperating teachers who demonstrate skills, knowledge, and dispositions of highly accomplished 
practitioners. 
79.14(6) Cooperating teachers and college/university supervisors share responsibility for 
supervising the candidate‘s achievement of unit standards. 
79.14(7) The unit is responsible for all of the following: 
 a. Defining qualifications for practitioner candidates entering clinical practice. 
 b. Providing quality supervision that includes primary responsibility for 
communication/collaboration with cooperating teachers and candidates. 
 c. Responding to specific needs of cooperating schools. 
 d. Implementing an evaluation process that assists in selecting quality cooperating 
teachers. 
79.14(8) Teacher candidates develop and demonstrate the capacity to utilize assessment data in 
effecting student learning within their classrooms. 
79.14(9) Accountability for student teaching experiences is demonstrated through all of the 
following: 
 a. Involvement of the cooperating teacher in the continuous formative evaluation and 
support of practitioner candidates. 
 b. Involvement of the college or university supervisor in the formative evaluation of 
practitioner candidates through a minimum of biweekly observations and consultations. 
 c. Collaboration of the cooperating teacher and the college/university supervisor in 
determining areas for improvement, developing and implementing plans for improvement, and 
determining final evaluation of the student teacher. 
 d. Use of written evaluation procedures, with completed evaluation forms included in 
practitioner candidates‘ permanent institutional records. 
79.14(10) The student teaching experience for initial licensure meets all of the following: 
 a. Includes full-time experience for a minimum of 14 consecutive weeks during the 
student‘s final year of the practitioner preparation program.  
 b. Takes place in the classroom of an appropriately licensed cooperating teacher in the 
subject area and grade level endorsement desired. 
 c. Consists of interactive experiences that involve college or university personnel, the 
student teacher, and the cooperating teacher. 
 d. Includes prescribed minimum expectations and responsibilities, including ethical 
behavior, for the student teacher. 
 e. Includes prescribed minimum expectations and responsibilities for cooperating 
teachers, the school district or accredited nonpublic school, and higher education supervising 
faculty members. 
 f. Requires the student teacher to become knowledgeable about the Iowa teaching 
standards and to experience a mock evaluation performed by the cooperating teacher or a person 
who holds an Iowa evaluator license (see rule 282—20.51(272) and Iowa Code section 284.10), 
which shall not be used as an assessment tool by the program.  
 g. Requires the student teacher to bear primary responsibility for planning and instruction 
within the classroom for a minimum of two weeks (ten school days). 
 h. Involves the student teacher in professional meetings and other school-based activities 
directed toward the improvement of teaching and learning.  
 i. Involves the student teacher in communication and interaction with parents or 
guardians of students in the student teacher‘s classroom. 
79.14(11) The institution annually offers one or more workshops for all cooperating teachers to 
define the objectives of the student teaching experience, review the responsibilities of the 
cooperating teacher, and provide the cooperating teacher other information and assistance the 
institution deems necessary. The cumulative instructional time for the workshops shall be one 
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school day or the equivalent hours, and the workshops shall utilize delivery strategies identified 
as appropriate for staff development and reflect information gathered through feedback from 
workshop participants.  
79.14(12) The institution shall enter into a written contract with each cooperating school 
providing clinical experiences, including field experiences and student teaching, as stipulated in 
Iowa Code section 272.27. 
 

 

Initial Team Finding 
Met  

Or 

Met with Strength 

Met Pending  

Conditions  

Noted Below 

Not Met 

 

Strengths 
 

 Administrators and teachers indicated that clinical students enter their schools well-
prepared, demonstrating appropriate dispositions and flexibility. Stakeholders indicate 
that students learn to turn theory into good practice and understand both time 
management and classroom management. 

 Reflection is a strong component in planning, teaching, and assessing instruction, and 
students interviewed consistently articulate that as a goal of the program. 

 Candidates consistently indicated that faculty and teachers ―don‘t sugar coat‖ what 
teaching in the 21

st
 century is all about. 

 Candidates indicated that supervisors for clinical placements at Price Lab School provide 
good, specific, and constructive feedback. A student commented ―PLS teachers know our 
TWS model; they want us there and make sure we improve. They‘re brutally honest.‖ 

 The Professional Development School (PDS) model received accolades. The cohort 
literacy model and PDS at Lincoln School are exemplary and encourage cohesive, 
supported, passionate teaching.  Students see themselves as teachers from the moment 
they walk in the school building, and they encouraged the development of cohorts in 
other specialization areas. This certainly is a model that should be replicated in order to 
serve a great number of candidates. 

 Multiple PDS principals commented that the communication, relationships and structure 
have improved: ―The community‘s single greatest resource is the partnership between 
UNI and the community.  I value supporting UNI; it‘s good for us.‖ One PDS principal 
indicated that UNI clinical students lead the mentor teachers in some ways because they 
show the standards, technology, and CORE curriculum in action.  

 Students reported that Level III experience gives them a taste of ―bell to bell‖ teaching 
and a chance to teach the lesson plans of another teacher.  They liked this ―whole day‖ 
experience prior to student teaching.  

 Secondary science placement and supervision of field students could serve as a model for 
other secondary subject areas. 

 Social Studies has a full time secondary education faculty member to supervise student 
teachers. 

 Math/Science Partnership ―I Teach Seminars‖ received accolades from students. 

 Cooperating teachers indicated that the student teaching evaluations make UNI‘s 
expectations perfectly clear; there are no surprises. 

  Elementary cooperating teachers stated that UNI students have strong knowledge of 
lesson planning. 
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 Student teaching site coordinators facilitate the relationships between UNI and school 
districts.  These individuals form long term relationship with teachers and administrators 
and allow UNI to have positive consistent presence in multiple areas in the state. 

 Cooperating teachers felt that placement of student teachers resulted in a good ―fit‖ 
between the teacher and the student teacher. 

 Regarding placements, students stated, ―UNI is great at finding well established teachers 
that know what they are talking about. They do the extra research to make sure we are 
under good teachers.‖ Regarding supervision, a student stated, ―I get to know someone 
who knows practically everyone in the district, and they are spending time with me 
individually every week and looking at my resume and cover letter and giving me advice. 
I feel really lucky.‖ 

 Cooperating teachers praised the steadily improving program: ―They‘ve asked us for 
feedback so many times and they‘ve tweaked the program so much.  They are eager for 
us to have a good experience, so I cannot think of much they could improve.‖ 

 Although it is admittedly a lot of work, students and teachers believe the Teacher Work 
Sample (TWS) is valuable because it forces the student to reflect on what they do and 
why they do it:  a secondary student teacher commented, ―it‘s a lot of things you won‘t 
have to do again because it is in your head now, but you need to do it once.‖  Doing the 
TWS develops a feeling of confidence and teaching expertise that is noticeable in the 
second placement. 

 Student teaching site coordinators make a commitment to see that the TWS gets finished; 
they have two seminars on the ICN, and it is recorded and available on their website 
should a student teacher miss the seminar.  Coordinators find that the TWS is a good way 
to implement the Iowa CORE. 

