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INTRODUCTION: OVERVIEW OF THE INSTITUTION 

At present, the University of Northern Iowa is a large, comprehensive, doctoral granting i nstitution that 
offers more than 110 undergraduate majors, more than 40 master’s degree programs, and two doctoral 
degree programs. The university is organized into five autonomous academic colleges (Business 
Administration; Education; Humanities and Fine Arts; Natural Sciences; and Social and Behavioral 
Sciences). The brief discussion attempts to summarize the history, mission and unique context of a 
normal school turned comprehensive university. There is far more happening at UNI than can be easily 
summarized in a few paragraphs, and only a few of the many possible examples of our work have been 
offered in this overview. As an institution, UNI is unique within Iowa. It is the third largest institution 
with a unique mission, and one of only three public universities in the state. We are neither like our 
sister Regents institutions, the University of Iowa and Iowa State University, nor like the much smaller 

private liberal arts colleges and universities found throughout Iowa.   

These reports addresses five largely independent programs serving different groups of education 
personnel: a) the university wide pre-service teacher education program which undergraduate students 
as well as post BA students and MA students seeking licensure; b) the Principalship program (housed in 
the Department of Educational Leadership, Counseling, and Post-secondary Education, College of 
Education; c) the School Counseling program (housed in the department of Educational Leadership, 
Counseling, and Post-secondary Education, College of Education); d) the school psychologist program 
(housed in the department of Educational Psychology and Foundations, College of Education); and 5) the 
speech-language pathology program (housed in the Department of Communication Sciences and 
Disorders, College of Humanities and Fine Arts). These latter four programs are all graduate programs 
and three of the programs are already nationally accredited (i.e., School Counseling, school psychology, 
and speech-language pathology). Throughout this report, we will attempt to describe our work 
succinctly and accurately without losing readers in an avalanche of details. However, some gaps in our 
story are virtually inevitable and we will be happy to fill those gaps in during the program approval visit 

in March 2010. 

Historical Context 

The University of Northern Iowa (UNI) was founded in 1886 as the Iowa State Normal School for the 
purpose of providing “a school for the special instruction and training of teachers for the common 
schools of the state.” (This section of the report was adapted and revised from information provided in 
the 1999 and 2003 institutional reports.) Prior to this time, the grounds on which the school was located 
served as a home for the orphans of Civil War veterans in Iowa. In 1909, the school became Iowa State 
Teachers College, and in 1961, it became the State College of Iowa. Throughout this period, the central 
purpose of the institution was the preparation of teachers for Iowa schools. In 1967, the Iowa 
Legislature acted to change UNI’s status to that of a university with its present name. These changes in 
the institution’s name have reflected changes in its mission, although for its first 90 years, UNI was 
almost solely concerned with the education and preparation of students for careers in education. Upon 
achieving university status, the institution’s mission and programming expanded greatly. The current 

mission of the university reads as follows:  

The University of Northern Iowa is a comprehensive institution dedicated to providing a 
personalized learning environment, founded on a strong liberal arts curriculum. It is committed 
to being an intellectually and culturally diverse community. The University focuses both on 
undergraduate education, and on selected masters, doctoral and other graduate programs. It is 
characterize by excellence in three areas: teaching and learning; research, scholarship, and 
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creative work; and service. Through its varied endeavors, UNI shares its expertise with, and 
provides service to, individuals, communities and organizations through the state, the nation, 
and the world. (2004-2009 UNI Strategic Plan, received by the Board of Regents, State of Iowa, 
March 2005; retrieved from http://www.uni.edu/president/2004-2009strategicplan/, October 
13, 2009) 
 

Today the university is a nationally recognized regional institution of higher education offering 

undergraduate and graduate degrees in a wide variety of disciplines.  

Since its inception, the institution has grown from a campus of 40 acres with one building to a campus of 
900 acres with more than 58 principal buildings. Its faculty has grown from 24 members to 630 full -time 
tenured and tenure track members (2008-2009 Fact Book). Student enrollment has increased from 100 
in 1876 to a peak of just over 14,000 in the fall of 2001. Enrollment dropped to approximately 12,500 by 
2005, and has returned to just over 13,000 in the Fall 2009 semester. We currently have undergraduate 
students from all 99 Iowa counties and graduate students from 90 Iowa counties.  Approximately 5% of 
our undergraduate students and 15% of our graduate students are residents of other states, while 2% of 
our undergraduate students and 11% of our graduate students are international students from 61 

countries. 

Institutional Context 

The University of Northern Iowa is located in the Cedar Falls-Waterloo metropolitan area, a quite 
diverse community with a population of more than 100,000 residents. There exists an excellent rapport 
between the institution and the community as indicated by a demonstrated commitment to common 
goals and cooperative strategies for reaching them. The Professional Development Schools initiative, 
Malcolm Price Laboratory School (Cedar Falls), Freeberg Early Childhood Center (Waterloo), the UNI 
Center for Urban Education (UNI-QUE) and UNI’s Institute for Educational Leadership demonstrate 
effective collaboration both in the preparation of teachers and educational leaders, as well as our efforts 
to improve the quality of education for both PK-12 students and adults. Members of the UNI teacher 
education faculty have played major roles in the development of the new Iowa Core Curriculum, and will 
continue to do so through the provision of professional development for PK-12 teachers from across the 
state. For example, during 2008, Malcolm Price Laboratory faculty provided high quality professional 
development to at least 250 schools and nearly 1500 Iowa teachers, with an estimated impact on more 

than 75,000 PK-12 students.  

Other colleges are similarly deeply engaged with the community region and state. The College of Natural 
Sciences is home to the Iowa Mathematics and Science Education Partnership, the Center for Energy 
and Environmental Education, the Science Center for Teaching, Outreach and Research on Meteorology, 
and the Tall Grass Prairie Center. The College of Business Administration has established collaborative 
enterprises with business and industry such as the Regional Business Center, the John Pappajohn 
Entrepreneurial Center, the Executive Development Center, the Iowa Waste Reduction Center, and 
Strategic Marketing Services to aid in building the Iowa economic. The College of Social and Behavioral 
Sciences houses the Center for Social and Behavior Research, the Center for International Peace and 
Security Studies, and the Iowa Center for Immigrant Leadership and Integration. The College of 
Humanities and Fine Arts is home to the School of Music and two public radio stations (KUNI and KHKE). 
This college and its students and faculty provide extensive arts programming for the entire community. 
Finally, the cultural and educational activities of the University and the Cedar Falls-Waterloo area, as 
well as the greater Cedar Valley region, have become more tightly linked through Lifelong Learning 
University programming, a steady expansion of guest speakers and artists, and diverse programming of 

http://www.uni.edu/president/2004-2009strategicplan/
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the Gallagher/Bluedorn Performing Arts Center. In effect, Cedar Falls-Waterloo and the University of 

Northern Iowa comprise a true learning community.  

Because the majority of our students are residents of Iowa, UNI has committed itself to enriching and 
broadening undergraduate and graduate student involvement in international studies and experiences. 
For example, the Office of International Programs promotes international educational interchange 
through services provided to international students, scholars, and visitors, and to UNI students, faculty 
and staff interested in study, work or travel outside the United States. The Multicultural Education 
Center provides extensive educational and cultural programming to promote cross-cultural awareness 
and multicultural understanding and encourages the participation of all segments of UNI and the Cedar 
Falls/Waterloo community in its events. The Career Center’s annual International Teacher Fair provides 
opportunities for administrators and personnel directors from all over the world to interview PK-12 
educators interested in teaching abroad. The College of Education is an established and nationally 
recognized international student teaching program, which provides our pre-service teachers with the 
opportunity to complete a portion of their student teaching experience abroad. Since the spring 2004 
semester, more than 180 UNI student teachers have pursued this opportunity in more than 40 countries 
on five continents. Finally, Camp Adventure Youth Services, housed in the School of Health, Physical 
Education and Leisure Services within the College of Education provides overseas experiences for many 
students from UNI and other colleges through its provision of summer and some academic year 
programming for the children of military personnel stationed around the world. The School of HPELS has 
also actively sought out international faculty to serve as visiting professors in various areas. The College 
of Business Administration has established very close ties with a number of universities in the People’s 
Republic of China, and provides onsite graduate programs in business administration to these 

institutions.  

Despite the economic challenges of recent years, UNI has remained committed to the integration of 
modern technology into the everyday lives of students, faculty, and staff. Monies generated through the 
student computer fee have greatly increased both the quality and the availability of technology through 
the campus. All faculty and students are connected to the university’s computer system and have ready 
access to a wealth of information and a variety of communication tools. Computer laboratories are 
located in all classroom buildings, the Rod Library, and all dormitories on campus. Information 
Technology Services (ITS) provides support and consultation for computing and networking to all 
students, faculty, and staff, while Instructional Resources and Technology Services (IRTS) provides more 
focused support for teacher education students, faculty, and practitioners in the field. The division of 
Continuing Education provides numerous off-campus courses including those in our 2+2 programs in 
elementary education, guided correspondence study courses, web-based courses, and courses offered 
over the Iowa Communication Network. The work of this division has provided both undergraduate and 
graduate students with an astounding array of new opportunities for professional development, 
including the pursuit of both undergraduate and graduate degrees for many place bound Iowans. In a 
typical year, Continuing Education facilitates 9,000 and 11,000 credit hours of coursework, and offers 
courses in at least 70 of 99 Iowa counties and in more than 130 different Iowa cities. Using a cohort 
model, UNI generally has between 19 and 21 different distance education degree and certificate 

programs in progress at all times. 

Institutional Culture, Values, Vision and Goals 

Culture.  The culture of The University of Northern Iowa is characterized by a long-standing commitment 
to student learning and to excellence in teaching. This commitment has been established through the 
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development of an open, ethical and caring community that promotes diversity, honesty, integrity, 
respect, fairness, trust and civility among its members. This community has created a culture based on 
core values that include intellectual vitality, intellectual and academic freedom, the wellbeing of its 
members, and service to others. (2004-2009 UNI Strategic Plan, retrieved January 3, 2010 from 
http://www.uni.edu/president/2004-2009-strategic-plan/). 

 Values. The University of Northern Iowa community values:  

 Excellence in all its endeavors  
 Intellectual vitality  
 Intellectual and academic freedom, dialogue and the free exchange of ideas  
 Expansive awareness of multiple perspectives characteristic of a global society  
 An ethical, caring and diverse community characterized by pluralism and civility  
 Personalized learning  
 The well being of its students, faculty and staff  
 Service to the citizens of the State of Iowa, the nation and the world  
 An appreciation of people with different backgrounds with an emphasis on gender, 

race/ethnicity, religion, age, sexual orientation, physical abilities, socioeconomic class, and 
national origin. 

Vision. The University of Northern Iowa will be the leader among the nation’s finest public 
comprehensive universities, characterized by a multicultural and inclusive community with high-quality 
teaching/learning environments and socially responsible contributions to the State of Iowa, the nation, 

and the world.   

Goals. As an institution, UNI seeks to: 

 Provide intellectually challenging and character-building experiences for undergraduate and 
graduate students in a personalized learning environment. 

 Maintain a faculty distinguished by their creative and intellectually rigorous teaching and 
scholarship. 

 Focus the involvement of the University in addressing critical local, state, national and global 
needs. 

 Promote a University culture characterized by diversity, collegiality, mutual respect, 
organizational effectiveness, and shared responsibility. 

 Provide and maintain appropriate resources including staffing for effective and efficient 
University operations. 

Memberships and Accreditation 

The University of Northern Iowa is a member of the American Association of State Colleges and 
Universities, and is accredited by the Higher Learning Commission (HLC, formally the North Central 
Association of Colleges and Secondary Schools). This accreditation was conferred in 2001 and our next 
HLC accreditation visit will be in 2010/2011 year. The UNI Teacher Education Program was last granted 
continuing approval by the State Board of Educational Examiners in 2004 (available in the in the exhibit 
room). The university is also a member of the Council of Graduate Schools in the United States, and until 
this year, a member of the American Association of Colleges for Teacher Education (AACTE). In response 

http://www.uni.edu/president/2004-2009-strategic-plan/
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to the significant across-the-board budget reduction imposed by Iowa Governor Chet Culver in the fall 
2009, Dean William Callahan of the College of Education regretfully decided to end our membership in 

AACTE.  

Academic programs of the University are accredited by the follow professional accrediting agencies: the 
Association to Advance Collegiate Schools of Business (AACSB), the Council for Accreditation of 
Counseling and Related Educational Programs (CACREP, in the areas of bothMental Health Counseling 
andSchool Counseling), the National Association of Schools of Music, the National Association of Schools 
of Art and Design, the Council on Social Work Education, the American Speech-Language-Hearing 
Association, the American Association of Family and Consumer Sciences, the National Association of 
Industrial Technology, and the National Recreation and Park Association Council on Accreditation. 
Programs are also approved by the American Association for Leisure and Recreation, and the 
Commission on Accreditation of Allied Health Education Programs (CAAHEP). Programs are also 
approved by the National University Extension Association, and the American Chemical Society. In 

addition, the University Museums are accredited by the American Association of Museums.   

School Counseling Accreditation, Counselor Education at UNI 

Since 1990 the University of Northern Iowa Counselor Education Programs, School Counseling and 
Mental Health Counseling, have been accredited by the Council for Accreditation for Counseling and 
Related Educational Programs (CACREP). The UNI Mental Health Counseling program was the first 
CACREP-accredited mental health program in the nation. The vision of CACREP is to provide leadership 
and to promote excellence in professional preparation through the accreditation of counseling and 
related educational programs.  As an accrediting body, CACREP is committed to the development of 
standards and procedures that reflect the needs of a dynamic, diverse and complex society.  CACREP is 
dedicated to (1) encouraging and promoting the continuing development and improvement of 
preparation programs, and (2) preparing counseling and related professionals to provide service 
consistent with the ideal of optimal human development. For further information please see: 

http://www.cacrep.org/template/index.cfm  

The University of Northern Iowa has a long history of providing leadership in the quest for excellence in 
the accreditation process.  Leadership at UNI was instrumental in the development of accreditation 
procedures for the National Council for Accreditation in Teacher Education (NCATE) and has been 
supportive of the establishment of Standards for Counselor Education since serving as one of the two 
state colleges which initially tested the original Standards of Counselor Education Programs developed 

by ACES in 1964 and implemented in 1967.  

With the development of the CACREP standards, the counseling staff devoted over two years to the re -
conceptualization of its degree programs.  In 1986, they implemented a 54-semester hour training 
program in K-12School Counseling and a 60-semester hour program in Community Agency Counseling.  
After each of these programs was implemented, modifications were made as students progressed 
through the programs and evaluated their experiences.  The faculty also deliberated over the 
establishment of a program in Mental Health Counseling, and with the assistance and encouragement of 
outside consultants, implemented this program in the fall of 1989.  The UNI Mental Health Counseling 

program was the first CACREP-accredited Mental Health Counseling program in the nation.  

CACREP 2005 

Our last self-study and accreditation visit was in 2005 (Exhibit 15). The programs did not meet 2 
standards of 244. Our faculty to student ratio was determined to exceed the recommended guidelines 

http://www.cacrep.org/template/index.cfm
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of 1:10 and the site team stated that our counselor education programs do not have graduate 
assistantship support equal to the number other graduate programs on the UNI campus. Programs used 
for comparison were the graduate programs in school psychology and social work. Our next CACREP site 
visit will be in 2013. It is essential that our programs move closer to the 1:10 faculty to student ratio. The 
2009 CACREP Standards state, “not to exceed the 1:10 ratio” rather than a recommended guideline of 
1:10. Another issue for our programs will be the standard that not more than 50% of courses may be 
taught by adjuncts. In these challenging fiscal times it will be essential that we either secure more 
faculty resources or reduce our admission numbers.  Our national CACREP accreditation is essential to 
attracting excellent students to our programs, as our accreditation guarantees a level of quality to 
applicants. We will have our re-accreditation visit in 2013. (Exhibit 1, 2005 CACREP Standards, Exhibit 2, 

2009 CACREP Standards) 

Institutional Data 

More than 65 initial and advanced level endorsements are available through various programs at UNI. 
These endorsements have been identified in Table 0.1 and the curriculum exhibits associated with each 

endorsement are available for review in the exhibit room. 

Table 0.1: Endorsements Available through UNI (endorsement number in curriculum exhibits) 

Initial Elementary* Initial Secondary** Initial K-8 & 5-12 Graduate Programs 

 Teacher-Pre-K-3 
including Special 
Education (100) 

 Teacher – Elementary 
Classroom (102) 

 Talented and Gifted 
Teacher Coordinator 
(107) 

 Elementary School 
Librarian (108) 

 Art (113) 

 English/Language Arts 
(119) 

 Foreign Language-
French (123) 

 Foreign Language-
German (125) 

 Foreign Language-
Russian (131) 

 Foreign Language-
Spanish (133) 

 Health (137) 
 Mathematics (142) 

 Physical Education 
(146) 

 Reading (148) 
 Science-Basic (150) 

 Secondary School 
Librarian (109) 

 Business-General 
(115) 

 Business-Office (116) 

 Business-Marketing 
     /Management (117) 
 Driver & Safety 

Education (118) 

 English/Language 
Arts (120) 

 Foreign Language-
French (or Dual 
Major-French) (124) 

 Foreign Language-
German or Dual 
Major-German) (126) 

 Foreign Language-
Russian or Dual 
Major-Russian) (132) 

 Foreign Language-
Spanish or Dual 
Major-Spanish) (134) 

 Health (138) 
 Industrial Technology 

(140) 

 Mathematics (143) 

 Athletic Coach (K-12) 
(101) 

 ESL (K-12) (104) 
 Art (114) 

 Music (144) 

 Instructional 
Strategist II: Mental 
Disabilities (K-21) 
(264) 

 Visually Disabled (B-
21) (267)  

 Superintendent/AEA 
Administrator (171) 

 Elementary Counselor 
(K-8) (172) 

 Secondary Counselor 
(5-12) (173) 

 School Librarian (K-
12) (174)  

 Reading Specialist (K-
12) (176)  

 PK-12 Principalship 
and Pk-12 Supervision 
of Special Education 
(189) 

 Work Experience 
Coordinator (234) 

 School Psychologist 
(236) 

 Speech Language 
Pathologist (237) 

 Director of Special 
Education (239) 

 Special Education 
Consultant (250) 
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 Social Sciences-Social 
Studies (164) 

 Science-All Science I 
(5-8) (184) 

 Foreign Language-
Portuguese (187) 

 Instructional 
Strategist I: Mild and 
Moderate (260) 

 Early Childhood 
Special Education (PK-
K) (262) 

  
 

 

 Physical Education (7-
12) (147)  

 Reading  (7-12) (149) 

 Science-Biological 
(151) 

 Science-Chemistry 
(152) 

 Science-Earth Science 
(153) 

 Science-General 
Science (154) 

 Science- Physical 
(155) 

 Science- Physics (156) 

 Social Sciences-
American 
Government (157) 

 Social Sciences-
American History 
(158) 

 Social Sciences-
Anthropology (159) 

 Social Sciences-
Economics (160) 

 Social Sciences-
Geography (161) 

 Social Sciences-World 
History (166) 

 Speech 
Communication/ 
Theater (168) 

 Science-All Science II 
(9-12) (185) 

 Social Sciences-All 
(186) 

 Foreign Language-
Portuguese (188) 

 Foreign Language 
(Dual Major-
Portuguese) (188) 

 Instructional 
Strategist I: Mild and 
Moderate (261) 

 Multioccupations-
Business (305) 
 

  *K-8 unless otherwise noted 
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**5-12 unless otherwise noted 
Curriculum Exhibits for 2008-2010 
Undergraduate Programs Leading to Initial Licensure. At UNI, undergraduate degrees leading to initial 
licensure are available to students in early childhood, elementary, secondary and K-12 teacher 
education programs. Additional endorsements at the undergraduate level can be earned through the 
completion of specific minors. For undergraduate degrees leading to initial licensure, all candidates must 
complete the university liberal arts core requirements (for specific details see this website: 
http://www.uni.edu/catalog/ugdegreq.shtml#liberal), a teaching major of at least 30 hours (refer to the 
2008-2010 catalog at http://www.uni.edu/catalog/ for information on specific teaching majors and 
minors), and the professional education licensure core as specified by the individual major (28-33 hours, 
including 12 hours for student teaching, or http://www.uni.edu/teached/_downloads/prof_ed_seq.pdf). 
Elementary education candidates must also complete a 24-hour concentration area or an endorsement 
minor. Middle level education candidates must complete either an elementary education or a secondary 
education teaching major. Special education endorsements are available to undergraduate teacher 
education candidates through the completion of a minor. The College of Education provides teaching 
majors in early childhood, elementary education, middle level education, and K-12 physical education, 
K-12 health education, and teaching minors in special education, library studies, and literacy education. 
Other colleges provide all secondary teaching majors and minors, K-12 teaching majors and minors in 
art, music and TESOL, and some K-8 teaching minors in specific content disciplines.  
 
Some graduate degrees lead to initial licensure (Educational Leadership, School Counseling, School 
Psychology and Speech-Language Pathology) while others (curriculum and instruction, special education, 
and school library studies) include coursework that can result in additional endorsements for already 
licensed educators. Graduate programs in Educational Leadership, School Counseling, School 
Psychology, Curriculum and Instruction, Special Education and School Library Studies are housed within 
the College of Education. The speech-language pathology graduate program is housed in the College of 
Humanities and Fine Arts. In addition, graduate students in MA and MS programs in the Colleges of 
Humanities and Fine Arts, Natural Sciences and Social and Behavioral Sciences can earn initial licensure 
through the completion of appropriate undergraduate coursework.  
 
A number of students with previous content area majors enter UNI as post-BA students seeking 
licensure only, most often at the secondary level. These students take the professional licensure core 
courses and methods courses required for undergraduate teaching majors seeking the same 
endorsement. In some cases, post-BA students may need to complete additional hours in their content 
area as well.  
 
Table 0.2 provides data on undergraduate degrees awarded since the 2003-2004 academic year, while 
Table 0.3 contains data on program completers in teacher education at the undergraduate level. The 
data indicates a decline in the number of undergraduate degrees awarded in teacher education, and 
particularly in the early childhood, elementary and middle level programs. To some extent, these data 
reflect an overall pattern of decline in enrollment for the university as a whole, paired with the 
imposition of required minimum scores on the Praxis I exam. Prior to this time, students with lower than 
passing scores could seek remediation and/or provide alternative evidence of competence in reading, 
writing and mathematics. For the past four years there has been minimal change in the proportion of all 
undergraduate degrees awarded to students with teaching majors. 
 

 

http://www.uni.edu/catalog/ugdegreq.shtml#liberal
http://www.uni.edu/catalog/
http://www.uni.edu/teached/_downloads/prof_ed_seq.pdf
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Table 0.2: Undergraduate Degrees Awarded  

Academic 
Year 

# All Undergraduate 
Degrees* 

# Undergraduate 
Degrees for Teaching 

Majors** 

% of All 
Undergraduates Who 

Earned Teaching Major 
Degrees 

2003-2004 2584 715 28% 

2004-2005 2669 732 27% 

2005-2006 2423 632 26% 
2006-2007 2259 590 26% 

2007-2008 2221 565 25% 
2008-2009 2268 566 25% 

  *2008-2009 Fact Book 
**Academic Program Review, Office of Institutional Research 
 

Table 0.3: Number of Undergraduate Program Completers 

Academic  
Year 

Early Childhood, 
Elementary, and 
Middle Level only 

Secondary only Any combined  K-
8 and 5-12 (Art, 
Music, PE, TESOL) 

Total 

2003-2004 498 127 90 715 
2004-2005 473 153 106 732 

2005-2006 417 117 98 632 

2006-2007 362 119 109 590 
2007-2008 358 124 83 565 

2008-2009 362 113 91 566 

 

Table 1.4 contains data on the number of different recommendations for specific endorsements since 
the 2004-2005 academic year. Data for the 2008-2009 academic year is being processed as part of the 
report being developed for the 2009 Professional Education Data System sponsored by AACTE and will 

be provided in visit materials.  