 Mentor teachers, clinical supervisors, administrators, as well as students praise the 
development and use of the ―Interactions Matrix.‖  A veteran teacher said, ―It encourages 
me to reflect on my teaching, to ask why I do what I do.  It‘s a great communication tool 
and helps the communications level of the students.‖ 

 According to teachers and administrators, the mentoring courses offered to elementary, 
early childhood, and mid level mentor teachers have improved the quality of the 
mentoring and the productivity of students in Level I & II clinical experiences; teachers 
reported getting ―instant help‖ as well as a graduate credit.    

 Contracts are in place for all placements.  There is a systematic process to check whether 
a contract is current and if not, a process to send one out. 

 

Concerns/Recommendations 
 

1) Secondary faculty concerns: Secondary faculty members reported that the PDS system 
was put into place without consultation from secondary faculty. Ten faculty interviewed 
stated that this concept was not working well for them.  

2) Eight secondary faculty members reported that students are being turned off by teacher 
education because of the difficulty of making field placements.  Faculty also report that 
they are having increasing difficulty finding placements for students and request help 
from COE. With fewer teachers in the field due to budget cuts and more students in the 
education programs, faculty members are concerned with making appropriate 
placements. Secondary faculty report a disconnect with students just prior to student 
teaching as they sign off for that level and then are not included in the decision for 
licensure. 

3) Candidates reported that there are too many clinical students at Price Lab School (PLS) 
and that PLS students have become so accustomed to the high numbers of clinical 
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students and adults in their building that the environment seems to be unrealistic or 
artificial when compared to most school situations. Although PLS offers many 
opportunities and great benefits to the teacher preparation program and candidates, the 
team suggests a review of the extensive use of PLS as such a major portion of the 
program‘s field experiences. Such a review must be conducted as well with the transition 
of PLS to its new concept and responsibilities. 

4) Students placed at PLS reported that after 10 weeks the first group had not completed 
their observations, leaving only 5 weeks for the second group to complete theirs.  

5) Online exit surveys indicate that former students would like to see a greater variety of 
clinical experiences before student teaching. 

6) Candidates‘ understanding of formative and summative assessment, the Iowa CORE 
curriculum, and the Iowa Standards are highly dependent upon the individual instructors.  
Some students only know the terms with no understanding; others say ―it was drilled into 
us.‖  When a group of secondary education majors was asked if they had internalized 
formative assessment and differentiated instruction, responses were inconsistent: shaking 
heads-- unfortunately of yes and no. 

7) The number of Early Childhood Education placements combined with regular course 
load requires that faculty begin work on placements two weeks prior to the start of the 
semester without additional compensation. 

8) Level I clinical has 200 students in a lecture class associated with the field experience; 
students complain that they are asked to journal weekly with no personal feedback.  One 
student indicated that (s)he turned in the same journal every week and got credit. 

9) Current and former secondary students indicated they did not receive instruction in short 
term or long term lesson planning.  One former student actually said that he thought  
―post it notes‖ or the ―lesson planning boxes‖ were all that were needed.   

10) The important Level III clinicals need to be more systematic and consistent across all 
secondary programs. The system is random; in some cases the secondary faculty attempts 
to make the placement without success or gives the student a list of possible teachers, but 
in many cases the responsibility is on clinical students to secure their own placements.  
Secondary faculty expressed frustration and request support from the Teacher Education 
Program in identifying and securing Level III placements.  

 Many students commented about the discomfort and frustration involved in being 
expected to make their own placements. Frequently placements are a result not the best 
placement but of ―knowing somebody.‖ Additionally, the team is concerned about district 
protocol, ethical and professional issues as well as the Chapter 79 requirement that the 
program take responsibility for clinical placements. Self-placement is unacceptable, 
especially at this point in the program. 

11) Secondary Level III students indicate that for most programs there is little or no 
communication with the cooperating teachers relative to placement guidelines and 
expectations.  A teacher stated, ―We don‘t always know who is coming to Level II or 
III.‖ Questions still remain regarding consistency of evaluations at Level III. 

12) Many secondary candidates requested that they have a week long experience in Level III 
similar to other education students.  

13) Some student teaching site coordinators seem to have too large a geographical area to 
cover efficiently. 

14) Secondary faculty are not compensated (reduction in load) for either the time they spend 
in schools observing Level III students or for their mileage; the elementary clinical 
person is not reimbursed for travel to schools. These situations should be addressed. 

15) Placement and supervision of clinical need attention in the 2 + 2 programs; the program, 
not the candidates, must be responsible for determining who does the supervision.   
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16) Faculty in music reported that when they have given feedback of concern about a student 
in student teaching, they were not taken seriously by the student teacher coordinator. 
Discussions should be held regarding this concern. 

 
The team considers the following concerns voiced by candidates as worthy of attention by the 
program: 
 

1) Secondary education majors reported that classes are geared toward secondary or 
elementary level students, but usually neglect the middle school level student.  

2) Students commented that despite paying $150 in fees and surcharges, they receive notices 
about using too much paper or printing too much for practicum.  They reported spending 
their own money on supplies and were frustrated by the limit on resources. 

3) Over-seas student teachers must take their student teaching seminar prior to their 
placement.  Graduate students in this group report frustration with the assignments and 
request more relevant coursework. 

4) Some students reported that their technology instruction is dated, busy work, not 
applicable, and that faculty themselves do not model its use in their own classes.  
Additionally, one concern expressed was that if the technology course is taken as a 
sophomore and not reinforced, the material/information/strategies are forgotten by the 
time they student teach. 

5) Elementary students state that they have too many lesson plan models that are dependent 
upon the instructor.  Several requested an ―overall realistic template.‖ 

6) Mathematics students commented that taking the elementary ―Reasoning and Teaching I 
and II‖ courses would be good recommendations for them to take, even as electives. 

7) Several students asked for more large-group teaching experiences before student 

teaching. 

8) Students report that too many education classes are taught using lecture, recitation, and 
direct instruction rather than interactive strategies that they are being asked to implement 
in their own classes. 

9) Comments from Special Education students indicate that, due to the large number of 
course requirements, some consideration should be given to making it a major rather than 
a minor or to reducing the requirements. 

10) Students suggest requiring some methods classes prior to Level II placement. 
11) Some candidates expressed a need that professors be available to answer more of their 

questions about field experience and working in the classroom. They feel ―there is so 
much to ask, but no one to ask.‖ 

12) Secondary students suggest that Level I, II, III clinicals include a guided observation 
form which provides prompts that ask them to comment upon observations such as 
classroom management, differentiated instruction, assessment, etc. Secondary students 
believe that elementary students already have these types of guided observations. 