Table 0.4: Endorsement Recommendations for the Past 5 Years 

End. # Grade Endorsement 
Name 

2004-
2005* 

2005-
2006* 

2006-
2007* 

2007-
2008* 

2008-
2009** 

100 Pre K-3 Tchr. Birth-3 Incl. Spec. Ed 108 103 134 94  
101 K - 12 Athletic Coach 24 15 21 12  

102 K - 8  Teacher Elem. Classroom 359 308 275 275  

103 PK - K Teacher, PK - K Classroom      
104 K - 12  ESL Teacher  8 7 3 6  

106 PK - 3 PK -3 Classroom Teacher  108 103    
107 K - 12 Talented and Gifted       

108 K - 8  School Media Specialist 10 3 3 6  
109  5 - 12 School Media Specialist 6 2 2 2  
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112  5 - 12 Agriculture      
113 K - 8  Art 31 15 24 25  

114  5 - 12 Art 31 14 24 25  
115  5 - 12 Business - General 6 10 5 2  

116  5 - 12 Business - Office 6 10 5 2  

117  5 - 12 Business - Marketing/ 
Management 

6 10 5 2  

TBA 5-12  Business – All      
118  5 - 12 Driver and Safety Ed  11 13 14 4  

119 K - 8  English/Language Arts  59 73 79 69  

120  5 - 12 English/Language Arts  38 28 24 22  

TBA 5 - 12 All  Language Arts      

121 K - 8  Chinese      

122  5 - 12 Chinese      

123 K - 8  French 1   1  

124  5 - 12 French 3 2 5 6  

125 K - 8  German      

126  5 - 12 German   1   

127 K - 8  Japanese      

128  5 - 12 Japanese      

129 K - 8  Latin      

130  5 - 12 Latin      

131 K - 8  Russian      
132  5 - 12 Russian 1     

133 K - 8  Spanish 7 5 4 3  

134  5 - 12 Spanish 17 10 9 4  

135 K - 8  Language (Other)      

136  5 - 12 Language (Other)      

137 K - 8  Health  2 0   

138  5 - 12 Health 5 11 2   

139  5 - 12 Home Economics – 
General 

     

140  5 - 12 Industrial Technology 16 7 10 12  

141  5 - 12 Journalism      

142 K - 8  Mathematics 47 33 25 32  

143  5 - 12 Mathematics 24 21 20 10  

144 K - 8  Music 15 14 19 13  

145  5 - 12 Music 15 14 19 13  

146 K - 8  Physical Education 28 33 25 15  

147  5 - 12 Physical Education 26 32 25 14  

148 K - 8  Reading 52 70 77 69  

149  5 - 12 Reading 1 2 6 69  

184  5 - 8 All  Science I      

185  5 - 12 All  Science II      

150 K - 8  Science - Basic 5 1 5 3  

151  5 - 12 Biological 10 7 4 5  
152  5 - 12 Chemistry 7 6 2 4  

153  5 - 12 Earth Science 9 8 3 11  

154  5 - 12 General Science 9 7 4 8  

155  5 - 12 Physical Science 9 11 3 13  
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156  5 - 12 Physics 7 1 1 4  

186  5 - 12 All  Social Studies   7 11  

157  5 - 12 American Government 17 11 14 6  
158  5 - 12 American History 51 44 42 39  

159  5 - 12 Anthropology  1 2 2  

160  5 - 12 Economics 1  1   

161  5 - 12 Geography 18 5 4 5  

162 K - 8  History 1  0   

163  5 - 12 Psychology 10 14 11 4  

164 K - 8  Social Studies 37 21 12 22  

165  5 - 12 Sociology 13 12 6 5  

166  5 - 12 World History 31 25 28 33  

167 K - 8  Speech Comm/Theatre 0 2 0 0  

168  5 - 12 Speech Comm/Theatre 5 4 2 5  

169 PK - 8 Principal 12 26 3 22  

170  5 - 12 Principal 7 26 3 22  

171 PK - 12 Superintendent 14 13 9 14  

172 K - 8  Counselor 6 11 10 20  

173  5 - 12 Counselor 6 11 8 20  

174 K - 12 School Media Specialist 3 8 5 6  

175 PK - 12 School Nurse      
176 K - 12 Reading Specialist 1 1  1  

182 5 - 8 Middle School (Generalist) 71 56  61  

TBA 5 - 8 Middle School (Content 

Specialists) 

  35   

189 PK-12 Principal  and Supervisor 
of Sp. Ed. 

42 29    

230 ITINERANT Hosp/Home Serv.   20   

233 K - 12 Supv. Sp. Ed/Inst. 1     

234  5 - 12 Work Exp. Coordinator 1 1 3 4  

235 B - 21 School Audiologist   4   

236 B - 21 School Psychologist 2 7  5  

237 B - 21 Speech - Lang. Pathologist 7 2 6 12  
239  Director of Special 

Education 

 2 9   

240 B - 21 School Social Worker      

250 (241, 242, 
243,247,249) 

 Special Education 
Consultant 

4 4    

254 SUPERVIS. School Audiologist      

255 SUPERVIS. Sch. Psychologist      

256 SUPERVIS. Sch. Social Worker      

257 SUPERVIS. Speech/Lang Pathologist      

260 K –  8 Instructional Strategist I:  
Mild and Moderate 

31 31 28 50  

261  5 - 12 Instructional Strategist I:  
Mild and Moderate 

7 1 3 1  

262 PK - K Early Childhood Special 
Education 

0  3 5  

263 K – 12 Instructional Strategist II:  

Behavioral 
Disorders/Learning 

0   0  



Overview 

 

UNI  School Counseling Institutional Report Page 17 
 

Disabilities 

264 K – 12 Instructional Strategist II:  
Mental Disabilities 

10 17 10 7  

265 K – 12 Instructional Strategist II:  
Physical Disabilities 

     

266 B-21 Deaf-Hard of Hearing      

267 B-21 Visually Disabled   1 4  

280 5 - 12 Physiology      

300  5 - 12 Agri. Science/ Agri. 
Business 

     

301  5 - 12 Marketing/Dist. Education      

302  5 - 12 Office Education   1   

303  5 - 12 Consumer/Homemaking 
ED 

     

304  5 - 12 Occupational Home EC       

307  5 - 12 Trade and Industrial      

311  Media Specialist      

188,207,208, 
262,305, 267 

 Other  10     

186,252,253, 

262,267,305 

 Other   20    

190,241,242,243,305  Other    38   

  *Annual Summary Report on Practitioner Preparation Reports, 2004-2005, 2005-2006, 2006-2007, 
2007-2008 
**Registrar’s Office (Diane Wallace), 2008-2009 data 
 
Table 0.5: Total Undergraduate Students and Teacher Education Program Students (fully admitted) for 
the Past 6 Years 

 # of Full Time 
Students at UNI 

# of Full Time 
Teacher Education 

Students at UNI 

# of Part Time 
Students at UNI 

# of Part Time 
Teacher Education 

Students at UNI 

2003-2004* 10484 1978 1426 115 
2004-2005* 9989 1753 1277 99 

2005-2006* 9753 1595 1241 124 

2006-2007* 9555 1495 1172 98 
2007-2008* 9489 1490 1201 104 

2008-2009**     
  * Professional Education Data System Reports, 2005, 2007, 2008 
** Registrar’s Office (Diane Wallace) 
 
Table 0.6: Masters, Specialists and Doctoral Degrees Awarded in the Past 5 years 
 
 # of Masters 

Degrees  
# of 
Education 
Masters 
Degrees 

# of Speech-
Language 
Pathology 
Masters 
Degrees 

# of 
Education 
Specialist 
Degrees 

# of 
Doctoral 
Degrees 

# of 
Education 
Doctoral 
Degrees 

2003-2004* 434 127  11 10 8 
2004-2005* 494 147  3 10 9 
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2005-2006* 485 103  7 18 15 
2006-2007* 471 129  10 8 8 

2007-2008* 474 119  9 16 15 
2008-

2009** 
      

  * 2008-2009 Fact Book 
** Registrar’s Office (Diane Wallace) 
 

Summary 

In 2003-2004, the counselor education programs had essentially the same number of students, but 5-
core faculty. Our greatest challenge is workload, as we now have 3-core faculty. We continue to 
maintain high quality with the expectation that resources and institutional support will follow. With a 
new clinic facility, excellent students, professionally active and productive faculty, clearly the main issue 
is resources and institutional support for additional faculty lines. Faculty realize that the state of Iowa is 
facing mountainous fiscal challenges. Yet, school counselors are in high demand and our students have a 
100% employment rate; counselor education at UNI is making every effort to assist in the statewide 
current and projected shortage of school counselors.  
 
In 2008-2009 the UNI Academic Programs Assessment Task force completed a campus-wide assessment 
of all programs at the university, both undergraduate and graduate. This process was in place prior to 
fiscal challenges in our state, but the original intent was to identify strong programs for support. The 
feedback from the task force clearly identified our programs as high quality and in need of support. 
According to the UNI Academic Programs Assessment, Counselor Education was considered “very good 
programs that, despite a progressive reduction of faculty resources, have remained strong.” The report 
goes on to state the following: ”given the quality of these programs, a return to a minimum support level 
of 6 FTEs is strongly recommended” and “serious consideration for growth and investment.” 
 
The current faculty, began in 2007 to addressed programmatic changes recommended by CACREP 
external reviewers and UNI Academic Program Reviewer. This includes an effort to reduce the number 
of hours in theSchool Counseling program, improve the clinic laboratory, develop a course rotation for 
the two programs, add a face-to-face component to the admissions process, and work to develop 

diverse experiences for students.  

The external reviewers were Dr. Fred Bradley, Kansas State University, and Dr. Toni Tollerud, Northern 
Illinois University. Many of the suggestions made by the reviewers have been addressed or are in the 
plans to be implemented by current faculty. None of the current faculty were employed at UNI during 
the last review, so it is interesting to note that changes deemed important by current faculty echoed the 

suggestions of Dr. Bradley and Dr. Tollerud.   

1. It was suggested that the theories and human development courses be eliminate or reduce 
credits. For the curriculum catalog 2010-2012 the School Counseling program has been reduced 
by 3 credit hours, by dropping the human development course. The graduate curriculum 
committee has successfully approved this. CACREP requires 48 credits for School Counseling 
programs. Iowa Department of Education requires course content in 2 areas for non-teachers 
(the diverse learner and classroom management); so previously the program was 54-60 credits 
and that is now reduced to 51-57 credits. We intend to reduce the program 3 credits more in 
the next curriculum cycle to reach 48 credits and then 54 for non-teachers.  



Overview 

 

UNI  School Counseling Institutional Report Page 19 
 

2. It was recommended that consultation be dropped, but then the reviewers stated that it would 
be too difficult to integrate information into other courses. For the curriculum catalog 2010-
2012 impacting both Mental Health Counseling and School Counseling the title is changed to 
better reflect the content and for transcript clarification. The new course title more clearly 
states and clarifies the content that is covered by the current instructor in the course titled: 
Crisis, Ethics, Supervision, and Consultation.  

3. It was recommended that a course rotation be developed. The course rotation for both 
programs are in Appendix C. The rotation establishes when courses are offered and suggested 
options for students. Faculty advise students personally each semester prior to registration, 
which provides good feedback on student needs as they progress toward graduation. A major 
change in our student population is that in the past there were more part-time students and 
now we are seeing more full-time students. We also solicit feedback from students when the 
faculty need information regarding program direction. Typically we have our graduate assistants 
gather and compile information. In one such case we inquired of students whether they would 
prefer a full-time day program or keep the program as it is- late afternoon and evening. The full-
time day program might allow us to incorporate more experiential and community oriented 
outreach efforts into the curriculum. The results show an even split, so course offerings are 
offered at the same time currently, although we are seeking to utilize our expanded clinic for 
our student’s benefit.  

4. Suggestions to expand international experiences for students were suggested. In the past, the 
UNI programs provided opportunities for students travel to Mexico and Puerto Rico in the 
summer. The two faculty that had connections in those locations are no longer in the program. 
Current faculty do have interest and connections in Russia, Thailand, the Philippines, and 
Northern India. A good number of our current students have traveled internationally and are 
interested in internship opportunities. We currently have students from Taiwan, Korea, 
Northern India (Tibetan refugees) and Bosnia, who have greatly enriched the learning 
experience of us all. As faculty we hope to have the opportunity to explore these possibilities 
especially related to internship opportunities. In the past year, due to technology improvement, 
we are using distance supervision to support students seeking opportunities beyond Iowa (i.e., 
and had students in California and Alaska). In addition, we are seeking local community outreach 
opportunities in the schools and possibly our clinic to work with diverse populations and to 
meet the needs of military families, specifically children.  

5. Need for more teaching resources. At the time of the last report there were 5 full-time faculty 
and 99 students; we currently have 3 full-time faculty and 93 students. With Spring 2010 
admission and graduation we will have 98 students in our program, so essentially the same 
student numbers, but 2 less full-time faculty. So these resources have not developed. With large 
numbers of excellent applicants, we have continued to admit students and to utilize adjuncts to 
meet student needs, in the hope that resources will materialize and that we continue to 
demonstrate quality and excellence. We have excellent adjuncts, the majority with doctoral 
degrees.  

6. It was suggested that a personal screening be added to the interview process for level 1 
admission. We now invite students to Counselor Education Visit Day, which is a 3-4 hours 
experience with activities and information sharing. This experience provides both faculty and 
students with information regarding admission for the programs. This is a timely enterprise, 
especially if it is necessary to hold several experiences, but it is valuable and sets our programs 
apart from others in the area. (Please see Exhibit 22 for Spring 2010 Admissions Counselor 
Education Visit Day) 
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7. Adoption of a portfolio as a graduation requirement. With changes in the 2009 CACREP 
Standards, we will be moving to a portfolio prior to our next site visit in 2013. We plan to use an 
e-portfolio with affidavits of support for courses and standards.  

8. It was recommended that funds be secured to improve the technology lab for clinical practicum 
experiences. In the spring of 2008 funding was secured through the Provost’s office for 
expansion and updates, and support from the College of Education. Our programs gained a 
central classroom and 2 additional counseling rooms. The updates were completed in the 
summer of 2008 with a state of the art counseling clinic, which has a central classroom, digital 
equipment, 6 counseling rooms and 1 group room. This allows for research, innovations in 
teaching and preparation, and interdisciplinary collaboration. These facilities will be used to 
further develop unique training modalities, to be published and presented at conference.  

 
Building on an exceptionally proud and accomplished history, the current Counselor Education faculty 
members began to address the restructuring of the programs to be more student friendly, to 
incorporate student outcomes assessments based on national normative data, and to reflect the 
pedagogy of current faculty members. These changes have included new forms and proce sses for 
programs for level 1 admission, and level 2 screening, course rotation, program exit requirements, the 
restructuring, visioning, and reduction of content for the handbooks for both programs, and the creation 
of a new website that reflects the current culture of the programs. On our website 
(http://www.uni.edu/coe/elcpe/counseling/index.shtml) there is a section called “news & events” 
please visit this to pictures of the 1st Counselor Education Scholars Symposium (with a presentation of 
the research paper to share scholarship, rather than an isolated activity), also see pictures from the 
Stress Less Fair (conducted by our students and faculty on the anniversary of the Parkersburg Tornado in 
the school), and see our diversity outreach efforts, when our 2 Tibetan graduate students visited a local 

school to share information and music about their country and culture.  

Appendix A: Level 2 Student Screening 

Appendix B: Programs Exit Requirements  

Appendix C:School Counseling Course Rotation  

Appendix D:School Counseling Handbook  

http://www.uni.edu/coe/elcpe/counseling/index.shtml  

 

 
 
 

 

http://www.uni.edu/coe/elcpe/counseling/index.shtml
http://www.uni.edu/coe/elcpe/counseling/index.shtml
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STANDARD 1: GOVERNANCE AND RESOURCES STANDARD 

School Counseling Program 

281-79.10(256) Governance and Resources Standard: Governance and resources adequately support 

the preparation of practitioner candidates to meet professional, state and institutional standards. 

79.10(1) A clearly understood governance structure provides guidance and support for the practitioner 

preparation program(s). 

As an institution, the University of Northern Iowa places primary control of all academic programs within 
the hands of the faculty providing those programs. Specific teaching programs, just like non-teaching 
programs, such as School Counseling, are housed within the particular academic departments offering 
those programs. Thus programmatic and curricular changes are, for the most part, directed and 
controlled by these departments. For example, each department determines the length and constitution 
of its teaching majors and minors based upon faculty understanding of both state requirements and the 
recommendations of various professional groups at the national level. Specific curricular changes are 
almost always initiated by the faculty within a given department and generally concern only those 
programs over which the departmental faculty have direct responsibility. Proposals for curricular 
change, once approved within a department, move through a series of college and then university 
review bodies, and any changes must ultimately be approved by the Iowa State Board of Regents. For 
the most part, higher level review bodies defer to the wisdom of the faculty within each department, 
and thus there has long been a tradition of “local control” of individual majors, including those in 
teacher education. Coursework required as part of the common professional licensure core is controlled 
by the specific departments (Educational Psychology & Foundations, Curriculum & Instruction, Special 
Education, and [the department of] Teaching, all within the College of Education) offering that 
coursework. Specific courses for professionals receiving a degree in School Counseling, or students to be 
evaluated and seeking to meet requirements for endorsement for School Counseling, are determined by 
the Counseling Coordinator and program faculty in Counseling, and in the Department of Educational 
Leadership, Counseling, and Postsecondary Education. 
 
Each college has defined its own governance structures for educational policy and curriculum decision-
making, and all teacher education programs within a given college must operate within that governance 
structure. In addition, college deans and department heads manage all resources, including those that 
support specific teacher education programs. All tenure and promotion decisions are similarly 
determined within the confines of specific departments and colleges. Centralized authority for 
curriculum lies with University’s Faculty Senate, and centralized authority for tenure and promotion 
decisions lies within the Office of the Executive Vice President and Provost.  
 
Graduate programs leading to licensure are fully controlled and managed within the academic 
departments offering those programs. Governance processes for these specific programs will be 
described in individual reports.  
 
The University of Northern Iowa School Counseling Program is housed within the Department of 
Educational Leadership, Counseling, and Postsecondary Education. Three tenure track professors are the 
primary faculty teaching courses for both School Counseling and Mental Health Counseling programs. 
The core faculty for the program are Dr. Jan Bartlett (Associate Professor and tenured), Dr. Darcie Davis-
Gage (Assistant Professor), Dr. Linda Nebbe (Assistant Professor). Additional support for teaching core 
courses for the program is provided by excellent adjunct faculty, the majority with doctoral degrees and 
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many years of counseling experience. Dr. Bartlett assumed Program Coordinator responsibilities July 
2007, when Dr. Ann Vernon retired. The faculty report to the Interim Department Head for ELCPE, Dr. 

Victoria Robinson.  

Table 1.1 Organizational Structure of School Counseling Program 

 

79.10(2) The professional education unit has primary responsibility for all programs offered at the 
institution for the initial and continuing preparation of teachers, administrators and other professional 

school personnel. 

The Office of the Executive Vice President and Provost has centralized authority and responsibility for all 
academic programs offered at UNI, including those leading to the initial and continuing preparation of 
professional school personnel. To a great extent, this authority has been delegated to the colleges, 
college deans, department heads, and faculty providing specific programs for the preparation of school 
professionals. Additional information is provided as appropriate by the deans during weekly meetings of 
the Academic Affairs Council. Meetings between the Provost and the Council are held as needed, and 
the Director of Malcolm Price Laboratory School reports directly to the Provost. (All School Counsel ing 
Practicum candidates complete requirements and the bulk of the student contact hours at Malcolm 
Price Laboratory School, with additional hours at another site.) Table1.1 provides information on the 
distribution of decision-making responsibilities, while Table 1.3 identifies specific individuals with 
significant program roles in teacher education. 
 

Table 1.2: Responsibility for School Counseling Program Decision-Making 

Types of Decisions Responsible Individual(s) or Group 

Program Approval Process Program Coordinator and Counseling Faculty 

Academic Vice President 
and Provost 

Dean College of 
Education 

Head of Dept. of Educational 
Leadership, Counseling, and 

Postsecondary Education 

Dean Graduate College  

Coordinator of School 
Counseling Program  
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Advising Core Counselor Education Faculty  

Admission to Program  Program Coordinator and Counselor Education 
Faculty 

Assessment Program Coordinators and Counselor 

Education Faculty  

Budget ELCPE Interim Department Head 

Candidate Acceptance to Internship Program Coordinator 

Candidate Disciplinary Actions Program Coordinator, Counselor Education 
Faculty, Faculty Advisor, consultation with 

ELCPE Interim Department Head 

Candidate Grievances Program Coordinator, ELCPE Interim 
Department Head, Office of Executive Vice 

President and Provost 

Curriculum Changes Program Coordinator, Counselor Education 
Faculty, College of Education Curriculum 
Committee, College of Education Senate & 
Dean, University Graduate Curriculum 

Committee, Faculty Senate, Board of Regents 

Licensure Program Coordinator, Registrar’s Office 

New Hires & Releases from Employment Dean of College of Education, Provost 

Placements for Practicum Experiences Individual faculty  

Placements for Internships Candidates with faculty approval 

Policies and Procedures for School Counseling Program Program Coordinator and Counselor Education 
Faculty  

Tenure and Promotion Department Tenure & Promotion Committees, 

Dean of College of Education, Provost 

 

Table 1.3: Summary of School Counseling Program Roles/Administrative Responsibilities 

Administrative Roles within School Counseling 

Program 
Administrative Assignment 

Jan Bartlett Coordinator of theSchool Counseling Program 

Victoria Robinson  ELCPE Department Head (interim) 
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79.10(3) The unit’s conceptual framework establishes the shared vision for the unit and provides the 
foundation for coherence among curriculum, instruction, field experiences, clinical practice, assessment, 

and evaluation. 

The conceptual framework of the University of Northern Iowa School Counseling Program states that its 
mission is to prepare professionals mastering the art and science of counseling who advocate for and 
empower the healthy development of themselves and their clients (students), demonstrating 

multicultural competencies and ethical practice (2007).  

The program focuses on data based decision-making and strives to use data to inform both changes in 
curriculum, the preparation of our students, and future professional practice.  The UNI School 
Counseling Program and counselor education faculty believes that effectively linking multi-method 
assessment to evidence-based interventions is crucial to successful practice.  The School Counseling 
program’s curriculum is aligned with the CACREP National Standards (2009, Exhibit 2) and the standards 

set by Iowa’s Department of Education for School Counselors.  

Our pedagogy is experiential in the delivery of our program and we continually seek to create additional 
opportunities for our students learning. We are a student-centered faculty, supporting our students’ in 
their learning and development as contributing citizens. Our clinic is used daily during the week for 
students practicing their counseling skills and most courses include practical experiences and 

assignments. 

Collaborative Relationships 

The preparation of school counselors is not a task held solely by the University of Northern Iowa’s 
program, but is one that requires the commitment and investment of multiple communities sharing the 
common goal of providing the highest quality of education to our graduate students who in turn serve 
the children, youth, and families attached to school districts. Thus we believe that effective educational 
practice is dependent upon high quality collaborative relationships that span multiple communities. The 
collaborative relationship between community school districts and our program is of critical importance; 
this relationship is possible only through developing and maintaining other collaborative relationships. 
We seek to expand current efforts in outreach and incorporate these experiences more formally into the 
structure of our program and classes. We will be collecting data on the impact of early professional 
experiences on counselor professional development this spring with students who have been working in 
tornado recovery groups in Applington-Parkersburg. These students volunteered to help the district’s 
call for help in their first semester, when they received additional training, and are now in practicum. To 
name a couple of areas of interest, we seek to build future relationships with UNI-CUE in Waterloo and 

continue efforts in animal and nature assisted therapy.  

UNI school counselor educators are engaged in our state, region, and nationally in both scholarship and 
service. Our programs have been in place for more than 40 years, and a large percent of our graduates 
are working in the schools. Faculty have been involved in state guideline development for years and are 
on the Iowa Department of Education School Counselor Task Force. Dr. Jan Bartlett and Dr. Linda Nebbe, 
were both involved with the original 2001 School Counselor Guidelines and the revisions made in 2007. 
Dr. Nebbe and adjunct Clare Struck at Price Laboratory School developed the template used state-wide 
for district use for school counselors. In October 2007 UNI hosted a train the trainers meeting on 
campus in collaboration with the Iowa Department of Education, the Iowa School Counselor Association, 
and the Iowa Area Agencies for Education for training of the national and Iowa model for school 
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counselors. Additionally, our students in School Counseling have interactions throughout their program 

in the school setting. Their practical experience prior to internship is at Price Laboratory School.  

History of School Counseling Program 

The School Counselor graduate students earn an MAE degree that requires 54-60 credits; the range is   
dependent on whether a candidate has a teaching background. Additional coursework is required for 
non-teachers. Students take a required a core of common courses with the Mental Health Counseling 
students and each emphasis has additional specialty courses.  Practicum and internship requirements 
are program specific.  Despite the fact that there is distinction between the two programs, the faculty 
work diligently to develop a sense of community with all students in the programs. We believe that it is 
essential for all students to think of themselves as counseling professionals regardless of their emphasis 
in the Mental Health Counseling or School Counseling setting.  Furthermore, given the current trend in 
more school-based mental health services, we feel it is important for students in both programs to have 
a good understanding of the role of the counselor in many different settings. Nationally, counseling is in 
the top 10 for areas with projected growth for career opportunities for masters and doctoral degrees.  