 

Item that Must Be Addressed Prior to State Board Action  
 
79.14 (2)(5)(6)(7): The unit must determine a way to create responsibility for secondary clinical 
placements and develop expectations, communications, and evaluation procedures similar to 
those at the elementary level. Changes in the governance structure will facilitate these necessary 
improvements. A summary of these improvements must be submitted to the Department. 
(Concerns/Recommendations related to this item: 2-5, 8, 10, 15) 
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Final Recommendation 
Met  

Or 

Met with Strength 

Met Pending  

Conditions  

Noted Below 

Not Met 

 

 

Sources of Information 
 

 Interviews with: unit faculty, candidates, cooperating teachers, recent graduates, and 
general education/liberal arts faculty 

 Classroom visits 

 Contracts with school districts 

 State Institutional Report 

 Program response to preliminary review 

 Exhibits: Course syllabi, department meeting minutes, student artifacts, artifact rubrics, 
surveys from employers, and surveys from alumni 

 Student education files  
 
281—79.16(256) Administrator preparation clinical practice standard. The unit and its 
school partners shall provide clinical experiences that assist candidates in becoming successful 
school administrators in accordance with the following provisions. All provisions of this standard 
shall be demonstrated appropriately and equitably for all programs regardless of delivery model, 
including programs delivered by distance learning and programs offered on campus, off campus, 
and through any other model of delivery.  
79.16(1) Clinical practice for administrator candidates supports the development of knowledge, 
dispositions, and skills that are identified in the unit standards. The unit ensures that clinical 
experiences occurring in all locations are well-sequenced, supervised by appropriately qualified 
personnel, monitored by the unit, and integrated into the conceptual framework of the program. 
79.16(2) Each administrator candidate participates in field experiences that include both 
observation and involvement in management and leadership responsibilities. Programs document 
clinical expectations at various developmental levels. Clinical expectations are directly linked to 
coursework throughout the program, reflect collaboration among program faculty, and are shared 
with candidates, supervisors and cooperating administrators. 
79.16(3) Environments for clinical practice support learning in context and include all of the 
following: 
 a. Scheduling and use of time and resources to allow candidates to participate with 
administrators and other practitioners and learners in the school setting.  
 b. Administrator candidate learning that takes place in the context of providing high-
quality instructional programs for students in a state-approved school or educational facility.  
 c. Opportunities for administrator candidates to observe and be observed by others and to 
engage in discussion and reflection on clinical practice. 
 d. The involvement of administrator candidates in relevant responsibilities directed 
toward the improvement of teaching and learning to include demonstration of the capacity to 
facilitate the use of formative and summative assessment data in effecting student learning within 
their schools. 
79.16(4) The field experience component for initial administrator licensure meets all of the 
following requirements: 
 a. Includes experience for a minimum of 400 hours during each candidate‘s preparation 
program. 
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 b. Takes place in multiple educational settings that include diverse populations and 
students of different age groups. 
 c. Takes place with appropriately licensed cooperating administrators. 
 d. Includes communication among institution personnel, the candidate, and the 
cooperating administrator regarding candidate progress. 
 e. Includes prescribed minimum expectations and responsibilities of the candidate for 
both leadership and managerial tasks as well as ethical behavior.  
 f. Includes minimum expectations and responsibilities for the participating entities: 
cooperating administrators, school districts, accredited nonpublic schools, AEAs, and higher 
education supervising faculty members. 
 g. Involves the candidate in professional meetings and other school-based activities 
directed toward the improvement of teaching and learning.  
 h. Involves the candidate in communication and interaction with parents or guardians, 
community members, faculty and staff, and the cooperating administrator in the school. 
79.16(5) PK-12 school and institution professionals share responsibility for the selection of 
cooperating administrators who demonstrate skills, knowledge, and dispositions appropriate for 
administrator practitioners. 
79.16(6) The unit is responsible for all of the following: 
 a. Defining qualifications for candidates entering clinical practice and for cooperating 
administrators who mentor candidates in their clinical experiences. 
 b. Providing quality supervision that includes primary responsibility for 
communication/collaboration with cooperating administrators and candidates. 
 c. Responding to specific needs of cooperating schools.  
 d. Selection, training, evaluation and support of institution faculty members who 
supervise administrator candidates. 
 e. Selection, training, evaluation and support of school administrators who mentor 
administrator candidates. 
79.16(7) Each administrator candidate develops and demonstrates the capacity to utilize 
assessment data in effecting student learning within the candidate‘s school(s). 
79.16(8) Accountability for field experiences is demonstrated through the following: 
 a. Collaboration between the cooperating administrator and the institution supervisors in 
formative evaluation of candidates to include identifying areas for improvement, developing and 
implementing plans for improvement, and determining final evaluation of the candidates. 
 b. Use of authentic performance measures appropriate to the required assignments in the 
clinical experiences, with written documentation and completed evaluation forms included in 
administrator candidates‘ permanent institutional records. 
79.16(9) The institution annually delivers one or more professional development opportunities for 
cooperating administrators to define the objectives of the field experience, review the 
responsibilities of cooperating administrators, build skills in coaching and mentoring, and provide 
cooperating administrators other information and assistance the institution deems necessary. The 
professional development opportunities shall utilize delivery strategies identified as appropriate 
for professional development and reflect information gathered through feedback from workshop 
participants. 
79.16(10) The institution shall enter into a written contract with each cooperating school district 
or AEA that provides field experiences for administrator candidates as stipulated in Iowa Code 
section 272.27. 
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Initial Team Finding 
Met  

Or 

Met with Strength 

Met Pending  

Conditions  

Noted Below 

Not Met 

 

Strengths 
 

1) Practicum experiences are a combination of course-assigned and site-based experiences 
in both the superintendent and principal programs. These experiences align closely with 
the course curriculum and the authentic work of the positions. 

2) All candidates have multiple supervisors: on-site mentors, field supervisors, faculty 
advisors, course professors and a team of administrative assistants who are highly 
qualified. Timely and substantial feedback is provided for required student work in the 
clinical experiences. Superintendent candidates have these levels with the addition of 
critical friends for each standard.  

3) Student practicum experiences are detailed in internship plans developed collaboratively 
with multiple supervisors. Data from individual student‘s beginning knowledge, skills 
and dispositions are used in formulation of the differentiated plan.  

4) Although candidates are personally observed frequently on-site, the supervisors are using 
technology to conference with students as well. 

5) Faculty makes a concerted effort to ensure that the candidates leave the program with 
diverse experiences. Diversity is broadly defined, including SES, race/ethnicity, culture, 
and sexual orientation.  

6) Unique components of the new principal program will include working with community 
agencies, businesses, and social service nonprofit organizations. 

7) Strong relationships are established between candidates and university faculty and 
cooperating districts; these relationships last beyond professional preparation into the 
candidates‘ careers as a leaders. 

 

Concerns/Recommendations 
 

1) The programs should encourage field supervisors to work intensely with on-site mentors 
to create more authentic experiences for students who are in elementary settings and 
those candidates who are not already in administrative positions on conditional licensure.  

2) The program should consider making greater use of the resources (personnel and 
materials) that the AEA system could provide to enhance the students‘ learning 
experiences.  

3) The programs should continue to take note of any candidate whose building 
administrator/mentor does not exhibit the characteristics of an educational leader as 
determined by the standards used in this program and to counteract negative learning 
with  increased support from faculty or reassignment of the candidate. 