Background   

Building on an exceptionally proud and accomplished history, the new Counselor Education Programs 
Coordinator (July 2007) and core faculty members began to address the restructuring of the programs to 
be more student friendly, to incorporate student outcomes assessments based on national normative 
data, and to reflect the pedagogy of current faculty members. These changes have included new forms 
and processes for programs for level 1 admission, and level 2 screening, course rotation, programs exit 
requirements, the restructuring, visioning, and reduction of content for the handbooks for both 
programs, and the creation of a new website that reflects the current culture of the programs. 
Previously there were 4 handbooks and 32 packets, materials were mailed or copied for students. 
Consolidating information into a more concise format clarifies the structure and expectation of faculty. 
In order to promote and practice in a more sustainable way, we no longer mail or copy material for 
students. All information is provided on our new website 
(http://www.uni.edu/coe/elcpe/counseling/index.shtml) to be read and /or printed by prospective 
students. We seek to be ethical professional gatekeepers for counselor education, yet remaining student 
advocates who mentor and support the professional development of future counselors. We see a 
current trend in our program for mental health counselors to take the additional coursework and do an 
internship in the school setting to achieve the School Counseling endorsement. This trend provides our 
school districts with exceptional mental health professionals to serve our communities. School districts 

have eagerly hired these individuals, especially if they have a teaching background. 

Mental Health Counseling 

The UNI Mental Health Counseling program was the first Council for Accreditation for Counseling and 
Educational Related Programs (CACREP) accredited Mental Health Counseling program in the nation 
and currently the only accredited program in the state of Iowa. The University of Iowa is currently 
seeking this same CACREP accreditation. Students from our graduate program are eligible for licensure 
in Iowa as Mental Health Counselors and work in a variety of settings, including private practice, in 

college counseling centers, in hospitals, or agencies. These students earn a Master of Arts Degree.   

 

 

http://www.uni.edu/coe/elcpe/counseling/index.shtml
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School Counseling 

Students from our School Counseling graduate program are typically employed as school counselors in 
Iowa, nationally or internationally. Students earn a Master of Arts in Education degree. With the re-
instatement in July 2007 of the School Counselor mandate in Iowa legislation, our program has 
experienced record numbers of applicants and we continue to have 100% employment. The current 
shortage and projected retirements for school counselors from officials at the Iowa Department of 
Education list the need for 1200-1500 additional school counselors for our state in the near future. Most 

students are employed by internship in a school district.  

History 

The Counselor Education programs at the University of Northern Iowa were first initiated over 40 years 
ago, during the National Defense Education era.  During that time, the UNI Counselor Education faculty 
conducted several NDEA summer institutes.  As a result of these institutes, UNI was requested to be one 
of the first two universities to implement elementary school guidance programming.  This resulted in 
the implementation of one of the first yearlong institutes in elementary guidance.  The U.S. Department 
of Education recognized this program as exceptionally creative and innovative.  To date, the program 
has retained its regional and national leadership in the field and faculty members strive to maintain its 
distinction as having high quality programs.  

Currently the program in School Counseling is a 54 semester-hour program and the program in Mental 
Health Counseling is a 60 semester-hour program.  The faculty chose to eliminate the Community 
Agency program in 1994 following a phase-out period.  They based this decision on three factors:  
feedback from CACREP following the submission of a mid-cycle report which noted that there was no 
significant difference between the Community Agency and Mental Health programs; the fact that the 
majority of students were selecting the Mental Health program because the requirements for this 
program included additional clinical experience which would facilitate their efforts to become licensed 
and credentialed; and the reality that it was more feasible to deliver two quality programs instead of 
three, given our faculty resources. The 2009 CACREP standards have eliminated community counseling 
and changed the title of Mental Health Counseling to Clinical Mental Health Counseling. Our program 

already meets the requirements.  

Clinic Updates 

The School Counseling Program at UNI now has a state of the art training facility (summer 2008) for 
counseling skills development over the course of the program; plans for the future include expansion to 
incorporate play therapy and sand tray therapy to serve the community and expand preparation for our 
students.  Our new counseling clinic provides a central classroom, digital equipment, 6 counseling and 1 
group room and greatly improves opportunities for clinic practice in the skills courses. Future plans are 
for research, innovations in teaching and preparation, and interdisciplinary collaboration. We are in 

dialogue with the families studies program about possible collaboration in our clinic area. 

Experiential Learning Beyond the University Classroom 

Aplington-Parkersburg Schools and Tornado Recovery Groups 
May 25, 2008 an F5 tornado hit Parkersburg, Iowa; within the first week of school in the fall we had a 
call for help to assist traumatized students. We had 18 of our students volunteering at the Aplington-
Parkersburg schools assisting in the trauma of the tornado recovery by students. The UNI graduate 
students co-facilitated groups at the elementary and middle school. Most of the students volunteering 
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for this experience were early in the program. As they progress toward graduation, most are in 
practicum for spring 2010, they are seen as innovators and strong leaders. It should be noted that both 
Mental Health Counseling students and School Counseling students have volunteered in the past year. 
Pre and post assessments are being collected and an article with be submitted as well conference 
presentations working with faculty, our graduate students, and the practicing school counselors.  
 *Evaluate crisis curriculum 
 *Examining early entry strategies for counselor training 
 
Further tragedies have hit Aplington-Parkersburg in the fall of 2009, with the death of the football coach 
violently in front of students. Answering the call, another group of students are volunteering and a full 
time intern will be at the school spring 2010.  
 

Stress Less Fair 
16 students from our counselor education programs enrolled in the consultation course  in May 2009 
presented and facilitated the fair to the Aplington-Parkersburg students on the anniversary of the 
tornado to help students cope. Pictures of this experience are available at our new website under “News 
& Events.” 
(http://www.uni.edu/coe/elcpe/counseling/images/AplingtonParkersburgStresslessFair09/index.html) 
(Exhibit 18) 
 

Animal Camp 
One faculty member is internationally known for her work and writing on animal and nature assisted 
therapy. In summer 2009 ten graduate students conducted a weeklong experience with youth ages 9-13 
in a wilderness setting incorporating. This we a positive learning experience and will be continued for 
research, learning, and publication purposes. (Exhibit 17) 
 

Diversity Plan 
Change to the exit requirement: in 290:256 Multicultural Counseling, students develop a plan to 
increase their awareness of diversity and their personal growth on this topic. In internship, at the end of 
the program, students process their learning and experience in the class with other students. This is a 
change from submitting a written paper, faculty felt discussion of the student’s experience, as well as 
listening to others would provide a richer experience.  
 
 Some additional outreach and partnership efforts to enhance learning opportunities: 
Being a provider for continuing education units (CEU’s) for mental health counselors and students who 
attend an annual conference sponsored by Allen Hospital on various topics related to mental health and 
wellness.  A member of the Allen Hospital planning committee is on our Mental Health and School 
Counseling Advisory Committee. 

Students 

Our programs are becoming increasingly more selective, as we experienced record numbers of 
applicants in the past 2 years to both the Mental Health Counseling and School Counseling programs. 
Intentional effort has gone into recruitment of students through personal contacts via phone and email 
making program inquiries of Mental Health Counseling or School Counseling. Applicants for the fall 2008 
semester were 82 and for fall 2009 semester 87; we admitted 12 for each program in 2008 and 2009. 
The applicant pool was so strong that we offered admission to a Spring 2009 cohort for School 
Counseling. Admitting 36 students a year is well beyond our CACREP guidelines, due to faculty lines not 

http://www.uni.edu/coe/elcpe/counseling/images/AplingtonParkersburgStresslessFair09/index.html
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being re-instated. We continue to demonstrate our excellence and demand in hopes of future 
institutional support. Due to the projected shortage of school counselors in Iowa and the reinstatement 
of school counselors in legislative code we are admitting a cohort in spring for School Counseling. 
Budget challenges may lead to the decision of no admissions in the spring if institutional support is not 

available for adjuncts or additional faculty lines.  

Counselor Education seeks to increase the diversity of students in our programs. We have had graduate 
assistants with support from the graduate college for minority students regularly through the years. We 
have an increasing number of African-American students from the area successfully completing their 
degrees; we hope to build on this success. All of our students are expected to broaden and enrich their 
learning by attending cultural events and interacting with people from other worldviews.  
 
Increasing faculty and students are interested in serving military families. We have had numerous vets 
admitted to our programs. During trainings in August and October 2009, 18 students paying their own 
expenses, participated in a training offered at Camp Dodge on working with military children and 
families. We also sponsored a workshop on the UNI campus fall 2009 for students and professionals in 

the community information on working with military families (Appendix E workshop registration). 

Chi Sigma Iota-Upsilon Nu Iota Chapter (Exhibit 14) 

A chapter was founded here at UNI in 2006; this membership provides excellent professional 
development and leadership opportunities to our counselor education students. Chi Sigma Iota (CSI) has 
initiated over 50,000 professionals and professionals-in-training world-wide and currently has over 
10,500 active members among over 282 campus-based chapters in this country and abroad. As 
members of this organization, counseling students are recognized by and affiliated with one of the 
largest counseling organizations in the world with its sole mission to recognize and promote excellence 
in the profession of counseling.  Starting the chapter was a year-long process of writing bylaws, 
recruiting membership and leadership, securing funding, choosing a name, and applying to be 

recognized as a student organization.   

The local chapter is named Upsilon Nu Iota and has been very active since 2006.  We currently have 
approximately 65 active members and have an executive council consisting of a preside nt, president-
elect, secretary, treasurer, and committee chairpersons.  The main committees consist of membership, 
newsletter, and service.  The executive council meets bi-monthly and full membership meetings are held 
twice during the semester. We also started publishing a bi-annual newsletter. 

The following is a summary of some of the activities of the chapter: 

Each year we have an initiation ceremony held at a local restaurant. During the ceremony, we initiate 
new member, present awards, and have a keynote address.  The past two years we have been honored 

to have national recognized CSI scholars to give the keynote address.  

The chapter has completed numerous service projects, which have included participating in the Race for 
the Cure, canned food drives, and several winter clothes drives.  Last winter we collected a large amount 
of mittens, hats, coats, and snow pants for children impacted by the 2008 disasters in Parkersburg and 

New Hartford.  

The chapter has also organized numerous workshops aimed at improving scholarship and academic 
achievement of counseling students.  The chapter has offered workshops on writing for publication, how 
to prepare a poster presentation, and resume preparation.  This past year the chapter organized the 
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Upsilon Nu Iota 1st Annual Scholars Symposium.  This provided the opportunities for graduating students 

to display a poster presentation and present their work to the academic community. 

Encouraging students to participate in volunteer/training opportunities.  The Cedar Valley Coalition for 
the Treatment of Sexual Abuse (CVCTSA) actively recruits counseling majors to serve as volunteers to 
facilitate groups for families affected by sexual abuse.  Two students are currently serving in this 

capacity.   

Encouraging students to volunteer at Cedar Valley Hospice to work with children and grief. 
 
Providing students with information about other volunteer work.  Often school as well as mental health 
majors volunteer to co-facilitate groups with school counselors in local schools to gain experience.  In 
recent years students have conducted groups at local high schools and at Bremwood (a residential 
adolescent facility) in a variety of capacities.  Several students also volunteered in area elementary and 

middle schools in a variety of capacities. 

Proposed Changes for the Curriculum Cycle of 2010-2012 

The School Counseling program will be reduced 3 credit hours. The School Counseling program currently 
has a range of 54-60 credit hours; the distinction of credit hours determined by whether a candidate has 
a teaching background or does not, as detailed above. The Iowa Department of Education requires that 
certain content be covered for those entering the School Counseling profession from outside teaching. 
The three courses above cover the content required by the Iowa Department of Education that 

addresses the diverse learner and the classroom context.  

CACREP requires 48 credits for accredited School Counseling programs and our program is 6 credits 
beyond this guideline. We dropped 200:235 (3) Theories of Human Development as a required course 
and expanded 290:262 (3) Intervention and Prevention with Children, Adolescents, and Parents to cover 
the lifespan. The new course title is 290:262 Intervention and Prevention in the Developmental Lifespan. 

The course title and description was changed for 290:226  (3) Consultation Skill s. This effort is to more 
clearly express the course content and to clarify this on the student’s transcript. The new title is 290:226 
Crisis, Ethics, Supervision and Consultation.  

The above change of credit hours also allows Mental Health Counseling students to take an additional 
elective. We hope to have additional faculty in the future, which will allow us to teach electives. 
Currently students take other graduate courses on campus or directed readings. We  are exploring the 
resource of Continuing Education to offer some electives to our students.  

Table 1.4: CACREP (Council for Accreditation of Counseling and Related Educational Programs) 
 
Principles 

CACREP Core Areas Core Areas Include All of the Following Subcategories 

Professional Identity: studies 
that provide an understanding of 

professional functioning. 

a. History and philosophy of the counseling profession, including significant 

factors and events 

b. Professional roles, functions, and relationships with other human service 

providers 
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CACREP Core Areas Core Areas Include All of the Following Subcategories 

c. Technological competence and computer literacy 

d. Professional organizations, primarily ACA, its divisions, branches, and 
affiliates, including membership benefits, activities, services to members, and 

current emphases 

e. Professional credentialing, including certification, licensure, and 
accreditation practices and standards, and the effects of public policy on these 

issues 

f. Public and private policy processes, including the role of the professional 

counselor in advocating on behalf of the profession 

g. Advocacy processes needed to address institutional and social barriers that 

impede access, equity, and success for clients 

h. Ethical standards of ACA and related entities, and applications of ethical and 

legal considerations in professional counseling 

Social and Cultural Diversity: 
studies that provide an 
understanding of the cultural 
context of relationships, issues 
and trends in a multicultural and 
diverse society related to such 
factors as culture, ethnicity, 
nationality, age, gender, sexual 
orientation, mental and physical 
characteristics, education, family 
values, religious and spiritual 
values, socioeconomic status 
and unique characteristics of 
individuals, couples, families, 

ethnic groups, and communities. 

a. Multicultural and pluralistic trends, including characteristics and concerns 

between and within diverse groups nationally and internationally 

b. Attitudes, beliefs, understandings, and acculturative experiences, including 

specific experiential learning activities 

c. Individual, couple, family, group, and community strategies for working with 
diverse populations and ethnic groups with diverse populations and ethnic 

groups 

d. Individual, couple, family, group, and community strategies of working  

e. Theories of multicultural counseling, theories of identity development, and 
multicultural competencies 

f. Ethical and legal considerations 

Human Growth and 
Development: studies that 
provide an understanding of the 
nature and needs of individuals 

at all developmental levels. 

a. Theories of individual and family development and transitions  across the 
life-span 

b. Theories of learning and personality development 

c. Human behavior including an understanding of developmental crises, 
disability, exceptional behavior, addictive behavior, psychopathology, and 
situational and environmental factors that affect both normal and abnormal 

behavior 

d. Strategies for facilitating optimum development over the life-span 

e. Ethical and legal considerations 
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CACREP Core Areas Core Areas Include All of the Following Subcategories 

Career Development: studies 
that provide an understanding of 
career development and related 

life factors. 

a. Career development theories and decision-making models 

b. Career, avocational, educational, occupational and labor market 
information resources, visual and print media, computer-based career 

information systems, and other electronic career information systems 

c. Career development program planning, organization, implementation, 

administration, and evaluation 

d. Interrelationships among and between work, family, and other life roles and 

factors including the role of diversity and gender in career development 

e. Career and educational planning, placement, follow-up, and evaluation 

f.  Assessment instruments and techniques that are relevant to career 

planning and decision making 

g. Technology-based career development applications and strategies, 
including computer-assisted career guidance and information systems and 

appropriate world-wide web sites 

h. Career counseling processes, techniques, and resources, including those 
applicable to specific populations 

i.  Ethical and legal considerations 

Helping Relationships: studies 
that provide an understanding of 
counseling and consultation 
processes, including all of the 

following. 

a. Counselor and consultant characteristics and behaviors that influence 
helping processes including age, gender, and ethnic differences, verbal and 
nonverbal behaviors and personal characteristics, orientations, and skills 

b. An understanding of essential interviewing and counseling skills so that the 
student is able to develop a therapeutic relationship, establish appropriate 
counseling goals, design intervention 14 strategies, evaluate client outcome, 
and successfully terminate the counselor-client relationship. Studies will also 
facilitate student self-awareness so that the counselor-client relationship is 

therapeutic and the counselor maintains appropriate professional boundaries 

c. Counseling theories that provide the student with a consistent model(s) to 
conceptualize client presentation and select appropriate counseling 
interventions. Student experiences should include an examination of the 
historical development of counseling theories, an exploration of affective, 
behavioral, and cognitive theories, and an opportunity to apply the theoretical 
material to case studies. Students will also be exposed to models of counseling 
that are consistent with current professional research and practice in the field 

so that they can begin to develop a personal model of counseling 

d. A systems perspective that provides an understanding of family and other 
systems theories and major models of family and related interventions. 
Students will be exposed to a rationale for selecting family and other systems 
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CACREP Core Areas Core Areas Include All of the Following Subcategories 

theories as appropriate modalities for family assessment and counseling 

e. A general framework for understanding and practicing consultation. Student 
experiences should include an examination of the historical development of 
consultation, an exploration of the stages of consultation and the major 
models of consultation, and an opportunity to apply the theoretical material 
to case presentations. Students will begin to develop a personal model of 

consultation 

f. A general framework for understanding and practicing consultation. Student 
experiences should include an examination of the historical development of 
consultation, an exploration of the stages of consultation and the major 
models of consultation, and an opportunity to apply the theoretical material 
to case presentations. Students will begin to develop a personal model of 

consultation 

g. Ethical and legal considerations 

Group Work: studies that 
provide both theoretical and 
experiential understandings of 
group purpose, development, 
dynamics, counseling theories, 
group counseling methods and 
skills, and other group 

approaches. 

a. Principles of group dynamics, including group process components, 
developmental stage theories, group members’ roles and behaviors, and 

therapeutic factors of group work 

b. Group leadership styles and approaches, including characteristics of various 

types of group leaders and leadership styles 

c. Theories of group counseling, including commonalties, distinguishing 

characteristics, and pertinent research and literature 

d. Group counseling methods, including group counselor orientations and 
behaviors, appropriate selection criteria and methods, and methods of 

evaluation of effectiveness 

e. Approaches used for other types of group work, including task groups, 
psycho-educational groups, and therapy groups 

f. Professional preparation standards for group leaders 

g. Ethical and legal considerations 

Assessment: studies that provide 
an understanding of individual 
and group approaches to 

assessment and evaluation 

a. Historical perspectives concerning the nature and meaning of assessment 

b. Basic concepts of standardized and non-standardized testing and other 
assessment techniques including norm-referenced and criterion-referenced 
assessment, environmental assessment, performance assessment, individual 
and group test and inventory methods, behavioral observations, and 

computer-managed and computer-assisted methods 

c. Statistical concepts, including scales of measurement, measures of central 
tendency, indices of variability, shapes and types of distributions, and 
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CACREP Core Areas Core Areas Include All of the Following Subcategories 

correlations 

d. Reliability (i.e., theory of measurement error, models of reliability, and the 

use of reliability information) 

e. Validity (i.e., evidence of validity, types of validity, and the relationship 

between reliability and validity 

f. Age, gender, sexual orientation, ethnicity, language, disability, culture, 
spirituality, and other factors related to the assessment and evaluation of 

individuals, groups, and specific populations 

g. Strategies for selecting, administering, and interpreting assessment and 

evaluation instruments and techniques in counseling 

h. Strategies for selecting, administering, and interpreting assessment and 

evaluation instruments and techniques in counseling 

i. Ethical and legal considerations 

Research Program and 
Evaluation: studies that provide 
an understanding of research 
methods, statistical analysis, 
needs assessment, and program 

evaluation 

a. The importance of research and opportunities and difficulties in conducting 

research in the counseling profession 

b. Research methods such as qualitative, quantitative, single-case designs, 

action research, and outcome-based research 

c. Use of technology and statistical methods in conducting research and 

program evaluation, assuming basic computer literacy 

d. Principles, models, and applications of needs assessment, program 

evaluation, and use of findings to effect program modifications 

e. Use of research to improve counseling effectiveness 

f. Ethical and legal considerations 

 
79.10(4) The work climate, policies, and assignments promote intellectual vitality, including best 

teaching practice, scholarship and service among faculty. 

The work climate, policies and assignments for all faculty at the University of Northern Iowa promote 
intellectual vitality in regard to teaching, scholarship and service among faculty. This commitment is 
clearly and repeatedly espoused in the culture, mission, vision, and values statements of the University 
(see pages 3-4, and 5-6, or the 2004-2009 UNI Strategic Plan available at 

http://www.uni.edu/president/2004-2009-strategic-plan/. Faculty in the university-wide undergraduate 
and post-graduate teacher education program leading to initial licensure, and all graduate programs 
leading to initial or continuing licensure for school personnel professionals, are expected to 
demonstrate excellence in teaching, scholarship and creative activity, and service. 
 

http://www.uni.edu/president/2004-2009-strategic-plan/
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The work climate within the School Counseling Program and the Department of Educational Leadership, 
Counseling and Postsecondary Education promotes intellectual vitality that includes best teaching 
practice, scholarship, and service among faculty.  Exemplars of faculty involvement in teaching, 

scholarship, and service are provided below.  Specific examples are found in faculty vitae. 

During regular Counselor Education/School Counseling faculty meetings we discuss instructional issues 
such as curricular goals, course sequence, and integration of content across coursework. 
 

A sample of program faculty published articles have appeared in the following journals:   

 Journal of Professional School Counseling  

 Adultspan Journal: Development Through Young, Middle, & Older Adulthood 
 The Journal for Humanistic Counseling Education and Development  

 Journal for Intergenerational Relationship 

A sample of book chapters written by faculty include:  

o Needs assessments: The key to successful and meaningful School Counseling programs. In B. 
Erford (2nd Ed.), Professional School Counseling: A Handbook of Theories, Programs, & Practices 

o “I’m too fat:” Helping Children Combat Media Messages and Maintain Pos itive Self-Images. In S. 
Hobson & L. Carlson (Eds.), Critical Incidents in Counseling Children and Adolescents 

o Theoretically Based Group Models Used in Counseling and Psychotherapy Groups. In B. T. Erford 
(Ed.), Group Work in the Schools  

o Sexuality Education and the Public Schools. In L. Burlew & D. Capuzzi (Eds.). Sexuality Counseling 
o Counseling Ethnically and Diverse Children.  In A. Vernon (Ed.) Counseling Children and 

Adolescents 
o When home is not a haven: Addressing domestic violence.  In S. Hobson & L. Carlson (Eds.), 

Critical Incidents in Counseling Children and Adolescents 

Program faculty regularly present original research, theoretical and conceptual workshops, and 
pedagogy driven proposals at state, regional and national conferences, such as the American 
Counseling Association, American School Counselor Association, and the Association for Counselor 

Education and Supervision.  

 Conference presentations by faculty are often interdisciplinary and include collaborative 
presentations of graduate students into research teams and faculty projects.  

 Faculty research reflects work on best practices in the preparation of school counselors. 

 Faculty serve on numerous committees across the department, college, university, and field, with 
much of this service directly related to the preparation of school counselors, working with families 
and the community, addressing the numerous societal issues youth encounter. 
 

Exhibit 3: Core Faculty and Adjunct Faculty Vitae 
 
79.10(5) The unit provides evidence of ongoing collaboration with the professional community including 
evidence that there is an active advisory committee that is, at a minimum, semi-annually solicited for 
program input to inform the unit. 
 

The School Counseling Program collaborates regularly with School Counseling representatives from 
districts where our students are engaged in practicum and internship experiences, Area Education 
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Agencies, and the State Department of Education.  Our Advisory Board meetings provide regular 
opportunities for discussions about program outcome assessment data, curriculum content and 
sequence, practicum experiences and procedures, state-level guidelines and regulations, national-level 
issues, and societal and community trends. The Advisory Board membership has been stationary for 

many years. 

Table 1.5:School Counseling Program Advisory Committee Membership 

Name Institution/Organization Professional Responsibility 

Jan Bartlett UNI Program Faculty  

Darcie Davis-Gage UNI Program Faculty  

Linda Nebbe UNI Program Faculty  

Kathie Barry Aplington-Parkersburg School 

District 

Elementary & Middle School 

Counselor 

Rona Messmore Holmes Junior High, Cedar Falls 

School District 
Junior High School Counselor 

Dr. Beverly Smith Waterloo Public Schools School Administrator 

Clare Struck  Malcolm Price Laboratory School, 

UNI, Cedar Falls 

Elementary Counselor & 

Adjunct Faculty, Practicum  

Sue Langan Cedar Falls High School High School Counselor  

Teresa O’Meara North Tama Community Schools, 

Traer 

Elementary School Counselor 
& Iowa School Counselor 
Association, President (2009-

2010) 

Jenny Adamson Cedar Falls High School, Retired High School Counselor 

 

Exhibit 5: Minutes of Advisory Board Meeting 

79.10(6) When a unit is a part of a college or university, the unit provides evidence of ongoing 
collaboration with the arts and sciences departments of the institution, especially regarding content 

endorsements. 

This standard is not applicable to the School Counseling Program. 

79.10(7) Procedures for an appeals process for candidates and faculty are clearly communicated and 

provided to all candidates and faculty. 

The University of Northern Iowa has a set of grievance and appeal processes that are described in the 
Policies and Procedures Manual (see http://www.uni.edu/policies/1202 for grievance policies and 
procedures related to grade assignments; see http://www.uni.edu/policies/chapter-3-student-policies, 

http://www.uni.edu/policies/1202
http://www.uni.edu/policies/chapter-3-student-policies
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for policies and procedures related to academic ethics/discipline, student conduct, personal conduct, 
sexual misconduct, and so on; and see http://www.uni.edu/policies/1302 for policies and procedures 
related to discrimination and harassment). Copies of these materials will be provided in the Exhibit 

Room. These policies and procedures apply to all students. 

For candidates and graduate assistants, equitable due process in academic matters is provided in 
grievance procedures established by the university’s Graduate College. Students’ rights to formal and 
informal grievance processes are described in Sections 12.01 (Graduate Student Academic Grievance) 
and 12.05 (Graduate Assistantship Grievance) of the UNI Policies and Procedures Manual. Copies of the 
grievance procedure guidelines and grievance forms are available in the Office of the Graduate College.  
Candidates are provided information about all applicable policies in the School Counseling Program’s 

Student Handbook. 

79.10(8) The unit administers a systematic and comprehensive evaluation system designed to enhance 

the teaching competence and intellectual vitality of the professional education unit. 

The evaluation of faculty at the University of Northern Iowa is governed by the 2009-2011 Master 
Agreement between the Board of Regents and the UNI-UNITED Faculty (see 
http://www.uni.edu/vpaa/09-11facultycontract/). Within this collective bargaining context, all faculty 
are evaluated for the purposes of tenure and promotion by colleagues within their department, and 
department heads, deans, and the Provost. The general evaluation procedures are described in Article 3 
of the current Master agreement. At a minimum, tenure track, term, and temporary faculty are 
evaluated through student assessments during each spring semester, while tenured faculty are 
evaluated through student assessments during each third spring semester. Department heads and 
faculty members may choose to have student assessments administered more frequently. A copy of the 
UNI Standard Course Assessment form has been provided in Exhibit 23. In addition, tenure track and 
tenured faculty are evaluated by their department heads and deans in the areas of scholarship/creative 

activity and service each year as part of the merit award process. 

Faculty within each academic department develop their own departmental guidelines, expectations for 
productivity within the areas of teaching, scholarship/creative activity, and service, and procedures for 
the tenure and promotion. The written Professional Assessment Committee (PAC) documents for each 

department are reviewed for approval each year by col lege deans.  

The typical schedule of summative evaluations is as follows: 

1. Tenure track faculty are reviewed annually for continuation of their probationary period for the 
first five years of employment. 

2. Tenure track faculty are reviewed for both tenure and promotion during their sixth year of 
employment. 

3. Tenured faculty can choose whether to be considered for a promotion in rank in the sixth year 

following promotion to their current rank, or any year thereafter. 

Separate recommendations for continued probation for tenure track faculty, and promotion for tenured 
faculty are made by departmental PACs (Professional Assessment Committees), department heads, and 
deans. The Provost is the penultimate authority, and the Board of Regents is the final authority for s tate 

on all tenure, promotion and merit decisions.  

Sources of information to be considered in the summative evaluation may include, but are not limited 

to: 

http://www.uni.edu/policies/1302
http://www.uni.edu/vpaa/09-11facultycontract/
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1. The faculty member’s portfolio (including his/her vita, and documentation of scholarly and 
creative work, and service accomplishments) 

2. Candidate statement 
3. All student assessments, as required by PAC guidelines and the Master Agreement 
4. Observational assessments by colleagues, and the department head (completed yearly during 

the probationary period) 
5. External letters of review 
6. PAC and department head assessment and evaluation letters from previous years  
7. Curriculum materials related to teaching 
8. Additional forms of student or peer assessment 

9. Documentation of service (letters of appreciation, meeting minutes or attendance records, etc.) 

New faculty must have completed an appropriate terminal degree or be likely to do so within the first 

calendar year (or less if specified by letter of hire).  

The master agreement between the Board of Regents, State of Iowa, and UNI-United Faculty specifies 
the functioning of the Professional Assessment Committee (PAC), which governs the process by which 
tenure track faculty members are assessed for tenure and promotion. In addition to this agreement, 
beginning in 2009, the Dean of the College of Education required all tenured faculty members to have 

student evaluations completed if they would like to be considered for merit salary adjustment. 

Each department writes its own PAC requirements and within ELCPE these requirements emphasize 
faculty ongoing commitment to teaching, research, and service.  Pre-tenure faculty members receive 
purposeful support from senior, tenured faculty in the department.  They have student evaluations 
completed every semester and their teaching is observed by tenured mentors.  They receive research 
mentorship and attempts are made to protect them from significant service duties.  During the pre-
tenure period, faculty members receive written and oral feedback annually.  After receiving tenure and 
promotion to Associate Professor, faculty may choose to seek promotion to Full Professor.  Procedures 
and expectations for this promotion also are set forth in the department’s PAC materials.  To earn 
promotion to Full Professor, a faculty member must demonstrate continued growth and development in 

teaching, research, and service. 

79.10(9) The institution provides the commitment and resources necessary to support a quality clinical 

program for all practitioner candidates. 

Table 1.6: Commitment of Resources 

Ratio of Credit for faculty supervision: #School Counseling 
interns supervised/credit hour compensation: Course 
290:291 (6 credits) 

CACREP guideline is 1 faculty: 6 Students 

for a 3 credit course 

Ratio of Credit for faculty supervision: #School Counseling 
practicum students supervised/credit hour compensation: 
Course 290:290 (3 credits) 

CACREP guideline is 1 faculty: 6 Students 

for a 3 credit course 

 
79.10(10) Institutional commitment to the unit includes financial resources, facilities, appropriate 
educational materials, library services, and equipment to ensure the fulfillment of the institution’s and 

unit’s missions, delivery of quality programs, and preparation of practitioner candidates. 
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In the past, classroom facilities, library resources, and support for teaching and research have been 
strengths of the institution’s commitment to the School Counseling Program.  At this time, there is 
concern that current and projected future budget constraints may significantly jeopardize some or all of 

these resources.  

The Donald O. Rod Library includes over 140 journals related to education, educational psychology, 
School Counseling, and counselor education with materials not owned by the library generally available 
through interlibrary loan.  Assistance with searching is available to both faculty and candidates and 
library staff are readily available to provide instructional services tailored to a group of candidates’ 

needs. See Exhibit 8 for Library Resources available to counseling faculty and students.   

Table 1.7: Comparison of School Counseling Program Resources with Comparable Programs for 09-10 

 School 
Psychology 

(Ed.S.) 

School 
Counseling 

(MAE) 

Masters in Social 

Work (MSW) 

Psychology, 
Clinical Science 

Emphasis (MA) 

Number of Students 27 93 58 13 

Number of Fulltime 

Faculty 
3 3 6.5 16 

Number of Part-

Time Faculty 
0 11 4 6 

Amount for Supplies 

and Equipment 
0 0 $29,995  

(Travel included) 

0 

Amount Available 
for Professional 

Development/Travel 

$1237 0 

($300 in past) 

See above 0 

Administrative 

Support (FTE) 
1  1 1  

2 graduate 

coordinators 

 
79.10(11) The unit provides sufficient faculty, administrative, clerical, and technical staff to plan and 

deliver quality practitioner program(s). 

Table 1.8: Assignments for Core School Counseling / Counselor Education Faculty Assignments for 09-

10, Excluding Summer 

Faculty Member Teaching Load 

(credit hours) 

Advising Load 

(# of students) 
Other 

Jan Bartlett 12 graduate 33 School Counseling &Mental Health 
Counseling Programs Coordinator, (6 
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credits for Administrative Load) 

 Darcie Davis-Gage  18 graduate 34  

Linda Nebbe 18 graduate 33  

 
The ELCPE Department has one full time clerical staff and one part time clerical staff available to work 
with the program.  They assist with coordination of the admissions process, management of candidate 
paperwork and files, coordination with the registrar’s and admissions office.  College of Education 
technical staff is available to assist faculty with instructional technology.  Additional services are 

available through the university's Instructional Technology Services. 

79.10(12) Resources support professional development opportunities for faculty. 
 
Because of budget cuts in spring of 2009, the university has eliminated any out of state travel that is not 
approved by the Provost.  We were fortunate this year to have funding support at varying level for all 
3School Counseling faculty, to present at national conferences and one faculty member received a 
national award. Before current fiscal challenges, support for professional development through travel to 
present at professional meetings was available from the Graduate College, College of Education Dean’s 
Office, and the ELCPE Department.  Other limited options for supporting professional development 
activities still exist.  This year the Graduate College will award up to four awards of $2,500 each for 
interdisciplinary/inter-institutional graduate program curricular development and up to four awards of 
$2,500 each for interdisciplinary/inter-institutional research projects or center development.  The 
Graduate College also funds Summer Faculty Fellowships to support research, creative activity, and 
grants and Professional Development Assignments for tenured faculty, which provides full or half salary 

depending on the length of the assignment. 

See Table 1.5 in 79.10(10) 

79.10(13) Resources support technological and instructional needs to enhance candidate learning. 

The Schindler Education Center was designed to meet a variety of educational needs.  Classrooms are 
equipped with multimedia allowing the instructor to use the computer and other technology for 
instruction. Television monitors in classrooms are connected to VCR and/or DVD players to further 
support instruction. The statewide Fiber Optics System allows faculty to conduct Iowa Communications 
Network (ICN) instruction throughout Iowa at multiple sites.  Additional support for integrating 
technology into instruction is available through the Continuing Education Department and Information 

Technology Services. 

Counselor Education received funding from the Provost’s office and with support from the COE Dean 
updates and expansions were completed for the new counseling clinic (summer 2008), with a central 
classroom, digital equipment, 6 counseling and 1 group room, greatly improves opportunities for clinic 
practice in the skills courses. All of our students use this facility for counseling skills, internship, and 
group counseling. Future plans are for research, innovations in teaching and preparation, and 
interdisciplinary collaboration. We are in dialogue with the families studies program about possible 
collaboration in our clinic area, as they have an undergraduate certificate for parent educators, as well 
as using the facility to met needs of community families and children, especially military families. 
Beginning this semester the Mental Health Counseling program will use the clinic for their practicum, 
school counselor use Malcolm Price Laboratory School for their practicum experience.  We hope to 
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further expand use of the clinic to include school counselors in training with opportunities to work with 

families and children, and experiences for play and sand tray therapies.  

79.10(14) The use of part-time faculty and graduate students in teaching roles is purposeful and 

managed to ensure integrity, quality, and continuity of programs. 

Core courses in the program are taught by either full-time core faculty with advanced degrees in 
Counselor Education or related fields or by master’s level practitioners in School Counseling, or 
advanced doctoral students from the University of Iowa, with School Counseling experience. The 
majority of our adjunct faculty do have terminal degrees. No courses in the School Counseling program 

are taught by graduate students.   

Summary 

Fully approved by CACREP since 1990, the UNI School Counseling Program has a well -articulated set of 
standards, experiences, and expectations that adequately supports the preparation of school counselors 
who meet professional, state, and institutional standards.  The program’s conceptual framework and 
guidelines provide a coherent foundation for curriculum, instruction, clinical experiences, assessment,  
and evaluation. The university and department adequately support the faculty in their mission to 

prepare effective practitioners. Faculty continue to hope for additional faculty members in the future.  
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STANDARD 2: DIVERSITY 

281—79.11(256) Diversity Standard: The environment and experiences provided practitioner 

candidates support candidate growth in knowledge, skills, and dispositions to help all students learn. 

79.11(1) The institution and unit maintains a climate that supports diversity. 

The University of Northern Iowa’s commitment to diversity is demonstrated in multiple ways. Four of 
the university’s stated values make explicit reference to diversity both of persons and of ideas. In 
addition, the university’s vision statement calls for the creation of “a multicultural and inclusive 
community.” The university actively pursues its commitment through its “Diversity Matters” 
(http://www.uni.edu/diversity/) work.  The Diversity Matters website provides information about 
campus community members, specific activities, and resources all centered on enhancing student, 
faculty and staff understanding and appreciation of diversity. There are two campus wide leadership 
groups tasked with pursuing diversity work: a) the Diversity Council is charged with planning, policy 
formation, and program development; and b) the Diversity Advisory Committee which assesses the 
effectiveness of diversity efforts on campus and provides feedback to the Diversity Council. There  are 
more than 40 student groups with interests related to specific aspects of diversity, and faculty and staff 
members with specific interests in issues of diversity have been identified as resources for the whole 
campus. The Center for Multicultural Education (http://www.uni.edu/cme/) promotes cross-cultural 
awareness and multicultural understanding through the school year. The Office of Compliance and 
Equity Management (http://www.uni.edu/equity/) has oversight for all equity and equal opportunity 
issues.  Faculty and Staff Disabilities Services (http://www.vpaf.uni.edu/hrs/disability/index.asp) 
provides services to accommodate faculty and staff with disabilities, while Student Disabilities Services 
(http://www.uni.edu/disability/) does the same for students. The Iowa Center for Immigrant Leadership 
and Integration (http://newiowans.com) provides service to Iowa communities and businesses as they 
work to accommodate immigrant and refugee newcomers to the state.  The Office of International 
Programs supports international study abroad and exchange programs, greatly expanding opportunities 
for learning experiences dedicated to enhancing understanding and appreciation of diversity (see 
http://www.uni.edu/internationalprogram and http://www.uni.edu.studyabroad/international/). Other 
university resources that address issues of diversity include the Student Affairs Division 
(http://uni.edu.studentaffairs/), Iowa Vocational Rehabilitation Services (http://www.ivrs.iowa.gov), and 
the UNI Museums and Collections (http://www.uni.edu.museum/). See Exhibit 7 & and Exhibit 9. 
    
During the last year, the university has renewed its commitment to supporting diversity.  In fall 2008, 
the President established the University of Northern Iowa Diversity Council that reports directly to him 
regarding university-wide diversity goals.  In addition, a Diversity Advisory Committee, with broad 
representation of faculty and staff members from across the campus, was charged with supporting the 
Diversity Council’s work.  Together, these committees have developed a new definition of diversity and 
diversity vision/mission statement for the institution.  Supporting this work at the university-level, the 
Graduate College has a Minority Recruitment and Retention Committee to support diversity initiatives 
on campus.  At the college-level, the Dean of the College of Education formed the COE Diversity 
Committee with the charge to improve the college’s climate for diverse students and faculty, as well as 
to increase minority student and minority faculty recruitment and retention.  Members of this 
committee take leadership roles in activities such as Multicultural Super Saturday (an undergraduate 

recruitment event), the Minorities in Teaching Reception, and the African American Read-In.  

http://www.uni.edu/diversity/
http://www.uni.edu/cme/
http://www.uni.edu/equity/
http://www.vpaf.uni.edu/hrs/disability/index.asp
http://www.uni.edu/disability/
http://newiowans.com/
http://www.uni.edu/internationalprogram
http://www.uni.edu.studyabroad/international/
http://uni.edu.studentaffairs/
http://www.ivrs.iowa.gov/
http://www.uni.edu.museum/
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Over time our faculty have reflected more diversity culturally, ethnically, and racially than now; during 
the past 2 years diverse potential faculty members have been identified and these individuals continue 
to be interested in coming to UNI, when faculty lines are opened. Our program is nationally respected 
and our faculty held in high esteem, with open lines we can provide a more diverse faculty experience 
for our students. We seek out students that are diverse in our recruitment efforts. We have had 
graduate assistants with support from the Graduate College for minority students regularly through the 
years; for the fall 2009 semester we were able to support 2 female African American students, one 
graduated December 2009 and the other will graduate December 2010. Next fall we hope the Graduate 
College will have support for an African American male students, who just joined the program spring 
2010.  
 

CACREP Core Standard on Social and Cultural Diversity 

Central to the CACREP accredited School Counseling program is the preparation of multiculturally 
competent counselors serving the university, school districts, and the broader community. The 
American Counseling Association (ACA) wrote and published professional and ethical competencies for 
counselors in 1991. This work has been central to the counselor education programs here at UNI for 
decades.    
 
Studies that provide an understanding of the cultural context of relationships, issues and trends in a 
multicultural and diverse society related to such factors as culture, ethnicity, nationality, age, gender, 
sexual orientation, mental and physical characteristics, education, family values, religious and spiritual 
values, socioeconomic status and unique characteristics of individuals, couples, families, ethnic groups, 
and communities. Required content for program: 

a. Multicultural and pluralistic trends, including characteristics and concerns between and within diverse 

groups nationally and internationally 

b. Attitudes, beliefs, understandings, and acculturative experiences, including specific experiential 

learning activities 

c. Individual, couple, family, group, and community strategies for working with diverse populations and 

ethnic groups with diverse populations and ethnic groups 

d. Individual, couple, family, group, and community strategies of working  

e. Theories of multicultural counseling, theories of identity development, and multicultural 

competencies 

f. Ethical and legal considerations. 

The program includes studies that provide an understanding of the cultural context of relationships, 
issues, and trends in a multicultural and diverse society related to such factors as culture, ethnicity, 
nationality, age, gender, sexual orientation, mental and physical characteristics, education, family 
values, religious and spiritual values, socioeconomic status and unique characteristics of individuals, 

couples, families, ethnic groups, and communities including all of the following with relevant courses: 
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a.  Multicultural and pluralistic trends including characteristics and concerns between diverse groups 
nationally and internationally: 290:103g Introduction to Professional Counseling; 290: 105g Counseling 

Skills; 290:220 Group Processes; 290:256 Multicultural Counseling 

b.  Attitudes, beliefs, understandings, and acculturative experiences, including specific experiential 

learning activities: 290:250 Family Counseling; 290:256 Multicultural Counseling  

We also offer the multicultural course as an immersion experience.  We have taken groups to Mexico 
and Puerto Rico for a 10-day class (plus on-campus meetings).  This has been an every other year 
opportunity depending on interest.  The last two times we included a language component.  Prior to 
leaving on the trip, students had several sessions of survival skill Spanish.  They were also placed with 
Spanish speaking families so they had to struggle to make themselves understood.  Living with families 
was an excellent learning opportunity both linguistically and culturally.  Teaching the class in this way is 

the best way to learn about other cultures first hand. 

c.  Individual, couple, family, and group, and community strategies for working with diverse populations 
and ethnic groups: 290:105g Counseling Skills; 290:224 Applied Group Dynamics; 290:227 Counseling 
Theory; 290:205 Counseling Processes w/Individuals and Systems; 290:220 Group Process; 290:250 
Family Counseling; 290:256 Multicultural Counseling; 290:262 Intervention and Prevention with 
Children, Adolescents, and Parents; 290:290 Practicum (School); 290:291 Internship (School)  

In addition to coursework, one of the program exit requirements is to interact for a minimum of 5 hours 

with a diverse group and process their experiences during internship.  

d. Nature of biases, prejudices, processes of intentional and unintentional oppression and 
discrimination, and other culturally supported behaviors that are detrimental to the growth of the 
human spirit, mind, or body:  290:105g Counseling Skills; 290:205 Counseling Processes w/Individuals 

and Systems; 290:256 Multicultural Counseling 

e. Theories of multicultural counseling, theories of identity development, and multicultural 
competencies: 290:220 Group Process; 290:205 Counseling Processes w/Individuals and Systems; 

290:256 Multicultural Counseling 

f. Ethical and legal considerations: 290:103 Introduction to Professional Counseling; 290:226  

Consultation Skills; 290:224 Applied Group Dynamics; 290: 256 Multicultural Counseling  

Evidence of the School Counseling Program’s strong commitment to diversity is found in its mission 
statement, curriculum, and faculty’s presentations, projects, and research. A major component of our 
mission statement and a 1 of 8 CACREP core areas is related to multicultural and diversity competencies. 
To this end, diversity related content, experiences and experiential activities designed for personal 
growth is integrated throughout the program’s coursework and structure. We actively recruit diverse 
students to our program and seek to develop and establish stronger connections in Waterloo, in the 
Latino, Bosnian, and African-American community. Also we welcome international students from 
Taiwan, Tibet, and we have students seeking admission from Pakistan, Korea, and Nigeria. We continue 

to see an increase and retention of diverse students to graduation.   

Diversity Plan 
A recent change to the exit requirement from the program requires that students address their plans to 
increase their own awareness and personal growth. During the course  290:256 Multicultural Counseling, 
students develop a plan to increase their awareness of diversity and their personal growth on this topic. 
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During the School Counseling Internship course, at the end of the program, students process their 
learning and experience in the class with other students. This is a change from submitting a written 
paper. Faculty felt discussion of the student’s experience, as well as listening to others, would provide a 
richer experience.  

 
79.11(2) The institution and unit document their efforts in maintaining and increasing a diverse faculty 
and teacher education candidates in plans, policies, and practices as required by the Higher Learning 

Commission. 

Despite concerted effort, less than 3% of applicants to the program are ethnic minority students and 
thus, there is very limited diversity in the program.  The program is participating in efforts supported by 
the Graduate College to increase minority recruitment and enrol lment.  Graduate programs from across 
the university are sharing recruitment ideas and resources. Through community outreach efforts we 
hope to increase diversity in our programs. Research in the field of School Counseling and the 
experiences of graduate programs on campus suggests that personal relationships between faculty at 
undergraduate and graduate institutions are key to successful minority recruitment. 
 
Table 2.1: Institution General Faculty Demographics 
 

 Minority Female Male Full time Tenured 

2003-2004 11% 44% 56% 84% 55% 

2004-2005 10% 43% 57% 83% 57% 

2005-2006 10% 45% 55% 77% 54% 

2006-2007 10% 44% 56% 78% 56% 

2007-2008 9% 46% 54% 77% 57% 

2008-2009 10% 47% 53% 75% 54% 

 

Table 2.2:School Counseling Faculty Demographic 

Academic 

Year Faculty Men Women Minority Adjunct Men Women Minority 

2004-2005 2 1  1 1 5   5 
 

2005-2006 3  3  10 2 8  

2006-2007 3  3  9 3 6  

2007-2008 3  3  7  7  
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Table 2.3: Institutional Student Demographics (undergraduate and graduate students)* 

 # of Students 
Enrolled 

Female Male Minorities**  International 

2003-2004 13441 59% 41% 6.2% 2.9% 
2004-2005 12824 58% 42% 6.5% 2.7% 

2005-2006 12513 58% 42% 6.3% 3.4% 
2006-2007 12260  58% 42% 6.4% 3.5% 

2007-2008 12609 58% 42% 6.1% 3.7% 

2008-2009 12908 58% 42% 6.5% 3.6% 
  *2008-2009 University of Northern Iowa Fact Book 
 
Table 2.4:School Counseling Student Demographics 

School counseling currently has 4 international students, and 4 African American students. 

Code/Major Semester Men Women Total 

280 Counseling* Fall 2003 1 1 2 

288Mental Health Counseling Fall 2003 9 38 47 

285School Counseling Fall 2003 7 31 38 

280 Counseling* Fall 2004 1  1 

288Mental Health Counseling Fall 2004 6 42 48 

285School Counseling Fall 2004 9 26 35 

280 Counseling* Fall 2005 1  1 

288Mental Health Counseling Fall 2005 4 29 33 

285School Counseling Fall 2005 8 33 41 

288Mental Health Counseling Fall 2006 5 31 36 

285School Counseling Fall 2006 3 32 35 

288Mental Health Counseling Fall 2007 4 35 39 

285School Counseling 
Fall 2007 4 21 25 

2008-2009 3  3  8 1 
7 1 

2009-2010 3 
 3  11 2 9 1 
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288Mental Health Counseling Fall 2008 3 33 36 

285School Counseling Fall 2008 5 25 30 

*Note: Earlier years we had 2 

Emphases – Counseling & 

Mental Health Counseling in 
addition to School Counseling.  
Since two were similar the 
Counseling emphasis was 
dropped leaving the Mental 
Health Counseling. 

    

 

79.11(3) Practitioner candidates experience clinical practices in settings that include diverse populations 

and students of different grade levels and of diverse learning needs. 

Summary 

The university, college, and School Counseling Program are firmly committed to preparing candidates 
who are able to work effectively with diverse student populations.  To this end, a renewed commitment 
has been made by leaders from across campus to increasing support of, and improving the climate for, 
minority students and faculty.  Within this context, the School Counseling Program continues to 
integrate content related to best practices in the provision of multiculturally competent counselors to 

service our communities and to recruit diverse faculty.  
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STANDARD 3: FACULTY 

281—79.12(256) Faculty Standard: Faculty qualifications and performance facilitate the professional 

development of practitioner candidates. 

79.12(1) Faculty members in professional education are adequately prepared for responsibilities 
assigned to them, and have had experiences in situations similar to those for which the practitioner 

preparation students are being prepared. 

The UNI Counselor Education program prepares professionals mastering the art and science of 
counseling who advocate for and empower the healthy development of themselves and their clients, 

demonstrating multicultural competencies and ethical practice.  

Through a program of planned educational experiences, the faculty strives to develop highly competent 

practitioners.  They expect graduates of this program will:   

•Respect the dignity and worth of all individuals and be sensitive and knowledgeable about 

diversity  

 •Be committed to the development of human potential  

 •Be mature, flexible, self-aware, psychologically healthy, and empathic  

•Understand counseling processes and skills and apply them effectively  

•Be knowledgeable about the profession and ethical in their behavior.  