4) Valuable information could be obtained by evaluating differences in candidates‘ 
experiences among different cohorts. 
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Items that Must Be Addressed Prior to State Board Action: None  
 

Sources of Information 
 

 Interviews with: unit faculty, candidates, recent graduates, advisory council members, 
field supervisors 

 Classroom visits 

 Contracts with school districts 

 State Institutional Report 

 Program response to preliminary review 

 Exhibits: Course syllabi, department meeting minutes, student artifacts, artifact rubrics, 
surveys from employers, and surveys from alumni 

 Student education files  

 

 
281—79.20(256)  Clinical practice standard. The unit and its school, AEA, and facility partners 
shall provide clinical experiences that assist candidates in becoming successful practitioners in 
accordance with the following provisions. All provisions of this standard shall be demonstrated 
appropriately and equitably for all programs regardless of delivery model, including programs 
delivered by distance learning and programs offered on campus, off campus, and through any 
other model of delivery.  
79.20(1) Clinical practice for candidates supports the development of knowledge, disposit ions, 
and skills that are identified in the unit standards. The unit ensures that clinical experiences 
occurring in all locations are well-sequenced, supervised by appropriately qualified personnel, 
monitored by the unit, and integrated into the conceptual framework of the program. 
79.20(2) Candidates participate in clinical/field experiences that include both observation and 
involvement in professional responsibilities. Programs document clinical expectations at various 
developmental levels. Clinical expectations are directly linked to coursework throughout the 
program, reflect collaboration among program faculty, and are shared with candidates, 
supervisors and cooperating mentors. 
79.20(3) Environments for clinical/field practice support learning in context and include all of the 
following: 
 a. Scheduling and use of time and resources to allow candidates to participate with 
practitioners and learners in the school/agency/facility setting.  
 b. Learning that takes place in the context of providing high-quality instructional 
programs for students in a state-approved school, agency, or educational facility.  
 c. Opportunities for candidates to observe and be observed by others and to engage in 
discussion and reflection on clinical practice. 
 d. The involvement of candidates in relevant responsibilities directed toward the work for 
which they are preparing. 
79.20(4) PK-12 school, AEA, or facility professionals share responsibility for the selection of  
cooperating mentors who demonstrate appropriate skills, knowledge, and dispositions. 
79.20(5) The unit is responsible for all of the following: 
 a. Defining qualifications for candidates entering clinical practice and for cooperating 
mentors who support candidates in their clinical experiences. 
 b. Providing quality supervision that includes primary responsibility for 
communication/collaboration with cooperating mentors and candidates. 
 c. Responding to specific needs of cooperating schools and agencies. 
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 d. Selection, training, evaluation and support of institution faculty members who 
supervise candidates. 
79.20(6) Accountability for clinical experiences is demonstrated through the following: 
 a. Collaboration between the cooperating mentor and the college/university supervisors 
in formative evaluation of candidates to include identifying areas for improvement, developing 
and implementing plans for improvement, and determining final evaluation of the candidates. 
 b. Use of authentic performance measures appropriate to the required assignments in the 
clinical experiences, with written documentation and completed evaluation forms included in 
candidates‘ permanent institutional records. 
79.20(7) The institution shall enter into a written contract with each cooperating school district, 
AEA, or facility that provides field experiences for candidates as stipulated in Iowa Code section 
272.27. 
 

Initial Team Finding 
Met  

Or 

Met with Strength 

Met Pending  

Conditions  

Noted Below 

Not Met 

 

School Psychology 
 

Strengths 
 

 Strong clinical experiences are provided in a well-established sequence. During the first 
semester the focus is on academic assessment and academic intervention; second 
semester students are assigned to classrooms in schools with strong diversity. Second 
year is a full day once a week with a psychologist; second semester is two days with a 
psychologist.  

 Student/faculty collaboration toward program outcome and improvement is strong. 

 The small, cohesive cohorts of eight students are helpful in utilizing student feedback. 

 Candidates develop self directed goals; students feel well prepared for their profession.  

 Candidates feel that they have solid background in working with parents/guardians. 
 Candidates report that practicum experiences are well aligned with coursework and that 

advisement from faculty is solid.  

 The program collaborates with Area Education Association (AEA) administrators. 

 A strong communication system exists between supervisors and candidates, creating a 
healthy atmosphere for identifying concerns.  

 Practitioners were complimentary of the caliber of students in the program. 

 Alumni felt they had excellent IEP training; candidates noted that they are well perceived 
in the field.  

 

Concerns/Recommendations 
 

1) Students and alumni mentioned that students and field service practitioners need more 
two- way communication exchanges. Example: field practitioners could benefit from 
information on research-based instructional practices.  

2) Alumni felt they could have benefited more if clinicals had included more experience in 
completing paperwork/reports necessary in current work settings.  
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3) Alumni indicated a need for more early childhood focus/content and practice in their 
training. 

4) More equity in advising load is recommended; coordinators need to be given adequate 
release time.  

 

School Counseling 

 
Strengths 
 

 Early clinical experiences, use of video conferencing, the counseling clinic and 
collaboration with PLS are strengths. 

 Candidates participate in community partnership and advocacy/client empowerment 
activities.  

 

Concerns/Recommendations 
 

1) The program clarified the differing levels of clinical experience; however, it is not clear 
how these experiences tie into the CACREP standards.  

2) Students find their practicum supervisors; this in inappropriate practice. The program 
must be responsible for determining supervision; specific criteria must be used. 

3) Students receive ongoing feedback at the onsite practical experiences such as PLS and 
the counseling clinic; however, such feedback is missing when they are at their internship 
sites. Stronger university supervision is needed at the internship; in order to do this the 
program needs increased faculty.   

4) Alumni indicate the need for more coursework in counselor leader, crisis intervention, 
management and trauma.   

5) Alumni recommend requiring fewer credit hours for completion of the program. This is 
an aspect that the program should consider, especially considering the need for 
counselors in Iowa schools. 

 

Speech Pathology 
 
Strengths 
 

 Clinical opportunities and experiences are well balanced across the three levels of clinical 
experiences. Additionally, candidates take a clinical examination to confirm the basics of 
diagnostic procedures.  

 A wide variety of experiences meets a broad scope of practice/training requirements. 
Adequate supervision in the field exists with five faculty filling 2.5 FTEs; rapport among 
candidates, supervisors, and the field is reported as excellent.  

 Each clinical experience is evaluated twice. 

 Alumni felt well prepared for their work; graduation placement is strong. 
 

Concerns/Recommendations 
 

1) The program indicated a need for space for program extension and increased community 
service. 
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2) The program would like to double the number of students served, but needs more 
credentialed clinicians to mentor in the field. The program may consider reconfiguration 
of clinical experiences with matching courses to help address this issue. 

 

Items that Must Be Addressed Prior to State Board Action: None  

 
Sources of Information 
 

 Interviews with: unit faculty, candidates, cooperating teachers, recent graduates, and 
general education/liberal arts faculty 

 Classroom visits 

 Contracts with school districts 

 State Institutional Report 

 Program response to preliminary review 

 Exhibits: Course syllabi, department meeting minutes, student artifacts, artifact rubrics, 
surveys from employers, and surveys from alumni 

 Student education files  
 
 

SECTION F: CURRICULUM (Knowledge, Skills, and Dispositions) 

 
281—79.15(256) Teacher preparation candidate knowledge, skills and dispositions 
standard. Teacher candidates shall demonstrate the content knowledge and the pedagogical and 
professional knowledge, skills and dispositions necessary to help all students learn in accordance 
with the following provisions. All provisions of this standard shall be demonstrated appropriately 
and equitably for all programs regardless of delivery model, including programs delivered by 
distance learning and programs offered on campus, off campus, and through any other model of 
delivery. 
79.15(1) Prior to admission to the teacher preparation program, each teacher candidate attains the 
qualifying score determined by the unit on a basic skills test of reading, writing, and mathematics. 
79.15(2) Each teacher candidate demonstrates the acquisition of a core of liberal arts knowledge, 
including but not limited to English composition, mathematics, natural sciences, social sciences, 
and humanities. 
79.15(3) Each teacher candidate completes specific, dedicated coursework in human relations and 
cultural competency and thus demonstrates acquisition of knowledge about and skill in 
interpersonal and intergroup relations that contribute to the development of sensitivity to and 
understanding of the values, beliefs, life styles, and attitudes of individuals and the diverse groups 
found in a pluralistic society. The unit shall provide evidence that the human relations and 
cultural competency coursework is designed to develop the ability of participants to: 
 a. Be aware of and understand the values, life styles, history, and contributions of various 
identifiable subgroups in our society.  
 b. Recognize and deal with dehumanizing biases such as sexism, racism, prejudice, and 
discrimination and become aware of the impact that such biases have on interpersonal relations.  
 c. Translate knowledge of human relations into attitudes, skills, and techniques which 
will result in favorable learning experiences for students. 
 d. Recognize human diversity and the rights of each individual.  
 e. Relate effectively to other individuals and various subgroups other than one‘s own. 
 f. Have an awareness of federal and state civil rights legislation as it impacts students. 
79.15(4) Each teacher candidate demonstrates, within specific coursework dedicated to 
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understanding exceptional learners, in other coursework, and in clinical experiences, the 
necessary knowledge, skills, and dispositions toward meeting the learning needs of all students, 
including students from diverse ethnic, racial, and socioeconomic backgrounds, students with 
disabilities, students who are gifted and talented, English language learners, and students who 
may be at risk of not succeeding in school.  
79.15(5) Each teacher candidate in elementary education demonstrates acquisition of knowledge 
about and receives preparation in elementary reading programs, including but not limited to 
reading recovery. 
79.15(6) Each teacher candidate in secondary education demonstrates acquisition of knowledge 
about and receives preparation in the integration of reading strategies into secondary content 
areas. 
79.15(7) Each teacher candidate demonstrates acquisition of the knowledge, skills and 
dispositions designated by the unit standards and aligned with the INTASC standards embedded 
in the professional education core for an Iowa teaching license at a level appropriate for a novice 
teacher. Each candidate exhibits competency in all of the following professional core curricula: 
 a. Content/subject matter specialization. The candidate demonstrates an understanding of 
the central concepts, tools of inquiry, and structure of the discipline(s) the candidate teaches and 
creates learning experiences that make these aspects of the subject matter meaningful for 
students. This is evidenced by a completion of a 30-semester-hour teaching major which must 
minimally include the requirements for at least one of the basic endorsement areas, special 
education teaching endorsements, or secondary level occupational endorsements. Each 
elementary candidate must also complete a field of specialization in a single discipline or a 
formal interdisciplinary program of at least 12 semester hours. 
 b. Student learning. The candidate demonstrates an understanding of human growth and 
development and of how students learn and participates in learning opportunities that support 
intellectual, career, social and personal development. 
 c. Diverse learners. The candidate demonstrates an understanding of how students differ 
in their approaches to learning and creates instructional opportunities that are equitable and 
adaptable to diverse learners. 
 d. Instructional planning. The candidate plans instruction based upon knowledge of 
subject matter, students, the community, curriculum goals, and state curriculum models. 
 e. Instructional strategies. The candidate demonstrates an understanding of and an ability 
to use a variety of instructional strategies to encourage student development of critical and 
creative thinking, problem-solving, and performance skills. 
 f. Learning environment/classroom management. The candidate uses an understanding of 
individual and group motivation and behavior; creates a learning environment that encourages 
positive social interaction, active engagement in learning, and self-motivation; maintains effective 
classroom management; and is prepared to address behaviors related to substance abuse and other 
high-risk behaviors. 
 g. Communication. The candidate uses knowledge of effective verbal, nonverbal, and 
media communication techniques, and other forms of symbolic representation, to foster active 
inquiry and collaboration and to support interaction in the classroom. 
 h. Assessment. The candidate understands and uses formal and informal assessment 
strategies to evaluate the continuous intellectual, social, and physical development of the student, 
and effectively uses both formative and summative assessment of students, including student 
achievement data, to determine appropriate instruction.  
 i. Foundations, reflective practice and professional development. The candidate develops 
knowledge of the social, historical, and philosophical foundations of education. The candidate  
continually evaluates the effects of the candidate‘s choices and actions on students, parents, and 
other professionals in the learning community; actively seeks out opportunities to grow 
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professionally; and demonstrates an understanding of teachers as consumers of research and as 
researchers in the classroom. 
 j. Collaboration, ethics and relationships. The candidate fosters relationships with 
parents, school colleagues, and organizations in the larger community to support student learning 
and development; demonstrates an understanding of educational law and policy, ethics, and the 
profession of teaching, including the role of boards of education and education agencies; and 
demonstrates knowledge of and dispositions for cooperation with other educators, especially in 
collaborative/co-teaching as well as in other educational team situations.  
 k. Technology. The candidate effectively integrates technology into instruction to support 
student learning. 
 l. Methods of teaching. Methods of teaching have an emphasis on the subject and grade 
level endorsement desired. 
79.15(8) Each teacher candidate meets all requirements established by the board of educational 
examiners for any endorsement for which the candidate is recommended, as well as standards 
developed by national professional organizations as appropriate for specific endorsement areas. 
Programs shall submit curriculum exhibit sheets for approval by the board of educational 
examiners and the department. 
79.15(9) Candidates seeking an endorsement in elementary education attain the state‘s designated 
criterion score on a content knowledge assessment as a condition precedent to successful program 
completion and recommendation for licensure. 
79.15(10) Candidates seeking an initial Iowa teaching license demonstrate competency in 
coursework directly related to the Iowa core curriculum.  

 

Initial Team Finding 
Met  

Or 

Met with Strength 

Met Pending  

Conditions  

Noted Below 

Not Met 

 

Strengths 
 

 The Teacher Work Sample (TWS) is used in multiple ways, including the following: 
a) Better preparation of new teachers to meet the needs of their students through 

assessment and the use of assessment to inform instruction,  
b) Assessment of the impact of teacher candidates on their students‘ learning, 
c) Assessment of performances of individual teacher candidates, 
d) Assessment of the teacher education program, and 
e) Use as a model for other programs in the state and nationally.  

 It appears that most student teachers understand the value of the Teacher Work Sample 
(TWS). An example of candidates‘ perspective on TWS:  ―I loved the TWS. It helped me 
put everything in one place and made me realize how to use data to guide what I am 
doing in the classroom. I was in a SINA school, and the graphs and charts helped me see 
that I needed to work with some students. It also forced me to research my school and 
community. The mini TWS was useful during Level II. I learned to plan, plan and plan 
some more. I‘m glad UNI requires us to do it.‖  

 Classroom management instruction is a strength for elementary, early childhood, and 
mid-level candidates. Most of the elementary education students interviewed report a 
feeling of being prepared in pedagogy and ready to go into the ―real world classroom.‖  

 Candidates in secondary education expressed confidence in their content areas.  
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 Elementary candidates feel they know how to write reflections because they get ―lots‖ of 
experience. 