Faculty have been involved in state guideline development for years and are on the Iowa Department of 
Education School Counselor Task Force, Dr. Jan Bartlett and Dr. Linda Nebbe, were both involved with 
the original 2001 School Counselor Guidelines and the revisions made in 2007. Dr. Nebbe and adjunct 
Clare Struck at Price Laboratory School developed the template used statewide for district use for school 
counselors. In October 2007 UNI hosted a train-the-trainers meeting on campus in collaboration with 
the Iowa Department of Education, the Iowa School Counselor Association, and the Iowa Area Agencies 
for Education for training of the national and Iowa model for school counselors. Dr. Darcie Davis-Gage 
serves on the Iowa Behavioral Science Board, appointed by Governor Culver in 2008; this is an asset to 

our Mental Health Counseling students seeking licensure in the state of Iowa.  

The nature of counselor preparation for our program is such that scholarship and discovery, as well as 
outreach and engagement, are infused in our pedagogy and central to faculty research agendas. Faculty 
from our program our active in scholarship, discovery, service, and committed to excellence in teaching; 
we have submitted grant proposals and hope to be increasingly involved in grant seeking and 
applications with the UNI Office of Sponsored Programs. We have diverse and supporting research 
interests among faculty.  
 
Dr. Bartlett recently was awarded the NCACES Outstanding Professional Teaching Award:  To honor 
excellence in teaching in a counseling, counselor education, or counseling supervision program in the 
North Central Region, which represents the 13 states of Illinois, Indiana, Iowa, Kansas, Michigan, 
Minnesota, Missouri, Nebraska, North Dakota, Ohio, Oklahoma, South Dakota, and Wisconsin. Dr. 
Bartlett is an Associate Professor in Counselor Education and came to UNI in 2007 as the coordinator for 
the CACREP accredited graduate programs in Mental Health Counseling and School Counseling. She 
completed her Ph.D. at the University of Arkansas, Fayetteville. Prior to coming to UNI she was the 
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programs coordinator at Oklahoma State University in their APA Counseling Psychology and CACREP 
Counseling program. Additional faculty experiences include Iowa State University and the University of 

New York, Brockport. 

Dr. Bartlett is a K-12 licensed school counselor. Professionally, eleven years as a university professor, but 
also as a GED instructor working with the homeless, factory workers, and substance abusers. She has 
also been a social studies teacher, K-12 school counselor, college counselor, and as a doctoral counseling 
intern completed a psychiatric hospital rotation in an elder inpatient ward. In addition,  she worked in 
the business sector for 15 years and was a successful entrepreneur. Her scholarship interests are youth 
development in the modern context, green counseling and sustainable living, interface of technology on 
youth and families, School Counseling, and Relational-Cultural Theory. She is currently working on a 
book prospectus titled: the Green Link: Nourishing Diversity and Meaningful Connections in a 

Challenging Time. 

Dr. Darcie Davis-Gage received her B.A. in psychology from Loras College in Dubuque, Iowa and both 
Master’s and Specialist in Counseling from Pittsburg State University in Pittsburg, Kansas. She completed 
her Doctorate in Counselor Education from the University of Iowa. She currently holds a counseling 
license from the state of Missouri and Iowa. She worked as a counselor in Missouri for seven years in a 
variety of mental health agencies. During her internship as a master’s student, she worked with geriatric 
clients in a partial hospitalization program conducting various counseling and psycho-educational 
groups. After graduating, she accepted a counseling position at the Lafayette House, a women’s mental 
health agency, which provided services to families affected by substance abuse, domestic violence, and 
sexual abuse. While working at the center she provided individual, group and family counseling to many 
women and children. She also facilitated group treatment for men who were charged with domestic 
assault. Following work at the Lafayette House she was the counselor and coordinator of outreach at 
Missouri Southern State University. While at MSSU, she developed and implemented individual and 
group counseling services and programs designed to address the mental health needs of the students. 

While working at the Lafayette House and MSSU, she also had a small private practice.  
 
Dr. Davis-Gage founded the UNI chapter of the International Counseling Honorary Society Chi Sigma Iota  
in 2006, this process takes a year, and we have a thriving chapter committed to service socially and 

professionally. 
   
Research interests are in the area of group counseling, clinical supervision and diversity issues related to 
counselor education and practice. Her current research agenda includes examining site supervisor’s 
style of supervision and emphasis in supervision. She also has research interests in groups, multicultural 

education, and women’s issues.  

 
Dr. Linda Nebbe graduated from Iowa State University with a B.S. in child development and elementary 
education and a Ph.D. in Education and Counseling. After teaching for a number of years she returned to 
school and received an M.S. from Iowa State University in Guidance and Counseling. For ten years she 
was an elementary school counselor in the Cedar Falls School System. She has been a teacher, a camp 
director, a counselor at the area community college, a clinical director of a methadone clinic, a therapist, 
a counselor at a local jail, and an Assistant Professor at Drake University in the Counseling Education 

program. She is also a licensed mental health counselor in Iowa.  

Dr. Nebbe founded 2 organizations in the Cedar Valley, P.E.T. P.A.L.S., Animal-Assisted 
Activities/Therapy Program and Black Hawk Wildlife Rehabilitation Foundation, for which she was 
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awarded the Veridian Credit Union Community Engagement Award in 2009. We have 3 dedicated faculty 
members in a nationally accredited program of 93 graduate students, when ideally CACREP says we 
should have 7-8 faculty members.  

 
As evidenced in their vitae, the core School Counseling faculty all hold advanced degrees in counselor 
education.  Additionally, the faculty has multiple experiences working in settings similar to which 

candidates will work.  

Core Faculty (3):  

Dr. Jan Bartlett (2007), Dr. Darcie Davis-Gage (2004), and Dr. Linda Nebbe (2003) 

Presentations: Total Presentations – 155, International and National – 70, Regional, State and Local – 72, 

Invited – 25  

Publications: Total Publications – 80, Refereed Publications – 25, Refereed Book Chapters – 13 

 Books – 3, Invited – 1 

 Manuscripts Submitted to Refereed Journals and in Review- 8 

 Manuscripts in Development for Submission to Refereed Journals – 9 

 Other Publications – 27 

Table 3.1: Fulltime Faculty & Core School Counseling Faculty 

 % 

Tenured 
Faculty 

% 

Instructor  

% 

Asst. 
Prof. 

% 

Assoc. 
Prof. 

% Full 

Prof. 

% 

Lecturer 
or Other 

Avg. Yrs. 

Higher 
Ed. 

Teaching 

% 

Terminal 
Degree 

Avg. Cr . 

Hours 
Generated 

per 
Faculty 

University 

 

54.1% 15.4% 15.7% 26.1% 22.5% 35.6%    

Teacher 
Ed. 

         

School 
Counseling 

33.33 0 66.66 33.33 0 0 9 100%  

 

Table 3.2: Profile of Core School Counseling Faculty 

Faculty 
Member 

Degree Experience  Assignment  

Jan Bartlett Counselor Education, 

Ph.D., University of 
Arkansas 

 Counselor Educator, 11 years: 3
rd

 

year at UNI, Oklahoma State 

University, Iowa State University, 
& SUNY Brockport 

Associate Professor & 

Counseling Programs 
Coordinator 
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 K-12 Licensed School Counselor 

  (Arkansas) 

 K-12 School Counselor, 3 years 

 Social Studies Teacher, 3 years 

 College Counselor, 3 year 

 Psychiatric Clinical Hospital  

Advising 

Graduate Faculty 

Thesis Advisor 

Darcie Davis-

Gage  

Counselor Education & 

Supervision, Ph.D., 
University of Iowa 

 

 Mental health agencies, 7 years, 

Missouri 

 Counseling & Outreach 
Coordinator Missouri Southern 

 State University  
 Women’s mental health issues, 

domestic violence, sexual abuse 
 Family, couples, group counseling 

 Private practice 

 Counseling children 

Assistant Professor 

Advising 

Graduate Faculty 

Thesis Advisor 

 

Linda Nebbe Education & Counseling, 
Ph.D., Iowa State 
University 

 Counselor Educator, 11 years: 6
th

 

year UNI, Program Coordinator 
Drake University  

 Elementary School Counselor, 10 

years (Licensed Iowa) 

 Licensed Mental Health Counselor 

 Clinical Director Methadone Clinic 

Assistant Professor 

Advising 

Graduate Faculty 

 

 

79.12(2) Faculty members instruct and model best practices in teaching, including the assessment of 

their own effectiveness as related to candidate performance. 

Exhibit 11: Faculty Evaluations 

79.12(3) Faculty are engaged in professional development as well as scholarly and service activities that 

relate to teaching, learning, and practitioner preparation. 

As evidenced on their vitae, the core School Counseling faculty are engaged in ongoing professional 

development through scholarly and service activities 

Faculty vitae also provide evidence of significant participation in service activities across the 
departmental, college, university, state, and national levels.  A critically important service role for all 
core faculty members is the mentoring of our students professionally.  Members of the faculty are 
statewide leaders in the field of counselor education and they collaborate wi th colleagues nationally and 

internationally on topics directly related to the preparation of counselors. 

Exhibit 3: Core Faculty and Adjunct Vitae 

79.12(4) Faculty members collaborate regularly and in significant ways with colleagues in the 
professional education unit and other college/university units, schools, the department, area education 

agencies, and professional associations as well as community representatives. 

The School Counseling Program collaborates regularly with School Counseling representatives from 
districts where our students are engaged in practicum and internship experiences, Area Education 
Agencies, and the State Department of Education.  Our Advisory Board meetings provide regular 
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opportunities for discussions about program outcome assessment data, curriculum content and 
sequence, practicum experiences and procedures, state-level guidelines and regulations, national-level 
issues, and societal and community trends. The Advisory Board membership has been stationary for 
many years. We are considering 3-year terms for the board, with renewals, and to change the mission of 

the advisory board to one of active engagement in the School Counseling Program. 

Faculty members are active collaborators with UNI colleagues. We have been in collaboration with the 
family studies department on the UNI campus, and others, as well as with Area Education Agencies, and 
professional associations, at both state and national levels. Faculty members have leadership and active 
roles in a variety of counseling associations, as well as professional associations in the human 
development, education, and community engagement and wellness related endeavors. Many of the 

faculty members’ service activities also involve cross-discipline collaborations. 

Exhibit 3: Core Faculty and Adjunct Vitae 

79.12(5) Part-time faculty and graduate assistants, when employed, are identified as such and meet the 

licensure and experience requirements appropriate for their assigned responsibilities. 

The UNI Counselor Education faculty are committed to assist Iowa with the school counselor shortage, 
current and projected. We continue to admit excellent students, despite reduced faculty numbers. Due 
to the faculty shortage in our programs, and a number of years of fiscal budget challenges, School 
Counseling  courses in the program are taught by either full -time core faculty (3) with advanced degrees 
in Counselor Education or related fields or by master’s level practitioners in School Counseling, or 
advanced doctoral students from the University of Iowa. These doctoral students all have School 
Counseling experience. The majority of our adjunct faculty hold terminal degrees counseling or 

counseling related fields. No courses in the School Counseling Program are taught by graduate students.   

 79.12(6) Faculty members preparing practitioner candidates maintain an ongoing, meaningful 
involvement in activities in preschools, elementary, middle, or secondary schools. A minimum of 60 hours 
of such activities shall include team teaching during the period between approval visits. A maximum of 
30 hours of the 60-hour requirement may be completed by supervising pre-service candidates in P-12 

classroom settings. 

Table 3.3: Evidence of 60-hour Requirement: 

This is UNI School Counseling Program’s first evaluation so we do not have documentation at this time. 
Below are listed courses where we are actively engaged in the schools. We will provide documentation 
in the future to this standard. 

Faculty Member Number of Hours Completed 

since last Review 
Notes 

Jan Bartlett Site visits each school each 

semester. 

Students visit schools for 

interviews & activities 

 

290:291School Counseling Internship 

290:103g Intro to Professional Counseling  

290:210 Comprehensive Developmental 

School Counseling 
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Darcie Davis-Gage  No experiential school based 

assignments at this time 
 

Linda Nebbe  290:254 Counseling Children & Adolescents 

290:291School Counseling Internship 

 

 

Summary 

The qualifications and backgrounds of School Counseling Program faculty are a significant strength of 
the program.  All core School Counseling faculty members have Ph.D. degrees in Counselor Education, 
along with experience practicing in multiple settings.  Faculty members are active in the field (locally and 
at the national level) and committed to ongoing professional development with the ongoing goal of 
improving their ability to prepare effective future school counselors.  Faculty members are active 
researchers in areas directly related to family dynamics, aspects of wellness, as well as societal and 
school problem solving, so that their scholarship further contributes to the quality of their teaching and 
mentorship of graduate students.  Faculty continually seek to use experiential and student centered 
strategies for students’ learning, integrating feedback; we desire our program and curriculum to be the 
most effective and engaging experience as possible for our students.  
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STANDARD 4: ASSESSMENT 

281 – 79.13(256) Assessment System and Unit Evaluation Standard: The unit’s assessment system 
appropriately monitors individual candidate performance and uses that data in concert with other 

information to evaluate and improve the unit and its programs. 

79.13(1) Unit assessment system.  

Implementing the CPCE 

In 2007 our programs began utilizing the Counselor Preparation Comprehensive Examination (CPCE), 
which is based on the 8 CACREP core areas, as an exit requirement for our programs. The current test 
scores for fall 2009 now establish that 81% of our students score above the national mean. In five test 
administrations, fall 2007, spring 2008, fall 2008, spring 2009 and fall 2009, fifty-three students have 
taken the CPCE exam. The CPCE is utilized in 270 colleges and universities; UNI has a 100% pass rate on 
the CPCE and since the implementation of the CPCE, 99% of our students have passed the National 
Counselors Examination (NCE), which is taken by our Mental Health Counselors for licensure in Iowa. 
Prior to implementing this exam around 60% passed the NCE the first time. The CPCE examination 
provides feedback to each student, but also to our programs for determining the effectiveness of 
teaching as demonstrated through test results. In the fall 2009 testing we had a top national score; this 
student scored 4 points above the norm referenced group. We are awaiting information from the fall 
testing on where this student stands nationally. Of those taking the exam for fall 2009 graduation, 6 of 7 
students scored a full standard deviation about the national mean. Below is that information on each of 
the 8 CACEP core areas measured by the test.  UNI students are higher in all content areas. (Please see 
Appendix H for results 2007-2009)  

CACREP Content Areas                             UNI                        National mean 

Human growth and development         14.00                    11.45 

Social & cultural foundations                 11.14                    10.72 

Helping relationships                               13.00                    11.00 

Group work                                                12.86                    11.24 

Career & life style development             12.43                    10.99 

Appraisal                                                     13.00                   10.46 

Research & program evaluation             13.00                   11.55 

Professional orientation & ethics           13.71                   11.55 

Table 4.1: Alignment of School Counseling Program Standards with CACREP (in bold) & Iowa 

Department of Education (below in italic) (Appendix I, document) 

The following curricular experiences and demonstrated knowledge and skills are required of all students 
in the program. Course syllabi will be provided in Exhibit 4 during the site visit to UNI. Courses that 
address CACREP standards and concepts as well as the Iowa Department of Education Standards are 
subsequently listed. The course syllabi provide more detail about how these standards are addressed. 
There is also a matrix at the end of this document listing courses covered by each standard.  In addition 
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State of Iowa Requirements are indicated under the appropriate criteria (in italics) indicating that 
criteria also meets a State of Iowa Requirement. Below are the first of 4 sections, for a created 
document integrating CACREP Standards and Iowa Department of Education Standards (19 pages). The 
remaining 3 domains of: B. CONTEXTUAL DIMENSIONS OF SCHOOL COUNSELING, C. KNOWLEDGE AND 
SKILL REQUIREMENTS FOR SCHOOL COUNSELORS, and D. CLINICAL INSTRUCTION can be found in 

Appendix I.  

A. FOUNDATIONS OF SCHOOL COUNSELING 

CACREP Standards  

(Below in italic) Iowa Department of Education 

Courses 

1. History, philosophy, and current trends in School 

Counseling and education systems 

(7)1.  Apply knowledge of history, roles, organization 

structures, ethics, standards and credentialing.  

 

200:128 Field Experience: Teacher as Change 

Agent 

200:148 Learning and Instruction in Classroom 

Context 

200:214 Foundations of Instruction Psychology 
290:103g Introduction to Professional 

Counseling 

290:210 Developing Comprehensive School 
Counseling Programs 

290:290School Counseling Practicum 

290:291School Counseling Internship 

2. Relationship of the school program to the 
academic and student services program in the 

school 

(5)2. Apply knowledge of career assessment and 

career choice programs 

(8)1. Design, implement, and evaluate a 
comprehensive, developmental school guidance 

program. 

(8)2. Implement and evaluate specific strategies 

designed to meet program goals and objectives.  

(8)8. Assist in the process of identifying and 

addressing the needs of the exceptional student. 

(10)1. Write classroom lessons including objectives, 

learning activities, and discussion questions.  

(10)2. Utilize various methods of evaluating what 

 

290:210 Developing Comprehensive School 

Counseling Programs 

290:254 Counseling Children and Adolescents 

290:290School Counseling Practicum  

290:291School Counseling Internship 

290:262 Intervention and Prevention through 

the Developmental Lifespan 

220:150 Meeting the Needs of Diverse Learners 
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students have learned in classroom lessons. 

(10)3. Demonstrate competency in conducting 
classroom and other large group activities, utilizing 
an effective lesson plan design, engaging students in 
the learning process and employing age-appropriate 

classroom management strategies.  

(10)4. Design a classroom unit of developmentally 

appropriate learning experiences 

(10)5. Demonstrate knowledge in writing standards 

and benchmarks for curriculum. 

3. Role, function, and professional identity of the 
school counselor in relation to the roles of other 

professional and support personnel in the school 

(7)2. Maintain a high level of professional knowledge 

and skills 

(7)4. Articulate the counselor role to school 

personnel, parents, community and students 

(11)1. Identify and consult with teachers about how 
to create a positive learning environment utilizing 
such factors as effective classroom management 
strategies, building a sense of community in the 

classroom, and cooperative learning experiences 

(11)2. Identify and consult with teachers regarding 
teaching strategies designed to motivate students 
using small group learning activities, experiential 
learning activities, student mentoring programs and 
shared decision-making opportunities 

290:103g Introduction for Professional 

Counseling 

290:210 Developing Comprehensive School 

Counseling Programs 

200:148 Learning and Instruction in Classroom 

Contexts 

290:254 Counseling Children and Adolescents 

290:226 Consultation Skills 

290:290School Counseling Practicum  

290:291School Counseling Internship 

 

4. Strategies of leadership designed to enhance the 
learning environment of schools 

(7)2. Maintain a high level of professional knowledge 

and skills 

(8)11. Promote use of counseling and guidance 
activities and programs involving the total school 

community to provide a positive school climate 

(10)1. Write classroom lessons including objectives, 

learning activities, and discussion questions 

(10)2. Utilize various methods of evaluating what 

290:254 Counseling Children and Adolescents 

290:210 Developing Comprehensive School 

Counseling Programs 

290:226 Consultation Skills 

290:290 School Counseling Practicum  

290:291 School Counseling Internship 

200:148 Learning and Instruction in Classroom 

Contexts 
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students have learned in classroom lessons 

(10)3. Demonstrate competency in conducting 
classroom and other large group activities, utilizing 
an effective lesson plan design, engaging students in 
the learning process and employing age-appropriate 

classroom management strategies 

(10)4. Design a classroom unit of developmentally 

appropriate learning experiences 

(10)5. Demonstrate knowledge in writing standards 

and benchmarks for curriculum 

(11)1.  Identify and consult with teachers about how 
to create a positive learning environment utilizing 
such factors as effective classroom management 
strategies, building a sense of community in the 

classroom, and cooperative learning experiences 

5. Knowledge of the school setting, environment, 
and pre-K-12 curriculum 

(10)1. Write classroom lessons including objectives, 

learning activities, and discussion questions 

(10)2. Utilize various methods of evaluating what 

students have learned in classroom lessons 

(10)3. Demonstrate competency in conducting 
classroom and other large group activities, utilizing 
an effective lesson plan design, engaging students in 
the learning process and employing age-appropriate 

classroom management strategies 

(10)4. Design a classroom unit of developmentally 

appropriate learning experiences 

(10)5. Demonstrate knowledge in writing standards 

and benchmarks for curriculum 

(11)1.  Identify and consult with teachers about how 
to create a positive learning environment utilizing 
such factors as effective classroom management 
strategies, building a sense of community in the 

classroom, and cooperative learning experiences 

200:128 Field Experience: Teacher as Change 
Agent 

200:148 Learning and Instruction in Classroom 

Contexts 

200:214 Foundations of Instructional Psychology 

 290:103g Introduction to Professional 

Counseling 

290:290 School Counseling Practicum 

290:291 School Counseling Internship 

290:254 Counseling Children and Adolescents 

6. Current issues, policies, laws, and legislation 

relevant to School Counseling 

(8)9. Apply knowledge of legal and ethical issues 

290:103g Introduction to Professional 

Counseling 

290:210 Developing Comprehensive School 
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related to child abuse and mandatory reporting 

 

Counseling Programs 

290:226 Consultation Skills 

290:291School Counseling Internship 

This information is also routinely shared on the 

listserv within the state and nationally 

7. The role of racial, ethnic, and cultural heritage, 
nationality, socioeconomic status, family structure, 
age, gender, sexual orientation, religious, and 
spiritual beliefs, occupation, physical and mental 

status, and equity issues in School Counseling 

(2)1. Demonstrate awareness of and sensitivity to 
the unique social, cultural, and economic 
circumstances of students and their racial-ethic, 

gender, age, physical, and learning differences 

(2)2. Demonstrate sensitivity to the nature and 
functioning of the student within the family, school, 

and community contexts. 

290:105g Counseling Skills 

290:210 Developing Comprehensive School 

Counseling Programs 

290:220 Group Process 

290:250 Family Counseling 

290:256 Multicultural Counseling 

290:254 Counseling Children and Adolescents 

8. Knowledge and understanding of community, 
environmental, and institutional opportunities that 
enhance, as well as barriers that impede student 
academic, career, and personal/social success and 

overall development 

(2)1. Demonstrate awareness of and sensitivity to 
the unique social, cultural, and economic 
circumstances of students and their racial-ethic, 

gender, age, physical, and learning differences 

(2)2. Demonstrate sensitivity to the nature and 
functioning of the student within the family, school, 

and community contexts.  

(3)8. Value the well-being of the students as 
paramount in the counseling relationship 

(8)3. Consult and coordinate efforts with resource 
persons, specialists, businesses, and agencies outside 
the school to promote program objectives 

(8)10. Advocate for the educational needs of 
students and work to ensure that these needs are 

addressed at every level of the school experience 

290:103g Introduction to Professional 

Counseling 

290:210 Developing Comprehensive School 

Counseling Programs 

290:256 Multicultural Counseling 

290:226 Consultation Skills 

290:291School Counseling Internship 
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9. Knowledge and application of current and 
emerging technology in education and School 
Counseling to assist students, families, and 
educators in using resources that promotes 
informed academic, career, and personal/social 

choices 

(5)2. Apply knowledge of career assessment and 

career choice programs 

(5)3. Implement occupational and educational 
placement, follow-up and evaluation 

(8)4. Provide information appropriate to the 
particular educational transition and assist students 
in understanding the relationship that their curricular 
experiences and academic achievements will have on 

subsequent education opportunities 

290:210 Developing Comprehensive School 

Counseling Programs 

290:226 Consultations Skills 

290:291School Counseling Internship 

 

 

10. Ethical and legal considerations related 
specifically to the practice of School Counseling 
(e.g. the ACA Code of Ethics and the ASCA Ethical 

Standards for School Counselors) 

(3)7. Refer students for specialized help when 

appropriate 

(6)6. Apply knowledge of legal ethical issues related 

to assessment and student records 

(7)1. Apply knowledge of history, roles, 
organizational structures, ethics, standards, and 

credentialing 

(7)3. Apply knowledge of professional and ethical 

standards to the practice of School Counseling 

(8)9. Apply knowledge of legal and ethical issues 

related to child abuse and mandatory reporting 

290:103g Introduction to Professional 

Counseling 

290:226 Consultation Skills 

290:291School Counseling Internship 

 

 

 

 

Exhibit 12: Practicum and Internship Evaluation Forms and Logs 

79.13(2) Performance assessment system for teacher candidates. 

a. The system is an integral part of the unit’s planning and evaluation system. 
b. The system has multiple admission criteria and assessments to identify candidates with potential for 
becoming successful teachers. 
c. The system includes the administration of a basic skills test with program admission denied to any 
applicants failing to achieve the institution’s designated criterion scores. 
d. The system has multiple decision points. 
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e. The system includes a coherent, sequential assessment system for individual teacher candidates that is  
shared with faculty with guidance for course and program improvement, as well as assessment criteria 
(e.g. rubrics) and a process for ongoing feedback to teacher candidates about their achievement of 
program standards with guidance for reflection and improvement, and is drawn from multiple formative 
and summative assessments of each of the following, including, but not limited to, institutional 
assessment of content, professional, pedagogical knowledge and their applications, and teaching 
performance including the effect on student learning. 