 Elementary candidates said they hear about the Iowa Core in almost all of their courses.  

 Many faculty members have provided excellent examples of well-prepared, well-written 
syllabi.  

 

Concerns/Recommendations 
 

1) All program areas responsible for preparing future teachers must be diligent in improving  
communication across and throughout the entire university. Because of governance 
issues, evidence indicates a degree of neglect and inconsistency throughout all aspects of 
the teacher education program, including curriculum.  

2) Elementary clinical students and graduates of the program stated that the content in 
elementary preparation should be strengthened. One student said, ―There is too much 
theory in methods and zero content.‖  A graduate said she has to study her math text daily 
to stay ahead of the kids.  Many students complained about the lack of applicability of the 
General Education Requirements (GER) and one said by the time they realized that GER 
courses were their ―content‖ courses, it was too late.  If students had been advised about 
this early in the program, she could have, for example, taken a ―weather or earth 
sciences‖ class which would have been useful as an elementary teacher. With changes in 
state requirements for elementary content, advising and requirements of specific GER 
courses should be reviewed at UNI. 

3) Overall secondary students asked for more information about pedagogy. They know 
content. In fact, some suggested ―less content, more how to teach the content.‖  

4) Teacher Education will be strengthened by attending to the areas addressed in the 
Assessment to Action Report: assessment, diversity, classroom management, and 
technology. Moreover, particular consideration should be placed on the areas of 
assessment and diversity because of the importance and connection these areas have to 
the Iowa Core. Therefore, it is strongly recommended that every effort be made to 
implement Diversity and Assessment throughout the entire curriculum, from the 
beginning level through the senior level classes.  

5) The team strongly recommends that the program examine two particular curriculum 
issues to ensure candidates receive the knowledge they need for successful teaching. 

a) Reading strategies in the content areas. The program is encouraged to look across 
secondary courses for natural integration of reading strategies, or to develop a 
separate Reading in the Content Areas course. Qualifications of faculty to teach a 
literacy component as well as consistency and accountability should be 
considered. Whereas activities used in some classes may be useful, there is little 
to no evidence that students are provided instruction on research-based strategies, 
assessment (formative and summative), and differentiated instruction through 
methods courses.      

b) The team strongly recommends the program evaluate and discuss how classroom 
management is taught and experienced throughout the program. The program is 
encouraged to find natural integration of classroom management practices within 
existing courses and in clinical placements. the program should take a 
comprehensive view that is not limited to discipline and traditional classroom 
management strategies; aspects of teaching such as active student engagement, 
relationship-building, and involvement through technology might be included. 

             Classroom management has long been an issue discussed at this university and  
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continues to be supported by students and faculty. The student teaching survey 
summary reinforces this recommendation:  23.6% of student teachers in fall 2009 
believe they were ―inadequately prepared‖ in ―handling discipline problems.‖  

6) Candidates indicated that the emphasis in the professional core courses is on the 
elementary child. For example, in Human Growth and Development the developmental 
level of middle and high school age students does not get equal exposure with ECE and 
elementary. The program should consider investigating this concern. 

7) A number of candidates said that the Needs of Diverse Learners class does not go into 
enough depth of information to be useful in the PK-12 classroom, especially regarding 
students with special learning needs and English Language Learners. Nearly all of the 
students interviewed want more information about how to meet the needs of these 
learners.  

8) Several elementary candidates provided a working definition of formative assessment and 
shared meaningful examples to demonstrate their understanding. A number of students 
provided a good working definition of differentiated instruction and report hearing about 
it frequently. However, candidates also report they don‘t ―really understand how to 
differentiate.‖ Implementation of these concepts should be a focus in the core and, 
especially, in methods courses. 

7)  Regarding course syllabi:  
a)   In certain cases, the syllabi provided for review were not current or were missing. 

Examples include the following: Human Relations 280:170:03,Schools and 
American Society (260:119),  Methods of Teaching Content Literacy in the 
Intermediate Grades (230:116), and Teaching Elementary Social Studies (210: 
164). Someone in the program should be responsible for review of syllabi for 
currency and consistency.   

b)   It is strongly recommended that faculty revisit the purpose of teaching standards. It 
appears that some faculty members include standards in their syllabi but with little 
thought to their teaching objectives. Inconsistency exists throughout the listing of 
standards as well.   

c)   Inconsistency exists throughout syllabi regarding names of standards; this leads to 
confusion. Example: Renaissance Standards and INTASC Standards. 

d)  All faculty should identify specific INTASC Standards in all course syllabi. Several 
syllabi are missing this information. Whereas some syllabi list what standards are 
addressed (eg. #2 or #4) a list of the actual standards is not included in the syllabi.  

e)  To promote consistency, if staff are teaching courses perhaps a full time faculty 
could serve as lead faculty who can coordinate the course INTASC Standards, and 
course content and objectives. 

f)   The program is requested to stress among faculty that the purpose of teaching 
standards is not because the State ―says we have to,‖ but to help candidates become 
excellent standards-based teachers.  

8)   Despite the success of the TWS, support is needed in improving the implementation 
throughout the teacher preparation programs at UNI. Two critical components that 
require attention are consistency throughout programs and support for candidates as they 
learn to create and use work samples. As important, the unit should consider the 
following issues at critical points in the program: 

a) Level II: Much of the responsibility for the TWS in this important initial stage is 
left to the faculty at PLS. This appears to be an inappropriate burden to classroom 
teachers with so many other responsibilities. The team recommends that more 
responsibility for the instruction regarding the TWS lie with the 
assessment/instruction courses and that those faculty members work more closely 
with PLS faculty in supporting candidates as they learn how to use the TWS. 
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b) Although the TWS is integrated into the assessment course, students note an 
inconsistency with communication on TWS since it is contingent on who is the 
instructor of the course. The same inconsistency was found in discussions with 
faculty who teach the learner/instruction course; most stated that the greater 
responsibility lies with the teachers at PLS.  

c) Level III: More consistency is needed at this level. It appears that many candidates 
hone their skills with TWS at this level as they should; however, it was reported 
that some candidates do not use the TWS at this level, leaving a considerable gap 
in their preparation for student teaching. 

d) Level IV: It appears that student teaching supervisors are critical at this point in the 
use of TWS; not only do supervisors support student teachers, but they are 
important in training new cooperating teachers. Continued attention need to be paid 
to these roles. 

e) 2+2 Programs: Further investigation by the program is needed here. It appears that 
greater in-service for faculty and support for candidates regarding the TWS are 
needed in this program.  

9)   The CTE Assessment Update to the Council on Teacher Education on November 4, 2009 
conveys the following, ―at present, about half of our teacher education faculty is engaged 
in scoring the TWS. We need to improve that participation rate if we expect to see 
positive change.‖ This recommendation deserves and needs institutional/program 
support.  