Data gathered through surveys administered to students are regularly used as part of the program’s 
evaluation and planning process, this information is collected and evaluated by graduate assistants, also 
students complete course and instructor evaluations for every course. We listen attentively to student 
comments, especially regarding adjunct professors. Multiple pieces of information are collected from 
candidates from the time they enter the program  (Letters of Recommendation, Personal and 
Professional Goal Statements, Writing Sample, plus we have a visit day that is experiential and 
interactive with professors and students) through their completion of the program (Practicum and 
Internship Evaluations, Counselor Preparation Comprehensive Examination (exit exam), numerous 

program assignments, and faculty input). 

79.15(3) The unit annually reports to the department such data as is required by the state and federal 

governments at dates determined by the department. 

Currently, there is no formal mechanism for the program to provide an annual report to the ELCPE 
Department.  Because of the department’s small size and departmental faculty members’ active 

involvement in the program, information is informally shared on a regular basis.  

79.15(4) The department shall periodically conduct a survey of educational agencies employing licensed 
graduates of approved programs to ensure that the graduates’ needs are adequately met by their 

programs and by the approval process herein. 

The School Counseling program at UNI does not currently have a survey at this time, but we have 
regular contact with area districts, through student evaluations, faculty site visits, and membership on 
our advisory board. We will consider the value of a survey to agencies employing our graduates in the 

future.  

Summary 

The School Counseling Program’s assessment strategy allows frequent and ongoing monitoring of 
candidates’ progress through the program, and periodic follow up assessments of alumni in the 2nd and 
5th year after graduation. The alumni survey (Exhibit F) is new, it is administered and completed on-line, 
as students complete the program we inform students of the assessment and hope to increase efforts to 
keep alumni emails current (results Appendix G).  We expect this process will provide valuable 

information to the program in the future.  

The Counselor Preparation Comprehensive Exam (CPCE) (fall 2009 results (Appendix H; 2007-2009 
results Exhibit 16) tests all 8 CACREP core areas in the 4-hour examination. The CPCE provides feedback 
to students of each or the 8 Core areas and their ranking within the normative descriptive data for 
cohort testing locally and nationally. Over 270 colleges and universities utilize the CPCE exam. The CPCE 
is a valuable tool for accessing faculty instruction and effectiveness of curriculum, assignments, and 
faculty. We continue to have a 100% pass rate on the exam since fall 2007 and 81% of our students 

score above the national mean score.  
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During regular faculty meetings in counselor education, students’ experiencing challenges or difficulties 
are discussed and plans devised to assist their progress. Our retention policy is read and signed by all 
students as a requirement for progression to level 2-admission status (Exhibit 21 Counselor Education 
Retention Policy). We screen carefully, thus once students are admitted we make every effort to ensure 
their professional success. Because we are currently using 7 to 8 adjunct faculty each semester, the 
programs coordinator is in regular contact with these faculty and monitoring student’s progress.  An 
attempt is made for all faculty to meet once or twice a semester.  

Each year an annual evaluation is completed for students (Exhibit 20). This form provides the student 
with detailed feedback on academic, clinical, and personal interactions with faculty and peers. The 
adviser will meet with all students at least once a semester during scheduled advising times for fall, 

spring, and summer courses; advisers are also available to students for appointments and discussions.  
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STANDARD 5: CLINICAL PRACTICE 

281—79.13(256) Clinical Practice Standard: The unit and its school partners provide field experiences 

and student teaching opportunities that assist candidates in becoming successful teachers. 

79.20 (1) Clinical practice for candidates supports the development of knowledge, dispositions, and skills 
that are identified in the unit standards.  The unit ensures that clinical experiences occurring in all 
locations are well-sequenced, supervised by appropriately qualified personnel, monitored by the unit, 

and integrated into the conceptual framework of the program. 

UNI School Counseling Program seeks to prepare future professional who:  

• Can effectively counsel students individually and in small groups  

• Can develop and implement effective classroom guidance lessons that are evidence based and 

reflect best practices  

• Can work effectively with parents, families, teachers, administrators, and other members of the 

pupil personnel team  

• Can work effectively with various human service agencies 

• Can function as consultants in the school setting  

• Can conceptualize problems from a developmental and cultural perspective and can employ 
developmentally/culturally appropriate prevention and intervention techniques 

• Can deal effectively with situational problems impacting children and adolescents such as loss, 
relationships, and changing family structures, and can assess and refer students with more serious 

problems such as substance abuse, eating disorders, or suicide ideation  

• Can implement a comprehensive, developmental K-12 program which includes personal/social, 

academic, and career development components consistent with state and national standards 

• Are skilled in assessing and diagnosing problems presented by children and adolescents  

• Have the awareness, knowledge, and skills to work with individuals, families, and groups from 

diverse populations.  

In addition, they: 

• Are able to identify and apply counseling theory and theories of career development  
• Are sensitive, genuine, and show positive regard for others  
• Have high levels of self-awareness and a commitment to personal growth 
• Can communicate effectively and express themselves effectively in writing using APA standards  
• Can accurately interpret research and apply it to practice 
• Are able to assess the need for specific counseling interventions and their effectiveness through 

the collection and analysis of data 
• Are committed to on-going professional development, will practice legal and ethical behavior at 

all times, and will employ ethical decision making at all times 

 Will assume leadership and advocacy roles as school counselors 
• Are academically qualified to become licensed and nationally certified. 
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[This last group of objectives were revised Spring/Fall 2009 by the Counseling Faculty with input from 

the Mental Health and School Counseling Advisory Committee and the Student Advisory Committee.]  

Appendix D, Exhibit 6:School Counseling Program Handbook 

Exhibit 12: Practicum and Internship Evaluation Forms and Logs 

79.20 (2) Candidates participate in clinical/field experiences that include both observation and 
involvement in professional responsibilities.  Programs document clinical expectations at various 
developmental levels that are directly linked to coursework throughout the program.  These expectations 
reflect collaboration among program faculty and are shared with candidates, supervisors and 

cooperating mentors. 

Below are the required CACREP clinical experiences and hours; students have additional experiences in 
290:254 Counseling Children and Adolescents, and we are hoping to incorporate a field experience into 
the 290:210 Developing Comprehensive School Counseling Programs. We will gladly discuss this at the 

site visit in March 2010.  

Table 5.1:School Counseling Clinical Field Experiences 

Course # and Title # of Hours Expectations Supervision 
(Frequency & 

Description) 

290:290 

Practicum in School Counseling 
100=Hours 

60 indirect 

40 direct 

To begin practice as a 
school counselor with 
individuals, groups, and 
in the classroom under 
supervision of Clare 
Struck or Rachel Cole at 
Malcolm Price 

Laboratory School, UNI  

*Students have an 
additional school site to 
complete enough hours 
at levels to be K-12 

licensed 

Individual supervision 

1 hour weekly  

Group Supervision , 

class is 10-5 

Seminar, 3-5 

290:291 

Internship in School Counseling 
600=Hours 

320 

indirect 

280 direct 

Practicing a minimum of 
20 hours per week as a 
school counselor, under 
the supervision of an 
instructor approved site 

supervisor 

 

 
79.20 (3) Environments for clinical/field practice support learning in context, and include all of the 

following: 
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a. Scheduling and use of time and resources to allow candidates to participate with practitioners and 
learners in the school/agency setting.  

b. Learning that takes place in the context of providing high quality instructional programs for students 
in a state-approved school or educational facility.  

c. Opportunities for candidates to observe and be observed by others and to engage in discussion and 
reflection on clinical practice. 

d. The involvement of candidates in relevant responsibilities directed toward the work for which they 
are preparing. 

 
All practical experiences are completed in state-approved school settings and in these settings, 
candidates observe and work with school counselors providing high quality school -based services.  Both 
one-on-one field-based supervision and group university-based supervision provide frequent and 
ongoing opportunities for discussion and reflection on practice.  As candidates progress through the 
practical experiences, expectations require the candidate to demonstrate increasingly complex and 

independent practice. 

Appendix D, Exhibit 6:School Counseling Program Handbook 

Exhibit 13: Practicum and Internship Supervisor Guidelines 
 

See also Table 5.1 

79.20 (4) PK-12 school, agency, and/or facility professionals share responsibility for the selection of 

cooperating mentors who demonstrate appropriate skills, knowledge, and dispositions. 

At the beginning of each semester, instructors who teach clinical/field experiences collaborate with AEA 
administrators to pair candidates with appropriate field-based mentors/supervisors.  Supervisors are 
selected collaboratively by AEA administrators and university instructors because of their skills, 

knowledge, and dispositions in the areas of the practicum’s emphasis.   

Exhibit 13: Practicum and Internship Supervisor Guidelines 

Appendix D, Exhibit 6:School Counseling Program Handbook 

79.20 (5) The unit is responsible for all of the following: 

a. Defining qualifications for candidates entering clinical practice and for cooperating mentors who 
support candidates in their clinical experiences.   

b. Providing quality supervision that includes primary responsibility for communication/collaboration 
with cooperating mentors and candidates. 

c. Responding to specific needs of cooperating schools and institutions. 
d. Selection, training, evaluation and support of institution faculty members who are prepared to 

supervise candidates. 
e. Selection, training, evaluation and support of professionals who mentor candidates. 
 
Students must be in good standing and have successfully completed the course rotation appropriate for 
entering the experiential practice phase of the program. School Counseling courses require a “B” or 

better to progress to practicum or internship. Please see details provided in the materials below.  
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Exhibit 13: Practicum and Internship Supervisor Guidelines 

 

Appendix D, Exhibit 6:School Counseling Program Handbook 

79.20 (6) Accountability for clinical experiences is demonstrated through all of the following:  

a. Collaboration of the cooperating mentor and the college/university supervisors in formative 
evaluation of candidates to include identifying areas for improvement., developing and 
implementing plans for improvement, and determining final evaluation of the candidates. 

b. Use of authentic performance measures appropriate to the required assignments in the clinical 
experiences, with written documentation and completed evaluation forms included in candidates’ 
permanent institutional records. 

 
University-based supervisors gather formative assessment information through weekly group 
supervision meetings, site visits, and practicum evaluation forms. They provide regular feedback to 
candidates.  Final course grades are determined based on course assignments and feedback from field-

based supervisors on a pass or fail basis.   

Exhibit 12:  Practicum and Internship Evaluation Forms and Logs 

Appendix D, Exhibit 6:School Counseling Program Handbook 

79.20 (7) The institution shall enter into a written contract with the cooperating school 
districts/agencies/facilities that provide field experiences for candidates as stipulated in Iowa Code 

272.27.  

The program has cooperative agreements with appropriate school districts in which candidates 
complete clinical experiences, either practicum or internship.  These agreements specify roles and 
responsibilities for both the program and the cooperating agency.  We ensure each semester that the 

appropriate agreements have been signed.  

Summary 

On multiple levels students and faculty strive to create the best learning environment to ask questions 
and seek solutions related to the preparation of school counselors. The conceptual framework of the 
University of Northern Iowa School Counseling Program states that its mission is to prepare 
professionals mastering the art and science of counseling who advocate for and empower the healthy 
development of themselves and their clients (students), demonstrating multicultural competencies and 

ethical practice (2007).  

The program focuses on data based decision-making and strives to use data to inform both changes in 
curriculum, the preparation of our students, and future professional practice.  The UNI School 
Counseling Program and counselor education faculty believes that effectively linking multi-method 
assessment to evidence-based interventions is crucial to successful practice.  The School Counseling 
program’s curriculum is aligned with the CACREP National Standards (2009, Exhibit 2) and the standards 
set by Iowa’s Department of Education for School Counselors.  

Our pedagogy is experiential in the delivery of our program and we continually seek to create additional 
opportunities for our students learning. We are a student-centered faculty, supporting our students in 
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their learning and development as contributing citizens. Data from the CPCE, feedback from students 
and site supervisors, all indicate that the UNI School Counseling Program is preparing exemplary school 
counselors for the state of Iowa and beyond. We continually seek to improve, innovate through 

community engagement and research.  
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STANDARD 6: CANDIDATE KNOWLEDGE, SKILLS, AND DISPOSITIONS 

281-79.21(256) Candidate knowledge, skills, and dispositions standard. Candidates shall 
demonstrate the content, pedagogical, and professional knowledge, skills and dispositions 
necessary to help all students learn in accordance with the provisions of the appropriate 

professional standards. 

79.21 (1) Each candidate demonstrates acquisition of knowledge about and skill in interpersonal 
and intergroup relations that contribute to the development of sensitivity to and understanding 
of the values, beliefs, cultures, and attitudes of individuals and the diverse groups found in a 
pluralistic society.  The program shall provide evidence of candidates’ attainment of such 
knowledge and skills through the integration of these human relations and cultural competency 

issues within the program’s coursework. 

As stated earlier in the document, diversity, multicultural competencies, and building 
relationships for our students and faculty is a foundational component of our programs. We 
integrate these concepts into all of our classes. Below are examples, please refer to our syllabi 

for further information (Exhibit 4). 

Table 6.1: Integration of Human Relations & Cultural Competency Issues within Program’s 

Coursework 

Courses where Addressed Candidate Performance(s) 

290:227 Theory  

 

The main text for this course includes a view of 
diversity in relationship to each theory 
covered. 

Corey, G.(2009). Theory and Practice of 
Counseling and Psychotherapy, Eighth Edition. 
Brooks and Specifically the following two 
books required in this course are to expand the 
Human Relations and Cultural Competency 
Issues of a theoretical representation of the 

course. Cole Publishing Co. 

Frankl, Viktor E. (2006 or earlier) Man's Search 

for Meaning  

Axline, Virginia M. (1964 or later). Dibs in 

Search of Self  

Students are encouraged through their own 
research of each theory to explore issues of 
diversity and report them during class 

discussion. 

The entire course is a Human Relations focus 
of human behavior and the theoretical 

understanding of behavior. 

http://www.amazon.com/Mans-Search-Meaning-Viktor-Frankl/dp/080701429X/ref=pd_bbs_sr_1?ie=UTF8&s=books&qid=1230219936&sr=8-1
http://www.amazon.com/Mans-Search-Meaning-Viktor-Frankl/dp/080701429X/ref=pd_bbs_sr_1?ie=UTF8&s=books&qid=1230219936&sr=8-1
http://www.amazon.com/Dibs-Search-Self-Virginia-Axline/dp/0345339258/ref=pd_bbs_sr_1?ie=UTF8&s=books&qid=1230220088&sr=8-1
http://www.amazon.com/Dibs-Search-Self-Virginia-Axline/dp/0345339258/ref=pd_bbs_sr_1?ie=UTF8&s=books&qid=1230220088&sr=8-1
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290:254 Counseling Children and Adolescents  

 

This course will address normal and abnormal 
child/adolescent development, problem 
conceptualization from an individual as well as 
a systems-based perspective, and 
development of advanced-level counseling 
skills with emphasis on age-appropriate 
interventions. Diversity issues, at-risk issues, 
and issues of socio-economic level are included 
in the exploration. Every discussion considers 
diversity and positive and appropriate human 
relationships. This is reflected in assignments, 
classroom discussion, and the required texts 
for the course. 

290:226 Consultation 

 

The purpose of this course is to provide an 
overview of the consultation process, 
supervision, crisis response, and mental health 
ethics. Issues of diversity are part of every text 
for this course as well as every assignment. 
Part of the course involves practical experience 
with individuals at the county jail and part of 
the county detention program and other 
scheduled activities with diverse groups within 
the community. 

290:241 Treatment Procedures 

 

Students read Beyond the DSM Story (Erikson 
& Kress, 2001) which is a critical analysis of the 
DSM IV from an ethical, multicultural, and 
gender perspective. It is then heavily discussed 

via class discussion and on eLearning. 

290:220 Group Process Students take a Multicultural Counseling 
Competency Assessment and develop 3 goals 
of improvement to be completed during the 
semester. They complete a reflective paper at 
the end of the course detailing their 

experiences. 

290:205 Counseling Process 

(An increasing number of School Counseling 
students are taking this course) 

Students examine various clinical cases 
throughout the semester and role-play clients 
from diverse background.  They are required to 
tape their sessions and in integrate discussions 
of culture, gender, socioeconomic status, and 
disabilities.  Students examine multiple 
elements of diversity throughout readings, 
discussions, and assignments in this course.  
Students are required to complete numerous 
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cultural engagement activities outside of class 
where they participate in cultural activities and 
discussions. They complete case studies of 
diverse clients and discuss how cultural factors 
may influence treatment, their treatment 

plans and approaches. 

290:256 Multicultural Counseling Students examine multiple elements of 
diversity throughout readings, discussions, and 
assignments in this course.  Students are 
required to complete numerous cultural 
engagement activities outside of class where 
they participate in cultural activities and 
discussions. They complete case studies of 
diverse clients and discuss how cultural factors 

may influence treatment. 

290:103g Introduction to Professional 

Counseling 

Discussions throughout the semester are 
centered on students’ awareness of the bias 
that we call carry and diversity in our world-
views. We do activities, on personal reactions 
to dilemmas that arise in counseling, trust 
walks, exercises in white privilege. Read 
Unpacking the invisible Knapsack, by Peggy 
McIntosh.  T-shirt design activity to process 
change in semester from the start to the final. 

 
79.21 (2) Each candidate meets all requirements established by the board of educational 
examiners for any endorsement for which the candidate is recommended, including the 
professional service license.  Programs shall submit curriculum exhibit sheets for approval by the 

board of educational examiners and the department. 

The School Counselor graduate students earn an MAE degree that requires 54-60 credits; the 
range is   dependent on whether a candidate has a teaching background. Additional coursework 
is required for non-teachers. Students take a required core of common courses with the Mental 
Health Counseling students and each emphasis has additional specialty courses.  Practicum and 
internship requirements are program specific.  Despite the fact that there is distinction between 
the two programs, the faculty work diligently to develop a sense of community wi th all students 
in the programs. We believe that it is essential for all students to think of themselves as 
counseling professionals regardless of their emphasis in the mental health counseling or school 
counseling setting.  Furthermore, given the current trend in more school-based mental health 
services, we feel it is important for students in both programs to have a good understanding of 
the role of the counselor in many different settings. Nationally, counseling is in the top 10 for 

areas with projected growth for career opportunities for masters and doctoral degrees.  

Background   
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Building on an exceptionally proud and accomplished history, the new Counselor Education 
Programs Coordinator (July 2007) and core faculty members began to address the restructuring 
of the programs to be more student friendly, to incorporate student outcomes assessments 
based on national normative data, and to reflect the pedagogy of  current faculty members. 
These changes have included new forms and processes for programs for level 1 admission, and 
level 2 screening, course rotation, programs exit requirements, the restructuring, visioning, and 
reduction of content for the handbooks for both programs, and the creation of a new website 
that reflects the current culture of the programs. Previously there were 4 handbooks and 32 
packets, materials were mailed or copied for students. Consolidating information into a more 
concise format clarifies the structure and expectation of faculty. In order to promote and 
practice in a more sustainable way, we no longer mail or copy material for students. All 
information is provided on our new website 
(http://www.uni.edu/coe/elcpe/counseling/index.shtml) and can be read there or a student or 
prospective student may print. We seek to be ethical professional gatekeepers for counselor 
education, yet remaining student advocates who mentor and support the professional 

development of future counselors.  

Courses for School Counseling Program 

Level I Courses    

290:103g  3 Introduction to Professional Counseling 

290:105g  3 Counseling Skills 

290:227  3 Counseling Theory  

Level II Courses   

290:220  3 Group Process (290:224) 

290:254  3 Counseling Children and Adolescents  

290:225  3 Facilitating Career Development  

290:250  3 Family Counseling  

200:235  3 Theories of Human Development  

Level III Courses    

290:262  3 Intervention and Prevention with Children, Adolescents, and Parents  

290:226  3 Consultation Skills  

290:290  3 Practicum (10 hrs/week)  

290:256  3 Multicultural Counseling  

200:214  3 Foundations of Instructional Psychology  

 

http://www.uni.edu/coe/elcpe/counseling/index.shtml
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Level IV Courses   

290:228  3 Assessment Techniques in Counseling  

250:205  3 Educational Research 

290:210  3 Developing Comprehensive School Counseling Programs  

290:291  6 Internship (20 hours/week, 2 semesters or 40 hours/week, 1 semester)  

Total   54 Hours 

Non-teachers also take: 

200:148   3 Learning and Instruction in Classroom Contexts 

220:150  2 Meeting the Needs of Diverse Learners in Classrooms 

200:128  1 Field Experience: Teacher as a Change Agent 

Total   60 Hours 

Proposed changes for the curriculum cycle of 2010-2012 

The School Counseling program will be reduced 3 credit hours for fall 2010. The School 
Counseling program currently has a range of 54-60 credit hours; the distinction of credit hours 
determined by whether a candidate has a teaching background or does not, as detailed above. 
The Iowa Department of Education requires that certain content be covered for those entering 
the School Counseling profession from outside teaching. The three courses above cover the 
content required by the Iowa Department of Education that addresses the diverse learner and 

the classroom context.  

CACREP requires 48 credits for accredited School Counseling Programs and our program is 6 
credits beyond this guideline. We dropped 200:235 (3) Theories of Human Development as a 
required course and expanded 290:262 (3) Intervention and Prevention with Children, 
Adolescents, and Parents to cover the lifespan. The new course title is 290:262 Intervention and 

Prevention in the Developmental Life-span. 

The course title and description was changed for 290:226(3) Consultation Skills. This effort is to 
more clearly express the course content and to clarify this on the student’s transcript. The new 

title is 290:226 Crisis, Ethics, Supervision and Consultation.  

Faculty continue to discuss avenues to further reduce the School Counseling program by 3 
additional credit hours. We hope to have additional  faculty in the future, which will allow us to 
teach electives specific to school counseling. Currently students take other graduate courses on 
campus or directed readings. We are exploring the resource of Continuing Education to offer 

some electives to our students.  

 

 



Clinical Practice 

 

UNI  School Counseling Institutional Report Page 71 
 

 

Summary 

The School Counseling Program has developed its curriculum, clinical experiences, and 
assessment system around the knowledge, skills, and dispositions that make up the training 
standards of CACREP (Council for Accreditation for Counseling and Educational Related 
Programs).  As candidates progress through the program, assessment data that are grounded in 
these standards are regularly gathered so that both program faculty and candidates can monitor 

candidates’ growth and development towards these goals.  
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Appendix A  
Level 2 Screening Requirements 

 
University of Northern Iowa 

Counselor Education  
Mental Health Counseling and School Counseling Programs 

 

Name _______________________  Student ID # _________________ 

The appropriate paperwork should be submitted to Marlene Shea in Schindler 508 during the last 
month that “Level One” courses are completed or as designated by your adviser. Successfully 
meeting these requirements will determine your status in the program.  

A. Faculty will evaluate students on the following: 

1.  Professional demeanor  

2. Counseling skills 

3. Academic  

4. Self-awareness  

Students will be contacted if there is concern related to these areas and your status in the 
program. This may include submission of a skills tape from 290.105 Counseling Skills, or a writing 
sample from 290.103 Introduction to Professional Counseling or 290.227 Counseling Theory.  
Students will meet first with their adviser for feedback and may meet with all faculty. 

B.  By signing on the line provided, I indicate I have read and I am aware of the content of 
the stated forms: 

______________________________ACA Code of Ethics 

 

______________________________UNI Remediation statement 

 

______________________________Agreement Contract  

 

C.  “B” or better in: (Faculty will determine your grade status) 

_____ 290.103 Introduction to Counseling 

_____ 290.105 Counseling Skills 

_____ 290.227 Theory 

 

D. _____ Proof of Liability Insurance, please submit a copy 
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Appendix B 

Name: _________________________________________________ 

 
COUNSELING PROGRAM EXIT REQUIREMENTS 

REQUIREMENT 1: SERVICE OR ADVOCACY REQUIREMENT  

Participate in one service or advocacy-related project available within the program. 

Date: ___________ Signature of faculty member: _______________________________ 

 

REQUIREMENT 2: PERSONAL COUNSELING 

Attended a minimum of five (5) individual, couple, or family counseling. We encourage you to 
do this early in the program; it is especially valuable to engage in counsel ing while you are taking 
Skills. Counseling at the UNI Counseling Center is free. If you go there be aware that if you are in 
the Mental Health Counseling Program you will be doing practicum at the Counseling Center and 
some of you may be doing Internship at this site as well.  This may be important to address with 

your counselor. 

 

Dates of visits: ________    ________    _________    ________    _________ 

 

Signature of counselor: __________________ Place of employment:________________ 

 

REQUIREMENT 3: GROUP COUNSELING 

Attended a combination and minimum of three (3) group experiences: 12-step groups, support, 
self-help, personal growth, psychoeducational, or a combination of the previous group sessions. 

Dates:  __________    ____________    ______________ 

Signature of group leader(s):  _______________________ 

    _______________________ 

    _______________________ 

Names of agency sponsoring the group: _____________________________________________ 

 

REQUIREMENT 4: PROFESSIONAL DEVELOPMENT CONFERENCE OR WORKSHOP 

Attended a professional development conference or workshop. 

Name of conference/workshop: _______________________________ 

Sponsoring agent: __________________________________________ 

Verification of attendance (signature of the sponsor or designee) 

______________________________ Date: _____________________ 
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REQUIREMENT 5: DIVERSITY 

The diversity plan assigned in the multicultural class will be processed and discussed in 
internship.  

 

REQUIREMENT 6: PROGRAM ORIENTATION 

Attend Program Orientation    

Date ____________   Signature of Faculty Member: _____________________________ 

 

REQUIREMENT 7: ABUSE REPORTING SEMINAR 

Attend Abuse Reporting Seminar (attach copy of certificate). 

 

REQUIREMENT 8: SUCCESSFUL COMPLETION OF THE RESEARCH PAPER  

Upsilon Nu Iota Chapter of Chi Sigma Iota 

 Counselor Education Research and Scholars Symposium 

Poster Presentation Requirements  

 

The graduation requirement is to promote continued professional development as you enter 
the counseling field.  First, you must pick a topic for exploration.  You may use a topic/paper 
from a class you previously took or pick a new topic.  This project will consist of completing 
three components all to be in APA format: 

 

1. Write a 150 word abstract which briefly describes your topic 
2. A visual poster displaying the main points of your work 

3.   In APA format a 5 to 15-page paper on white 25% cotton paper 

 

There will be a formal presentation once a year during the spring semester. Copies of the 
abstract, power point slides, and paper will be turned into main office and will all be bound 
together and placed in the IRTS Lab for later review by other students.  Graduating students are 
encouraged to meet with their advisors to discuss their topics and plans to meet these 

expectations. This paper should be submitted to Marlene in SEC 508 

______________________    ___________________________________ 

Date        Signature of Faculty Member  
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Appendix C 

School Counseling Course Rotation 

Fall Start 

Year  Fall       Spring    Summer   

Year 1 290.103 Intro to Prof 

Counseling (3) 

290.105 Counseling Skills (3) 

290.227 Counseling Theory 

(3) 

290.254 Counseling Children 

& Adolescent (3) 

290.220 Group Counseling 

(3) 

220.150 Meeting the Needs 

of Diverse Learners (2)  

 

290.210 Develop 
Comprehensive School 
Counseling Programs (3) 

290.256 Multicultural 

Counseling (3) or 

290.225 Facilitating 

Career Dev (3) 

Year 2 290.256 Multicultural 

Counseling (3)  

or 

290.225 Facilitating Career 
Development (3) 

290.228 Assessment (3)  

or  

290.250 Family Counseling 

(3) 

200.148 Learning & 
Instruction in Classroom 

Context (3) 

200.128 Field Experience (1) 

290.290 Practicum (3)  

250.205 Educational 

Research (3)  

or 

290.286 Studies in 
Intervention & Prevention 

through the Life-Span (3) 

290. 228 Assessment (3)  

or 

290.250 Family Counseling 

(3)  

 

290.226 Consultation (3) 

250.205 Educational 

Research (3)  

or 

290.286 Studies in 
Intervention & 
Prevention through the 

Life-Span (3) 

 

 

Year 3 

 

290.291 Internship (6) 

200.214 Foundations of 

Instructional Psy (3) 

____:____ Elective 
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School Counseling Program  

Spring Start 

Year  Fall   Spring    Summer 

 

 

Year 1 

 290.103 Intro to Prof 

Counseling (3) 

290.105 Counseling Skills  

290.227 Counseling Theory 

 (3) 

 

 

(3) 

290.227 Counseling Theory 

(3) 

290.225 Facilitating 

Career Dev (3) 

290.286 Studies in 
Intervention & 
Prevention through the 

Life-Span (3) 

  

Year 2 

 

290.254 Counseling 
Children & Adolescent 
(3) 

290.220 Group 

Counseling (3) 

290.228 Assessment (3)  

or  

290.250 Family 

Counseling (3) 

 

 

200.148 Learning & 
Instruction in Classroom 
Context (3) 

200.128 Field Experience 

(1) 

250.205 Educational 

Research (3)  

or 

200.214 Foundations of 

Instructional Psy (3) 

290.228 Assessment (3)  

or  

290.250 Family Counseling 

(3) 

 

290.226 Consultation 

(3) 

290.210 Develop 
Comprehensive School 

Counseling Programs (3) 

 

 

Year 3  

 

290.290 Practicum (3)  

290.256 Multicultural 

Counseling (3)  

220.150 Meeting the 
Needs of Diverse 

Learners (2)  

 

 

290.291 Internship (6) 

250.205 Educational 

Research (3) 

or 

200.214 Foundations of 
Instructional Psy (3) 

____:____ Elective 
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MASTER OF ARTS IN EDUCATION DEGREE PROGRAM IN 

SCHOOL COUNSELING PROGRAM HANDBOOK 

 

 

 

 

Department of Educational Leadership, Counseling, 

and Postsecondary Education 

 

 

Dr. Victoria Robinson, Interim Department Head 

 

Dr. Jan Bartlett, Associate Professor and Coordinator of Counseling 

 

508 Schindler Education Center 

University of Northern Iowa 

Cedar Falls, IA  50614-0604 

(319) 273-2605 
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Faculty 

 

Dr. Jan Bartlett, Coordinator of Counseling 

[273-7979 or e-mail: jan.bartlett@uni.edu] 

 

Dr. Darcie Davis-Gage 

[273-4243 or e-mail: darcie.davis-gage@uni.edu] 

 

Dr. Linda Nebbe 

[273-3328 or e-mail: linda.nebbe@uni.edu] 

 

 

www.uni.edu/coe/elcpe 

 

This program is accredited by the Council for Accreditation of Counseling 

and Related Educational Programs (CACREP) 
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 09/09 

Testimonials 

What former students think about the UNI School Counseling Program...“Comprehensive.  
Challenging, Relevant.  These words describe my career as a school counselor, and they describe 
the MAE program in School Counseling at UNI.  I found the UNI curriculum, experiences, and 
professors prepared me thoroughly for the “never a dull moment” world of school counseling.  

The support I still get from the UNI staff, especially Dr. Vernon, has been invaluable.”  

       Christine Sikula, Counselor,  Jesup Schools  

"I feel the UNI program prepared me very well for the real world as a school counselor.  I found 
the training I received in developmental stages to be invaluable, and felt well prepared with 

appropriate interventions to handle most situations."  

 Kathie Barry, Aplington-Parkersburg Middle School, Aplington   

    

“The UNI School Counseling Program prepared me to deal with the many diverse issues I have 
encountered in both rural and inner-city settings.  I graduated feeling confident and equipped 

with an abundance of practical tools ready to use.”  

       Jayne Rouse, Elementary School Counselor, Guthrie Center Elementary  

  

"As a graduate of the UNI School Counseling program, I found the program to be very thorough 
in teaching the skills I need to be a successful school counselor.  The classes, for the most part, 
are very applicable to my day-to-day duties as a K-12 school counselor.  If I think I still need 
support, I feel comfortable contacting professors for consultation.  I also value the "sense of 
community" I had with other students."  

       Kelly Luzum, K-12 Counselor, Elgin  

          

“Following completion of the UNI Masters Degree in School Counseling I felt very prepared for 
my work as a school counselor.  Through a variety of supervised counseling practicum, 
internship, and coursework experiences I was confident that I was ready to work independently 
in a school setting. Following my graduation,  professors from the UNI counseling department 

were still available for consultations, to answer questions, and/or to serve as resources.”      

 Teresa O'Meara, MAE '91, NCC NCSC (National Certified Counselor, National Certified 

School Counselor)      
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Department of Educational Leadership, 

Counseling, and Postsecondary Education 

College of Education 

University of Northern Iowa 

 

 

ACA Code of Ethics 

 

 

My signature on this form indicates that I have read the ACA Code of Ethics* and will adhere to 
this code throughout this program and in my future capacity as a school or mental health 

counselor.  

 

     

 _________________________________________ 

        Print Name 

 

______________________  _________________________________________ 

 Date       Signature 

This form needs to be returned (prior to 2nd level screening) to: 

 

 Department of Educational Leadership, 

    Counseling, and Postsecondary Education 

 508 Schindler Education Center 

 University of Northern Iowa 
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 Cedar Falls, IA  50614-0604 

 

This form needs to be returned (prior to Level Two admission) – at the end of the first three 
courses (290:103g) Introduction to Professional Counseling, (290:105g) Counseling Skills, and 

(290:227) Counseling Theory. 

 

It is important to return this form – further registration for coursework is dependent on its 

return.  

 

*Available on the web site at www.uni.edu/coe/elcpe 

 

 

AGREEMENT CONTRACT 

 

*To be placed in the student’s file+ 

  

I, _______________________________________________ (student name), have received and  

carefully read the School Counseling Informational Packet from the University of Northern 

Iowa’s Department of Educational Leadership, Counseling, and Postsecondary Education.  

  

I understand the policies and procedures and agree to fulfill the requirements as stated and to  

abide by these policies.   

  

I further agree that the Counseling Faculty at the University of Northern Iowa has the right and 
responsibility to monitor my academic progress, my professional ethical behavior, my personal 

and interpersonal skills, and my clinical skills.   

I also agree to familiarize myself with the APA 6th edition guidelines about plagiarism and adhere 

to them throughout the program.  

I am aware that UNI or the Educational Leadership, Counseling, and Postsecondary Education 
Department will not provide or pay for my legal counsel in the event I am sued for malpractice 
while doing my counseling practicum and internship or other related laboratory experiences, 
nor will the University pay damages or other costs incurred by me in the event I am found liable.  
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I agree to obtain professional liability insurance prior to taking Level Two courses and I will hold 

UNI harmless if I am sued and found liable.  

  

If in the opinion of the faculty, any and/or all of the above stated points are in question, I agree 

to abide by the faculty’s decision about required remediations or termination from the program.   

  

_________________________________________________________  

Signature   

  

_________________________________________________________  

Date  

 

Please submit this completed form as soon as possible to:   

   

 Marlene Shea  

 Department of Educational Leadership, Counseling, and Postsecondary Education  

 508 Schindler Education Center  

 University of Northern Iowa  

 Cedar Falls, IA 50614-0604  

  

This form is required to be returned by the beginning of Level Two Course Work. 
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Please make sure your current e-mail address is on the Intent to Apply form so that we can add  

your name to the listserv.  We post important information about scheduling, job openings,  

conferences, volunteer opportunities, student advisory committee activities, and so forth - so 
you will want to be on it to get up-to-date information. PLEASE KEEP THIS INFORMATION UP TO 

DATE THROUGHOUT THE PROGRAM!!! 
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SCHOOL COUNSELING PROGRAM 

We are pleased that you have expressed interest as a prospective student in the School 
Counseling program.  This packet contains IMPORTANT information that will guide you through 

the entire program, beginning with the application process.  PLEASE KEEP THIS  

PACKET AND REFER TO IT THROUGHOUT THE PROGRAM AS QUESTIONS  

ARISE.  Careful reading will facilitate your understanding of the program requirements and 
procedures.  If you have further questions, please contact Dr. Jan Bartlett, Associate Professor, 
Program Coordinator, at jan.bartlett@uni.edu or [319] 273-7979 or your advisor. THIS PACKET IS 
AVAILABLE ON OUR WEB SITE. http://www.uni.edu/coe/elcpe/counseling/important-
info/important-info.shtml 

School Counseling:  A Definition  

 "A comprehensive school counseling program is developmental in nature.  It is 
systematic, sequential, clearly defined and accountable.  The program’s foundation is 
developmental psychology, educational philosophy and counseling methodology. 
Proactive and preventive in focus, the school counseling program is integral to the 
educational program.  It assists students in acquiring and using lifelong skills through 
the development of academic, career, self-awareness and interpersonal communication 
skills.  The goal of the comprehensive school counseling program is to provide all 

students with life success skills.”    

 (ASCA, 1997)  

 

Introduction/Program Philosophy 

The UNI School Counseling program prepares individuals to practice counseling in elementary, 



Program Handbook 

 

UNI  School Counseling Institutional Report Page 87 
 

middle, secondary, and K-12 school settings.  Graduates of this program will have the knowledge 
and skills to implement a comprehensive, sequential, developmental program based on best 
practices and grounded in documentation as described in the National Standards for School 
Counseling Programs.  Furthermore, they will be trained to collaborate as well as assume 
leadership and advocacy roles in order to promote healthy development for all children and 
families in a diverse society.   Graduates of this program will recognize that while life is 
increasingly complex and more young people are growing up in dysfunctional situations, which 
put them more at risk, all children and adolescents struggle to varying degrees with normal 
developmental tasks which can also create distress.  In this program, students will learn how the 
school counselor works with students, parents, school personnel, and the community to 

remediate problems after they occur, as well as to promote prevention.   

The UNI School Counseling program is unique in that it prepares graduates for K-12 certification.  
This provides greater job mobility because graduates can assume a position at any level.  It also 
exposes students to the issues at all levels, which enhances their knowledge regarding K-12 

program articulation. 
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This program includes several courses specific to working with children, adolescents, and 
parents.  All coursework emphasizes practical application of knowledge and theoretical 
concepts.  A teaching certificate and teaching experience are not required, but non-teaching 
majors must take 6 additional hours of coursework to meet state department requirements 
(see program planning sheet on the website for specific course requirements for non-teaching 

majors).  

Students with a teaching background are eligible for a temporary counseling endorsement 
after completing 12 hours in the program.  At that time they can be hired as a school 
counselor.   Students without the teaching background can obtain a temporary endorsement 
when then have completed all other course requirements (and teaching classes) and have 
been accepted in Practicum or Internship.  At that time they can be hired as a school 
counselor. 

A major objective of the program is to provide students with educational experiences that 
address the American Counseling Association's (ACA) accreditation (CACREP) training standards 
for School Counseling.  These standards require that students complete a program that exposes 

them to knowledge and skills in the following core areas:     

I. Professional Identity  

II. Social and Cultural Diversity  

III. Human Growth and Development  

IV. Career Development  
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V. Helping Relationships  

VI. Group Work  

VII. Assessment  

VIII. Research and Program Evaluation       

The program includes a practicum totaling a minimum of 150 hours (40 of which are direct client 
contact hours), an internship totaling a minimum of 600 hours of clinical practice including AT 
LEAST 240 hours of direct client contact under the supervision of a credentialed school 

counseling professional, and course work related to each of the core areas designed by CACREP.  

A program course rotation sheet which lists all required courses and their appropriate 
sequencing within the program is available on the website.  A required course list is included 
later in the packet on page 24.  Given the many challenges school counselors confront in their 
jobs, an extended preparation program is essential to adequately prepare students to work 
effectively in schools.  The 54-60-semester hour UNI programs also reflect the national trend for 
longer preparation programs that include both a practicum and an internship which most 
students complete with a temporary certificate that allows them to practice as a counselor 
while receiving supervision and completing coursework.  (Please note: students without 
teaching certificates are eligible for temporary certification at the practicum level only if all  
other courses are completed according to State Department regulations unless they are  hired as 

at-risk counselors.)  
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MISSION STATEMENT 

The UNI Counselor Education program prepares professionals mastering the art and science of 
counseling who advocate for and empower the healthy development of themselves and their 
clients, demonstrating multicultural competencies and ethical practice. Through a program of 
planned educational experiences, the faculty strives to develop highly competent practitioners.  

They expect graduates of this program will:  

• Respect the dignity and worth of all individuals and be sensitive and knowledgeable 

about  

diversity  

• Be committed to the development of human potential  

• Be mature, flexible, self-aware, psychologically healthy, and empathic  

• Understand counseling processes and skills and apply them effectively  

• Be knowledgeable about the profession and ethical in their behavior.  

http://www.cacrep.org/
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SCHOOL COUNSELING 

PROGRAM OBJECTIVES 

To prepare future professional who:  

  • can effectively counsel students individually and in small groups.  

• can develop and implement effective classroom guidance lessons that are evidence 

based and reflect best practices.  

• can work effectively with parents, families, teachers, administrators, and other 

members  

of the pupil personnel team.  

• can work effectively with various human service agencies.  

• can function as consultants in the school setting.  

• can conceptualize problems from a developmental and cultural perspective and can  

employ developmentally/culturally appropriate prevention and intervention techniques.  

• can deal effectively with situational problems impacting children and adolescents such 

as  

loss, relationships, and changing family structures, and can assess and refer students with  

more serious problems such as substance abuse, eating disorders, or suicide ideation.  

• can implement a comprehensive, developmental K-12 program which includes  

personal/social, academic, and career development components consistent with state 
and  

national standards.  

• are skilled in assessing and diagnosing problems presented by children and adolescents.  

• have the awareness, knowledge, and skills to work with individuals, families, and groups 

from diverse populations.  

School Counseling 
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• are able to identify and apply counseling theory and theories of career development.   
• are sensitive, genuine, and show positive regard for others.  
• have high levels of self-awareness and a commitment to personal growth.  
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• can communicate effectively and express themselves effectively in writing using APA  
• standards.  
• can accurately interpret research and apply it to practice.   
• are able to assess the need for specific counseling interventions and their effectiveness 

through the collection and analysis of data. 
• are committed to on-going professional development, will practice legal and ethical  
• behavior at all times, and will employ ethical decision making at all times.  
• will assume leadership and advocacy roles as school counselors. 
• are academically qualified to become licensed and nationally certified.  
•  

[These objectives were revised Spring/Fall 2009 by the Counseling Faculty with input from the  

Mental Health and School Counseling Advisory Committee and the Student Advisory  

Committee.]  

Ethical Behavior  

Students entering the School Counseling program are required to adhere to ethical standards as  

presented in the ACA Ethical Standards.  Any behavior which is deemed unethical will be  

grounds for dismissal from the program.  Copies of the standards are on reserve in the  

Counseling Resource Room and on the web site at www.uni.edu/coe/elcpe/counseling or  

http://www.counseling.org/Resources/CodeOfEthics/TP/Home/CT2.aspx.  

Academic Conduct          

Cheating on examinations, submitting work of other students as your own, or plagiarism in any  

form (i.e., failure to document research according to APA guidelines or using internet papers)  

will result in penalties ranging from an “F” on the assignment to expulsion from the program.  

Equal Opportunity Employer 

The University is an Equal Opportunity Employer with a comprehensive plan for Affirmative  

Action.  

Students With Disabilities 

The Americans with Disabilities Act of 1990 (ADA) provides protection from discrimination for  

qualified individuals with disabilities.  Students requesting instructional accommodations due to  

disabilities must arrange for such accommodations through Student Disability Services.   

Their phone number is (319) 273-2677 (voice) or Relay 711 (for deaf or hard of hearing).   

School Counseling 

http://www.uni.edu/coe/elcpe/counseling


Program Handbook 

 

UNI  School Counseling Institutional Report Page 91 
 

Informational Packet 

Page  

Counseling Faculty 

Dr. Jan Bartlett, Associate Professor and Coordinator of Counseling  

Dr. Jan R. Bartlett is an Associate Professor and Graduate Coordinator for Counselor Education 
Programs at the University of Northern Iowa since July 2007. Dr. Bartlett served as faculty at 
Oklahoma State University, Iowa State University, and State University of New York, College at 
Brockport. She has 18 years experience in public education, 11 years as a university professor, 
but also a GED instructor, social studies teacher, K-12 school counselor and college counselor. In 
addition, she worked in the business sector for 15 years and was a successful entrepreneur 

opening her own bakery and deli in historic downtown Fayetteville, AR. 

In October 2009, Dr. Bartlett received the NCACES Outstanding Professional Teaching Award. 
She was Carver Institute Fellow for “Visualizing Research” 2008-2009 and in 2006 she was 
nominated to the Oklahoma Educators’ Leadership Academy for Outstanding Professors , in 2004 
she received the Iowa State University College of Education “Outstanding Early Teaching 
Commendation”, and State University New York, College at Brockport “Outstanding Contribution 

to Counseling Award” in 2001. 

Dr. Bartlett has numerous publications and presents regularly at professional conferences 
nationally and internationally, and is an invited speaker to a variety of venues. Since returning to 
Iowa she appeared on Iowa Public TV’s “The Iowa Journal” discussing multitasking and 
technology’s influence in our lives; she spoke on the same topic with CBS-KGAN. Over the years 
her research has focused on the role of intergenerational connections in youth development 
and has evolved into exploring the quality of life in green communities and those connections. 
Currently, Dr. Bartlett is writing a book prospectus on green link in community engagement and 

those influences.  

For fun, she loves to cook, bake, garden, read, and be in nature with family and pets.  

* * * * * * * * 

Dr. Darcie Davis-Gage, Assistant Professor, received her B.A. in psychology from Loras College in 
Dubuque, Iowa and both her Master’s and Specialist in Counseling from Pittsburg State 
University in Pittsburg, Kansas.  She completed her Doctorate in Counselor Education from the 

University of Iowa.  She currently holds her counseling license from the state of Missouri.    

 Dr. Davis-Gage worked as a counselor in Missouri for seven years in a variety of mental health 
agencies.  During her internship as a master’s student, she worked with geriatric clients in a 
partial hospitalization program conducting various counseling and psycho-educational groups.  
After graduating, she accepted a counseling position at the Lafayette House, a women’s mental 
health agency, which provided services to families affected by substance abuse, domestic 
violence, and sexual abuse.  While working at the center, she provided individual, group and 
family counseling to many women and children.  She also facilitated group treatment for men 
who were charged with domestic assault.  Following her work at the Lafayette House, she was 
the counselor and coordinator of outreach at Missouri Southern State University.  While at 
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MSSU, she developed and implemented individual and group counseling services and programs 
designed to address the mental health needs of the students.  While working at the Lafayette 

House and MSSU, she also had a small private practice.   

School Counseling 
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Dr. Davis-Gage’s research interests are in the area of group counseling, clinical supervision and 
diversity issues related to counselor education and practice.  Her current research agenda 
includes examining site supervisor’s style of supervision and emphasis in supervision.  She also 
has research interests in groups, multicultural education, and women’s issues.  Her teaching 
interests are in the areas of group process, counseling process, multicultural counseling, and 
mental health practicum and internship. In her spare time, Dr. Davis-Gage enjoys spending time 

with her family and friends, working on art projects, doing yoga, and reading.  

* * * * * * * * 

Dr. Linda Nebbe, Assistant Professor, lives with her husband and three (now grown) children on 
22 acres of reestablished prairie and hard wood timber near Cedar Falls.  She graduated from 
Iowa State University with a B.S. in child development and elementary education.  After 
teaching for a number of years she returned to school and received an M.S. from Iowa State 
University in Guidance and Counseling.  For ten years she was employed by the Cedar Falls  
School System as an elementary counselor.  She has been a school teacher, a camp director, a 
counselor at the area community college, a clinical director of a methadone clinic, a therapist, 
and a counselor at the local jail, and a university professor.  Dr. Nebbe received a Ph.D. in 
Education and Counseling from Iowa State University.  She is a licensed mental health 
practitioner.  She has also been an Assistant Professor at Drake University in the Counseling 

Education program.  

 Wildlife Rehabilitation and Animal Assisted Therapy/Activities are her passion and part of Dr. 
Nebbe’s life style.  Her home has offered a haven for a multitude of animals and children (foster) 
through the years.  She also is a licensed wildlife rehabilitator and yearly takes in many 
orphaned or injured wild animals.  She has been on the founding board of the Iowa Wildlife 
Rehabilitator’s Association and is a past president.  Dr. Nebbe has also helped organize a non -
profit group of local volunteers that help with rehabilitation, the Black Hawk Wildlife 
Rehabilitation Project.  In addition, over 20 years ago she helped to organize P.E.T. P.A.L.S., a 
local Animal Assisted Activities/Therapy program that is affiliated with the Cedar Bend Humane 
Society, serving as both coordinator and advisor.  Animals are also incorporated into her 
profession as therapist when appropriate.  She frequently does educational presentations and 
speeches on Animal Assisted Activities/Therapy, wildlife rehabilitation, the environment, and 
human behavior and issues.  Dr. Nebbe wrote a book entitled Nature as a Guide about the 

application of animals, plants, and nature in counseling, therapy, and education.  

School Counseling 
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MASTER'S DEGREE GRADUATE ADMISSION POLICIES: 

ADMISSION TO COURSEWORK AND PROGRAM APPROVAL STATUS 

Admission to the School Counseling program is competitive.  All faculty members carefully 
review all candidates’ academic record, personal and goal statements, and work or volunteer 
experience in the counseling or human services field.  Based on a numerical rating scale, the 
counseling faculty select the most qualified candidates based on how many part-time and full- 

time students can be accommodated.    

  

THERE ARE TWO LEVELS OF ADMISSION:  Level One:  Admission to Coursework  

(provisional status) and Level Two:  Program Approval (degree) status.  