10) Additional input from candidates regarding the TWS that may be helpful to the program 
include the following: 

a) Some candidates reported that the mini-sample TWS is geared toward general 
education classrooms, not specials and Pre-K. Specials and Pre-K need different 
examples of modified rubrics. Are faculty and candidates from these areas 
represented on the TWS committee? 

b) A few students said that they do not see the ―purpose‖ of their TWS and how 
useful it is to ―real life teaching.‖  Others report they do see the connection. 
Students attribute the difference to ―who they have as a teacher.‖ Some felt like the 
TWS gets handed to them and they are expected to know how to fill it out, but 
when they had questions, they didn‘t know who to ask. 

c) Candidates shared that they did not feel prepared to write their final work sample. 
d) Secondary students asked for more experience writing TWS that are specific to 

their content areas. 
11) Regarding registration and scheduling classes: 

a) Candidates reported that there are not enough sections of required courses from 
which to choose based on cutbacks on budget. This has lead to delayed graduation, 
taking unnecessary electives for loan purposes, scheduling conflicts, and 
frustration. One student said, ―It is harder to get into classes than before.‖ This is a 
concern that was raised in several classes among all students.    

b) Several students commented that they wanted a minor, but the classes are ―harder 
and harder to get‖ because of number of sections begin reduced. 

c) Many candidates criticized the timing of when the college informs them of when 
classes will be offered for upcoming semesters, causing them long range planning 
problems.    

d) Many students want more MWF course offerings. 
12) A repeated concern heard from candidates relates to the inconsistencies in courses taught 

by several faculty members. Several students said ―It depends who you get. I wish I had 
had (so-in-so).‖ This is of particular concern in regards to hours required for field 
experience and helping students make meaningful connections with the INTASC 
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Standards, assessment, differentiated instruction, and Iowa Core. The team recommends 
that the program establish a way to create more consistency among course sections. 

13) The program should review software programs used in the technology course as well as 
those used in the other college classrooms to ensure that they to mirror technology 
current in PK-12 schools. 

 

Items that Must Be Addressed Prior to State Board Action  
1)  79.15(6) The program must submit to the Department a review of instruction of reading 

strategies for all secondary candidates. Submit as well a plan to immediately address any 
deficiencies.  

      (Concerns/Recommendations related to this item: 3, 5, 8) 

 
2) 79.15(8) A review of curriculum exhibits did not occur during the scheduled review. Because 

of institutional schedules, the full set of exhibits will be submitted for review during the 
summer of 2010.   

 

Final Recommendation 
Met  

Or 

Met with Strength 

Met Pending  

Conditions  

Noted Below 

Not Met 

 
 

Sources of Information  
 

 Interviews with: unit faculty, candidates, cooperating teachers, graduates, advisory panel, 
and general education/liberal arts faculty 

 State Institutional Report 

 Program response to preliminary report 

 Exhibits (Course syllabi, department meeting minutes, student artifacts, artifact rubrics, 
surveys from employers, surveys from graduates) 

 Student education files  

 

281—79.17(256) Administrator candidate knowledge, skills and dispositions standard. 
Administrator candidates shall demonstrate the content knowledge and the pedagogical and 
professional knowledge, skills and dispositions necessary to help all students learn in accordance 
with the following provisions. All provisions of this standard shall be demonstrated appropriately 
and equitably for all programs regardless of delivery model, including programs delivered by 
distance learning and programs offered on campus, off campus, and through any other model of 
delivery. 
79.17(1) Each administrator candidate shall demonstrate through coursework the knowledge, 
skills and dispositions necessary to meet the following Iowa Standards for School Leaders 
(ISSL), at a level appropriate for a novice administrator: 
 a. Facilitating the development, articulation, implementation, and stewardship of a vision 
of learning that is shared and supported by the school community (ISSL Standard 1: Shared 
Vision). Each administrator candidate: 
 (1) In collaboration with others, uses appropriate data to establish rigorous, concrete 
goals in the context of student achievement and instructional programs. 
 (2) Uses research and best practices in improving the educational program.  
 (3) Articulates and promotes high expectations for teaching and learning. 
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 (4) Aligns and implements the educational programs, plans, actions, and resources with  
       the district‘s vision and goals.  
 (5) Provides leadership for major initiatives and change efforts. 
 (6) Communicates effectively to various stakeholders regarding progress with school  
       improvement plan goals. 
 b. Advocating, nurturing and sustaining a school culture and instructional program 
conducive to student learning and staff professional development (ISSL Standard 2: Culture of 
Learning). Each administrator candidate: 
 (1) Provides leadership for assessing, developing and improving climate and culture. 
 (2) Systematically and fairly recognizes and celebrates accomplishments of staff and  
                   students. 
 (3) Provides leadership, encouragement, opportunities and structure for staff to  
       continually design more effective teaching and learning experiences for all students. 
 (4) Monitors and evaluates the effectiveness of curriculum, instruction and assessment. 
 (5) Evaluates staff and provides ongoing coaching for improvement. 
 (6) Ensures that staff members receive professional development that directly enhances  
                   their performance and improves student learning. 
 (7) Uses current research and theory about effective schools and leadership to develop  
       and revise the administrator‘s professional growth plan. 
 (8) Promotes collaboration with all stakeholders. 
 (9) Is easily accessible and approachable to all stakeholders. 
 (10) Is highly visible and engaged in the school community.  
 (11) Articulates the desired school culture and shows evidence about how it is reinforced. 
 c. Ensuring management of the organization, operations and resources for a safe, efficient 
and effective learning environment (ISSL Standard 3: Management). Each administrator 
candidate: 
 (1) Complies with state and federal mandates and local board policies. 
 (2) Recruits, selects, inducts, and retains staff to support quality instruction. 
 (3) Addresses current and potential issues in a timely manner. 
 (4) Manages fiscal and physical resources responsibly, efficiently, and effectively. 
 (5) Protects instructional time by designing and managing operational procedures to  
       maximize learning. 
 (6) Communicates effectively with both internal and external audiences about the  
                   operations of the school.  
 d. Collaborating with families and community members, responding to diverse 
community interests and needs and mobilizing community resources (ISSL Standard 4:  
                 Family and Community). Each administrator candidate: 
 (1) Engages family and community by promoting shared responsibility for student  
       learning and support of the education system. 
 (2) Promotes and supports a structure for family and community involvement in the  
       education system. 
 (3) Facilitates the connections of students and families to the health and social services  
       that support a focus on learning.  
  (4) Collaboratively establishes a culture that welcomes and honors families and  
        community and seeks ways to engage them in student learning. 
 e. Acting with integrity, fairness and in an ethical manner (ISSL Standard 5: Ethics). 
Each administrator candidate: 
 (1) Demonstrates ethical and professional behavior. 
 (2) Demonstrates values, beliefs, and attitudes that inspire others to higher levels of  
       performance. 
 (3) Fosters and maintains caring professional relationships with staff. 
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 (4) Demonstrates appreciation for and sensitivity to diversity in the school community. 
 (5) Is respectful of divergent opinions.  
 f. Understanding the profile of the community and responding to, and influencing, larger 
political, social, economic, legal and cultural context (ISSL Standard 6: Societal Context). Each 
administrator candidate: 
 (1) Collaborates with service providers and other decision makers to improve teaching  
       and learning. 
 (2) Advocates for the welfare of all members of the learning community.  
 (3) Designs and implements appropriate strategies to reach desired goals. 
79.17(2) Each new administrative candidate successfully completes the appropriate evaluator 
training based on the Iowa teaching standards and ISSL standards provided by a state-approved 
evaluator trainer. 
79.17(3) Each administrator candidate demonstrates the knowledge, skills, and dispositions 
necessary to support the implementation of the Iowa core curriculum. 
79.17(4) Each administrator candidate demonstrates acquisition of knowledge about and skill in 
interpersonal and intergroup relations that contribute to the development of sensitivity to and 
understanding of the values, beliefs, cultures, and attitudes of individuals and the diverse groups 
found in a pluralistic society. The program shall provide evidence of candidates‘ attainment of 
such knowledge and skills through the integration of these human relations and cultural 
competency issues within the program‘s coursework.  
79.17(5) Each administrator candidate demonstrates, within specific coursework dedicated to 
understanding exceptional learners, in other coursework, and in clinical experiences, the 
knowledge, skills, and dispositions necessary to meet the learning needs of all students, including 
students from diverse ethnic, racial, and socioeconomic backgrounds, students with disabilities, 
students who are gifted and talented, English language learners, and students who may be at risk 
of not succeeding in school. 
79.17(6) Each administrator candidate meets all requirements established by the board of 
educational examiners for any endorsement for which the candidate is recommended, as well as 
standards developed by national professional organizations as appropriate for specific 
endorsement areas. Programs shall submit curriculum exhibit sheets for approval by the board of 
educational examiners and the department. 

 

 

Initial Team Finding 
Met  

Or 

Met with Strength 

Met Pending  

Conditions  

Noted Below 

Not Met 

 

 

Strengths  
 

 Input from the Educational Leadership Advisory Council (including diverse 
representation of alumni, practitioners from rural and urban areas at all levels of 
administration, etc.) has been used to develop new programs of study (curriculum and 
syllabi) for both principal and superintendent programs. 

 These programs closely align to all areas of the ISSL standards. 

 Inclusion of meaningful tasks such as The Ultimate Board Meeting and A Day in Office  
utilize expertise from various educational organizations to provide feedback and ensure 
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that the candidates are immersed in learning tasks that are indelible for their future 
practice.  

 UNI‘s formal partnership with McRel provides current research that is incorporated in 
course content. 

 Participation in professional meetings at the state level (IASB‘s Lighthouse Project, 
ISFLC consortium) provide superintendent candidates with authentic professional 
learning opportunities. 

 The Iowa Core is clearly integrated into administrative courses. 

 The principals‘ program has reduced the number of credits for the internship (yet 
maintaining the same or more number of clock hours) in order to add two specialty areas, 
each requiring two courses. The two areas of Extra Curricular Leadership and 
Community Connections prepare future leaders to change the traditional view of these 
functions to better meet the needs of the students and communities. 

 Faculty members are published authors in areas that deal with diversity and this expertise 
is integrated into course work and all other educational experiences. 

 

Concerns/Recommendations 
 

1) The program is encouraged to continue to use more problem-based learning activities in 
the development and presentation of the courses to lessen the amount of traditional 
lecture/question time. 

2) Changing the title of the Extra Curricular Leadership specialty area to Co-Curricular 
Leadership might better reflect the intent of integrating activities into the academic 
mission of the school.  

 

Items that Must Be Addressed Prior to State Board Action: None 
 
Sources of Information  

 Interviews with: unit faculty, candidates, graduates, advisory panel; Interviews with: unit 
faculty, candidates, recent graduates, advisory council members, field supervisors  

 Classroom visits 

 Contracts with school districts 

 State Institutional Report 
 Program response to preliminary review 

 Exhibits: Course syllabi, department meeting minutes, student artifacts, artifact rubrics, 
surveys from employers, and surveys from alumni 

 Student education files  

 
281—79.21(256) Candidate knowledge, skills and dispositions standard. Candidates shall 
demonstrate the content knowledge and the pedagogical and professional knowledge, skills and 
dispositions necessary to help all students learn in accordance with the provisions of the 
appropriate professional standards. All provisions of this standard shall be demonstrated 
appropriately and equitably for all programs regardless of delivery model, including programs 
delivered by distance learning and programs offered on campus, off campus, and through any 
other model of delivery.  
79.21(1) Each candidate demonstrates acquisition of knowledge about and skill in interpersonal 
and intergroup relations that contribute to the development of sensitivity to and understanding of 
the values, beliefs, cultures, and attitudes of individuals and the diverse groups found in a 
pluralistic society. The program shall provide evidence of candidates‘ attainment of such 
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knowledge and skills through the integration of these human relations and cultural competency 
issues within the program‘s coursework. 
79.21(2) Each candidate meets all requirements established by the board of educational 
examiners for any endorsement for which the candidate is recommended, including the 
professional service license. Programs shall submit curriculum exhibit sheets for approval by the 
board of educational examiners and the department. 
 

 

Initial Team Finding 
Met  

Or 

Met with Strength 

Met Pending  

Conditions  

Noted Below 

Not Met 

 

 

School Psychology 

 
Strengths 
 

 Curriculum, clinical experiences, and the assessment system have been developed around 
training standards of the National Association of School Psychologists (NASP). 

 

Concerns/Recommendations 
 

1) The program is in need of more curriculum resources such as psychological tests and 
questionnaires. 

2) The loss of six faculty lines recently has had a detrimental effect on implementation of 
curricula. 

 

School Counseling 

Strengths 
 Program curriculum meets CACREP 2009 standards. A sense of pride exists among 

candidates and faculty because of national accreditation of the program; some candidates 
chose the program because of this accreditation.  

 The program has a clear vision and mission that is understood by candidates. The program is 
educating school counselors as educational leaders and advocates. 

 Classes are scheduled to meet the needs of both full time and part-time students. 

 Small class sizes, especially in practical courses, result in strong relationships between 
candidates and faculty.  

 The program is attempting to partner interdepartmentally and across campus.  

 Collaboration with the mental health program provides richness to the program. 
 

Speech Pathology 

Strengths 
 The Office of Student Field Experiences, in cooperation with the Department of 

Communication Sciences and Disorders, has defined a set of courses that provide the basic 
qualifications for speech-language pathology students to participate in a school-language 
pathology placement. 
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 Master level entrance is highly competitive to this program: student average gpa is 3.5. 
Faculty report that high performing candidates contribute to active course engagement. 

 Courses are balanced in content courses and language disorder courses. 

 Candidates receive solid background in early childhood and writing Individual Educational 
Plans (IEP). 

 Faculty report strong collaboration between speech and literacy faculty in obtaining grants.  
 

Concerns/Recommendations  
1)   Students in Speech Pathology wanted it stated that professors in education courses could 

better acknowledge and differentiate some instruction toward students in various disciplines. 
 

Items that Must Be Addressed Prior to State Board Action: None 

 

Sources of Information  
 Interviews with: unit faculty, candidates, cooperating teachers, graduates, advisory panel, and 

general education/liberal arts faculty 

 State Institutional Report 

 Program response to preliminary report 

 Exhibits (Course syllabi, department meeting minutes, student artifacts, artifact rubrics, 
surveys from employers, surveys from graduates) 

 Student education files  