REQUIREMENTS:  LEVEL ONE 

ADMISSION TO COURSEWORK (PROVISIONAL STATUS) 

The first level of admission in the School Counseling program is Admission to Coursework 
(provisional admission).  Students applying for Admission to Coursework are  NOT automatically 
guaranteed admission to the program.  Decisions for provisional admission are based on careful 
review of all admission material.  All applicants who meet the admissions criteria are admitted 

provisionally.  

All these forms are located on our website:  
http://www.uni.edu/coe/elcpe/counseling/important-info/important-info.shtml under How 
to Apply Submit to the UNI Registrar's Office:   

 A. Official transcript of all previous graduate and undergraduate credit which will be forwarded 

to the department from the Registrar's Office.  

Submit to the Department of Educational Leadership, Counseling, and Postsecondary 

Education:  

 A. Application for Graduate Admission [Available on our website on-line]  

Be sure to attach the $30.00 check to the application – not necessary for applicants who 

earned bachelor’s degree from UNI.  

 B. Intent to Apply Form SEND IN IMMEDIATELY  

 C. Three (3) letters of recommendation from professionals who are familiar with  your work or 
volunteer experience [forms available on the website]. You cannot use personal friends or 

relatives.  

School Counseling 
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 D. Resume, goal statements, and personal statements  

NOTE: The GRE is recommended but not required.   

[The University of Northern Iowa requests this information for the purpose of considering your 
application.  No persons outside the University are routinely provided this information, except in 
terms of directory information such as name and address.  Release of any information is 
governed by Board of Regents rules and applicable state and federal statutes.  Responses to 
items marked "optional" are optional; responses to all other items are required.  If you fail to 

provide the required information, the University may elect not to act on the application.]   

Pre-Admission Program Visit  

A pre-admission program visit will be scheduled for all applicants prior to the semester in which 
they have applied for admission.  As soon as a date has been selected, applicants will be notified 
and should plan to attend unless there is a significant extenuating circumstance.  The purpose of 
this orientation is for applicants to meet the faculty, members of the student body,  and school 
and mental health professionals who work closely with the program.  These people will discuss 
various aspects about the program, including what skills are needed to be successful in the field 
and how the UNI programs address these skill areas.  In addition, applicants will have the 
opportunity to interact with other prospective students and participate in group building 
activities.  Prospective students will also spend time with the faculty and students and will have 
an opportunity to tour campus and visit the site-based mental health and school counseling 

practicum centers.   

If it is absolutely impossible to attend this meeting to learn important things about the program, 
arrangements will need to be made for those applicants to attend an introductory meeting with 

the counseling faculty. 

Following a review of the materials in the admission file (A-D), applicants who meet the 
admission criteria, including a 3.0 minimum grade point, strong writing skills, and strong letters 
of recommendation will be provisionally admitted (Level I Admission) to the program and 

assigned an advisor.   

Please note: It usually takes 4-5 weeks for all faculty to read all the materials, to meet with 

students, and meet as a committee to make admission decisions.  Admission is competitive.  

You will receive a letter informing you of your status. 

Contact your Advisor 

If admitted, you should contact the advisor assigned to you to discuss initial coursework and 
other program information.  Please work carefully with your advisor throughout the program.  

School Counseling 
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Application Deadlines: 

FALL ADMISSION:  ALL materials must be submitted by February 1.  

SPRING ADMISSION:  All materials must be submitted by October 1.  

There is no summer admission.  

Prospective students wishing to take courses prior to Level One, Admission to Coursework may   

only take the following courses*:  

 - Introduction to Professional Counseling (290:103g)  

 - Counseling Skills (290:105g)  

 - Counseling Theory (290:227) OR another course, as approved by the advisor.  

  

 *If these classes are closed, please contact Dr. Bartlett for appropriate substitutions.  

Please note that no more than 6 hours of coursework taken prior to first level provisional  

admission can be counted towards your program of study.  Completion of any of these courses   

does not guarantee admission to the program.  

Level Two Admission Requirements for School Counseling 

Please note that Admission to Coursework, Level One, does not automatically guarantee 
admission to Level Two, Program Approval (degree) status. In order to be eligible for Level Two 
admission the following requirements must be satisfactorily completed: 

 290:103g Introduction to Professional Counseling    
 290:105g Counseling Skills 
 290:227 Counseling Theory (OR another course, as approved by the advisor). 
  
The program approval decision will be made by the entire counseling faculty and is based on a 
performance review of the following: 

a) An analysis of performance in coursework, including grade point average. A minimum of a 3.0 
grade point is required. 

b) A minimum of a "B" in 290:105g, Counseling Skills. 

c) The ability to effectively demonstrate counseling skills as presented in the Counseling Skills 
class.  These skills are the best predictor of professional success, as well as successful 
completion of practicum and internship.  This recommendation is made by the Counseling skills 
instructor. 

d) Evidence of good writing skills. 
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e) Demonstration of effective interpersonal relationship skills, openness to self -disclosure and 
personal growth, and sensitivity and flexibility in relating to others. 

f) Evidence of appropriate personal characteristics for a counseling professional and adherence 
to ethical behavior as specified in the ACA Code of Ethics. 

There are three possible outcomes of this review: 

1) Program approval (degree) status is granted. 

2) Provisional status may be continued for a short period of time with a specific plan and 
timeline for improvement outlined. 

* Occasionally provisional status is continued and there is a request for more information, which 

may include an interview, a tape demonstrating the student’s skills, or a sample of writing.  

3) Program approval (degree) status is denied.  No further counseling courses may be taken. 

Deadlines for submission of second level program approval materials--(materials include (1) 
Ethics Verification (2) Agreement Contract: 

 November 20 for students who will complete the required courses in the fall. 
  
 April 20 for students who will complete the required courses in the spring. 
  
 July 20 for students who will complete the required courses in the summer. 

Failure to submit materials on time will delay the program approval decision and may jeopardize 
your status with the Graduate College.  It is very important that you take responsibility for 
having all materials in on time. 

Program approval decisions for fall and spring terms will be made within three (3) weeks after 

the deadline for submission of materials.  Admission decisions will be mailed to each candidate.  

Practicum and Internship  

Counseling Practicum is completed in part at the UNI Site-based School Counseling Clinic at Price 
Laboratory School and in a public or private school.  Students spend 3 hours per week at their 
school site and 6 hours per week at the clinic, which includes a weekly seminar [1 ½ hours] and 

the equivalent of 1 hour of individual supervision per week.   

Since enrollment for Practicum is limited, it is important that you meet with your advisor early in 
your program to determine when it is appropriate to take Practicum, your advisor will put your 
name on the list.  You are responsible for arranging your own site, but will receive guidance and 
information at a meeting held the semester prior to taking this course.  Do not contact a 
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practicum site until this meeting has been held or you have talked with your advisor.  A passing 

grade must be received in the Practicum before admission to Internship is granted.   
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Minimum prerequisites for Practicum include: 290:103, 290:105, 290:205, 290:227, 290:250 
[recommended], 290:254, 290:262 [highly recommended], written consent of department head.  

You are strongly advised to take practicum as close to the end of your program as possible.  

Internship involves a minimum of 20 contact hours per week for two semesters (or 40 per week, 
1 semester).  School Counseling majors are strongly encouraged to complete this in one 
semester.  This is a post-practicum experience involving more of an actual “on the job” 
experience which may be paid or unpaid, depending on the site you arrange.  You will receive 
information at a meeting held prior to the semester you are enrolled for Internship.  Do not 
secure an internship site until you have received approval from your advisor.  Your advisor will 
sign you up for internship as soon as you know when you will be interning since enrollment and 
number of sections is limited.  Failure to complete prerequisites can result in a delay of the 
program.  There are no summer Practicums or Internships.  It is advisable to take Practicum and 

Internship at the end of your program, depending on scheduling availability.   

Coursework  

A list of all the courses follows, and a current course rotation sheet listing all courses is available 
on our web site and from your advisor.  You are strongly encouraged to take the courses in the 

order listed.  The course rotation will show you when the courses are offered.  

• You will be expected to meet with your advisor each semester to discuss and to confirm your 
schedule.  If you cannot reach your advisor when you have scheduling questions or concerns, 
contact Dr. Bartlett, Program Coordinator.  We expect that you will continue to take courses on 
a regular basis, either full or part-time, so as to make normal progress.  Please inform your 

advisor and the Departmental office if you decide to go on inactive status or drop the program.   

 • In rare circumstances you may need to take Readings credit.  If you and your advisor have 
determined that you will be taking a Readings offering, you must clear this with the assigned 
faculty person prior to registering for the class.  Please be advised that if at all possible you 
should take regular course electives, not Readings.  Research credit may be taken if you are 

doing a thesis instead of a research paper or if you are assisting with faculty research. 

Please Note: For courses outside the department (non 290: prefix), prerequisites are not 

required.   

Core Courses  

Counseling Skills (290:105g)  

Introduction to Professional Counseling (290:103g)  



Program Handbook 

 

UNI  School Counseling Institutional Report Page 98 
 

School Counseling 

Informational Packet 

Page 12 

Group Process (290:220)  

Counseling Theory (290:227)  

Family Counseling (290:250)  

Facilitating Career Development (290:225)  

Educational Research (250:205)  

Assessment Techniques in Counseling (290:228)  

Multicultural Counseling (290:256)  

Consultation Skills (290:226)  

Theories of Human Development (200:235)   

Specialty Courses - School  

Counseling Children and Adolescents (290:254) [fall only]  

Intervention & Prevention with Children, Adolescents, and Parents   (290:262) [spring only]  

Developing Comprehensive School Counseling Programs (290:210) [usually summer only]  

Foundations of Instructional Psychology (200:214)  

Practicum in School Counseling (290:290)  

Internship in School Counseling (290:291)  

For non-teaching majors only:   

200:148 Learning and Instruction in Classroom Contexts  

200:128 Field Experience: Teacher as Change Agent  

220:150 Meeting the Needs of Diverse Learners in Classrooms   

PLEASE NOTE:  Students are reminded that they must follow prerequisites for courses.   

This is very important in sequencing the program.  The suggested sequence is listed on the  

Course Rotation Document included in this packet and available on the web site.  Also, 
remember that no more than 6 hours of “C” (C+ — C — C-) can count toward your program of 
study.  In addition, you cannot take 290:254 Counseling Children and Adolescents unless you 
have at least a “B” in 290:105g Counseling Skills since these courses are sequential in terms of 
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skill development.  You must also earn a “B” minimum in 290:254 in order to be eligible for 

practicum and must successfully pass practicum before being eligible for internship.  

See Program Rotation and Planning Sheets at Link on Website: 

For Teaching:  

http://www.uni.edu/coe/elcpe/counseling/resources/SCTeachPPS.pdf  

For Non-Teaching:  

http://www.uni.edu/coe/elcpe/counseling/resources/SCNonTeachPPS.pdf 

School Counseling 
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Progress Review  

The CACREP standards require a systematic progress for all students admitted to the School and  

Mental Health programs.  Once each year the faculty will review each student’s progress in 
three areas: academic performance, personal growth/interpersonal skills, and clinical skills.  If 
there are concerns the student will receive written notice and will discuss any concerns or 
suggestions for improvement with his or her advisor or the program coordinator.  If significant 
difficulties are noted, the advisor will make contact with the student and procedures described 
in the Retention Review Policy (I-B and II) will be followed (See Retention Review Policy on the 

web-site http://www.uni.edu/coe/elcpe/counseling/important-info/important-info.shtml).  

Program Exit Requirements  

In addition to a comprehensive exam (CPCE Exam) and a final research project, students are 
required to complete program exit requirements that reflect the values and beliefs upon which 
the program is based.  These requirements are described below in this packet and also available 
on the web site http://www.uni.edu/coe/elcpe/counseling/important-info/important-
info.shtml.  It is advisable to begin working on these soon after entering the program.  Please 

see your advisor or Dr. Bartlett if you have questions.  

School Counseling 

Informational Packet 

Page 14 

PROGRAM EXIT REQUIREMENTS  

Provide in Appendix B 

Check List for Students Majoring in the School Counseling Program 

____ Fill out Application for Graduate Study (.pdf file).  [Be sure to send in your $30.00 

http://access.uni.edu/forms/reg/graduate.pdf
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application fee if you did not receive your undergraduate degree from UNI.] 

____ Fill out Intent to Apply Form in this packet and send to Departmental office immediately. 

____ Submit the two above-mentioned forms and written statements to the Department of 
Educational Leadership, Counseling, and Postsecondary Education.  Careful adherence to 
deadlines is imperative.  Call the office at (319) 273-2605 before the application deadline to 
make sure your admission file is complete.  Late applications will not be reviewed. 

___ Attend a pre-admission orientation.  You will be informed about the date for this meeting 
on or before the application deadline. 

____ Students will be informed in writing of decision regarding provisional admission to 
coursework (Level One) 4-5 weeks after the application deadline.  (It takes this long for all 
professors to review all materials for each applicant.) 

____ If you are admitted, you will be assigned to an advisor.  Contact this individual [by phone, 
e-mail, or in person] now (and each subsequent semester) to plan course schedules, and discuss 
program requirements.  

____ Carefully read and comply with the information in the program information packet the 
comprehensive examination and research paper packet, the practicum/internship packet, and 
the university catalog. 

____ After 9 hours of coursework, submit forms for Level Two (Program Approval [Degree] 
status).  Instructions in Information packet. 

____ After being admitted, any course substitution requires a Student Request form. [Form 
must be submitted through MyUNIverse]. 

____ Practicum/Internship.  After conferring with your advisor about your program of study and 
determining when you are eligible to take practicum and internship, PICK UP AN 
INFORMATIONAL PACKET from the Departmental office (either prior to or after Level Two 
Program Approval).  This packet contains specific information on requirements.  It is important 
to follow course rotation; practicum and internships have a limited number of places.  If you 
move out of your rotation a spot may not be available when you want one.  You may have to 
wait for an opening. 

____ If you receive a "C" in 290:105g you must retake it before taking 290:254.  A minimum 
grade "B" is expected in 290:105g and 290:254.  If you receive a "C" in 290:254, you must retake 
the course before taking 290:290, Practicum. 
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____ Obtain Professional Liability Insurance prior to Level Two courses.  This is required. Refer 
to the information about ACA Professional Liability Insurance in this packet and consult your 

http://www.uni.edu/coe/elcpe/counseling/howtoapply/intenttoapplysc.pdf
https://access.uni.edu/cgi-bin/ccd/catalog.cgi
http://www.uni.edu/coe/elcpe/counseling/how-to-apply/school-level-two.shtml
http://www.uni.edu/coe/elcpe/counseling/how-to-apply/school-level-two.shtml
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advisor. 

____ Research paper, project, or thesis.  PICK UP PACKET OF GUIDELINES from Departmental 
office before meeting with advisor for topic approval.  Check with your advisor or the 
departmental office for deadlines which must be followed.  Deadlines are also posted on the 
bulletin boards in the Schindler Education Center and by the Counseling Resource Room.  This 
process starts two semesters prior to graduation.  Generally students do a research paper unless 
they plan to pursue a doctoral degree, in which case they may want to do a thesis. 

____ Comprehensive Exam.  PICK UP PACKET FROM DEPARTMENTAL OFFICE or our web site 
(semester prior to anticipated graduation). 

____ MAKE SURE THAT YOU HAVE COMPLETED ALL OF YOUR EXIT REQUIREMENTS WHICH ARE 
EXPLAINED IN THIS PACKET: personal counseling, a diversity experience, participation in a group, 
attendance at a professional development workshop or conference, attendance at a Student 
Growth Retreat, and completion of a child abuse reporting seminar.  Verification sheets are on 
the website. 

____ Fill out Application to Graduate [this form must be submitted through MyUNIverse] and 
the Exit Requirement Verification forms (included in Comprehensive Examination packet) and 
submit to the departmental office by the end of the 2nd week of Fall or Spring semesters.  If 
you are planning to graduate Summer session, please submit your application on Spring 
deadline date (indicating on the form "Summer" graduation).  If you do not graduate the 
semester you applied, you must reapply for the next semester.  There is a university fee for each 
time you apply to graduate. 

_____ Obtain an application form from the Departmental office for state counseling licensure, 
which is the endorsement to practice as a school counselor.  This is not to be confused with 
being licensed as a mental health counselor.  Return the completed form(s) and check made 
payable to the Board of Educational Examiners.  The office will send in the materials for you.  
Please note: if you have a teaching degree and did not receive it at UNI, be sure to send in the 
transcript from the other university along with the materials you submit to verify teaching 
certification. 

NON-TEACHING MAJORS HAVE ADDITIONAL REQUIREMENTS THAT WILL BE EXPLAINED WITH 

GRADUATION REQUIREMENTS. 
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Other Program Related Information 

 

1. GRADUATE ASSISTANTSHIPS/SCHOLARSHIPS/PROFESSIONAL   

 DEVELOPMENT ASSISTANCE  
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A limited number of graduate assistantships are available, depending on allocation from the 
Graduate College.  Forms are available in the Departmental office and in poster boards outside 
the Departmental office and the Counseling Resource room.  Typically second year students are 

given priority because completion of 290:105g is essential in order to work as a lab assistant.   

Students who will have completed 12 hours may apply for the Robert L. Frank Scholarship, 
which is a $500 stipend.  Applications may be obtained in the Departmental office or in the 

Counseling Resource Room.  The deadline is March 15.  

 The Norene Smith Scholarship is open only to school counseling graduate students and is a 
$1,000 stipend.  Applications may be obtained in the Departmental office or in the Counseling 

Resource Room.  The deadline is March 15.  

The Ida Mae Wilson Scholarship is also open to graduate students, and carries up to a $5,800 
stipend.  For application forms and more information on the Ida Mae Wilson contact the 

Associate Dean’s office (319) 273-2719.  

Limited funding is available for students who are presenting at a professional conference.   

Pending availability of funds, student attendance at a conference may also be considered.  

Application forms for the Intercollegiate Academics Fund are available from the Office of the 
Provost.  Consult the web site for information - www.uni.edu/vpaa/iaf/.  

 Contact the Financial Aid Office for information pertaining to student loans or other forms of 

financial assistance.  

2. RESEARCH PAPER/RESEARCH PROJECTS/THESIS  

THERE IS A RESEARCH PAPER/RESEARCH PROJECTS/THESIS PACKET available on our web site 
(http://www.uni.edu/coe/elcpe/counseling/important-info/important-info.shtml) - which 
explains the purpose and guidelines.  It is your responsibility to meet with your advisor to 
determine topic, outline, procedure, and progress throughout the writing of your paper or 
development of your project.  Do not write the paper or do the project and then show it to your 
advisor!!  You are encouraged to contact the Writing Skills Center for help with writing skills if 
you are not a strong writer.  Plagiarism in any form (i.e., internet papers, copying others’ work 

without citing, etc.) will result in serious consequences.  In order to comply with deadlines  
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(Consult your advisor or check the posters on the bulletin boards in Schindler Education Center 
and in the Counseling Resource Room), you must begin this process two semesters prior to 
expected graduation.  Papers and projects usually require 4 to 5 rewrites or revisions and must 
be in final form prior to taking comprehensive exams.  Since advisors generally have several 
papers to read each semester, please turn in carefully constructed drafts to expedite the 

process.  
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 If you are interested in a thesis option, please discuss this with your advisor so that you can 
begin to select a committee.  Ordinarily only students who plan to pursue a Ph.D. select the 

thesis option.  

 

3. COMPREHENSIVE EXAMS  

You are eligible to take the Counselor Preparation Comprehensive Exam (CPCE) your last 
semester after your research paper is completed!  The CPCE is given at approximately the 

following times:  

  Fall - late October or early November  

  Spring - late March or early April  

  Summer - late June  

  

Check the posters in the Schindler Education Center or call the Departmental office or your advisor                    for 
specific dates.  

The CPCE exam is a 160 question multiple choice exam administered by the National Board for          Certified 
Counselors (NBCC).  The UNI Counseling Programs utilizes the CPCE for the multiple             choice portion of the 
comprehensive examination.  In addition, the exam will contain two essay             questions related to the specific area 
of study (school or mental health). 

For more information on the CPCE, please visit the official site by clicking on the following link: 

http://www.cce-global.org/cpce 

The CPCE covers eight majors topics or areas: 

Human Growth and Development 

Helping Relations 

Social and Cultural Foundations 

Group Work 

Career and Lifestyle Development 

Appraisal 

Research and Program Evaluation 

Professional Orientation and Ethics. 

School Counseling 
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The CPCE contains 20 questions in each of the eight sections.  Three questions in each area are field               test 
questions, so you will only be graded on 17 of the questions.  A perfect score on the CPCE would            be 136, 
however your score will depend on the national average at the time of the exam. 

4. STUDENT ADVISORY COUNCIL  

 

The counseling area faculty welcomes your input and viewpoints about the program.  A student 
advisory group meets regularly with their faculty advisor.  Questions, concerns and information 
can be shared directly with the faculty or through this body.   In addition to acting as a liaison 
between students and faculty, the SAC directs other program projects. In recent years those 
projects have included been program identification t-shirts, SPICE, and a “new student” mentor 
program.  An application form is included web site and applications will be requested right after 

the beginning of fall semester.  Three or four students from each program are selected per year. 

The Student Advisory Committee has compiled a Helpful Hints for Counseling   

Graduate Students which is available on the web site. 

5. COUNSELING RESOURCE ROOM  

The Counseling Resource Room is housed in 136 of the Schindler Education Center.  Oftentimes 
students gather there to share information, relax, or study.  The hours of operation will be 
posted on the door.  The Resource Room contains some counseling journals, counseling games, 
and books which may be used in the room or checked out.  A graduate assistant is usually 
available and is a helpful resource person.  A bulletin board outside the Resource Room is a 
good place to check for announcements of workshops, deadlines, etc.  Catalogs, course 
schedules, a directory of professional counselors to consult for projects or job shadowing, a list 
of approved sites for internships, and other informational items relevant to the program are also 

available in this room.  

6. JOB PLACEMENT  

Frequently employers call instructors in the program to announce job openings.  Information on 
these openings will be posted in room 136, the Counseling Resource Room, or posted on the 
listserv.  Students are also encouraged to use the UNI Placement and Career Services Center for 
assistance in developing a resume and seeking employment.  

7. MEMBERSHIP IN PROFESSIONAL COUNSELING ASSOCIATIONS/  

 PROFESSIONAL DEVELOPMENT  

We strongly encourage students to become involved in professional associations such as the 
Iowa Counseling Association (ICA), the Iowa School Counselors Association (ISCA), and the Iowa 
Mental Health Counselors Association (IMHCA).  We also strongly encourage membership in 
national organizations such as the American Counseling Association (ACA) and divisions (ASCA, 
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AMHCA, as well as other divisions).  As a member of a national organization such as ACA, ASCA, 
or AMHCA you will receive excellent newsletters and scholarly journals, as well as information 
about outstanding professional development workshops and conferences, which you can attend 
at reduced rates.  Also liability insurance is offered as part of a student membership.  Check out 
student rates:  ACA (806) 347-6647 web site at: www.counseling.org.  ASCA (800) 306-4722/web 

site at:  www.schoolcounselor.org.  AMHCA (800) 326-2642.   
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Students are also strongly encouraged to attend state and regional professional development 
workshops and conferences.  Attendance at one event must be documented prior to graduation 

(See Exit Requirement on the web site).  

8. PROFESSIONAL LIABILITY INSURANCE  

You must have professional liability insurance prior to taking Level Two courses.  UNI is not 
liable for any malpractice claims made against them while working with clients.  A good source is 
the American Counseling Association (www.counseling.org).  The amount of  coverage you 
should obtain is one million dollars.  With both ACA and ASCA insurance is included as part of 

membership.  

9.  LICENSURE/ENDORSEMENT  

Once you have completed the K-12 School Counseling program, with practicum and/or 
internship experience at elementary, middle school, and secondary levels, you will be e ndorsed 
as a school counselor who can practice in an elementary, middle school, junior high or 
secondary setting.  The program does not endorse you to practice counseling in any other 
setting.  It is your responsibility to pick up the application materials and submit it with a check to 

the Departmental secretary who will forward it to the Department of Education.    

The state of Iowa (and many other states) no longer requires a teaching certificate or teaching 
experience in order to become licensed as a counselor.  However, non-teaching majors will need 
to complete 6 additional hours of coursework in order to satisfy state requirements.  Refer to 
the program planning sheet for non-teaching majors.  Please note: while teaching majors can 
receive temporary certification and practice as a counselor prior to receiving an M.A.E. degree, 
students without a teaching certificate are eligible for temporary certification only after 
completing all courses and are enrolled in Practicum.  However, districts often hire non-certified 

teachers in other non-teaching positions. 

You will need to have fingerprinting and a criminal background check done the semester you 
plan to graduate (even if you already have done this previously).  In addition you will need to 
attend an Abuse Reporting Seminar.  Information concerning this will also be sent to you along 

with your application for licensure.  

School Counseling 
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Temporary endorsement is also available through the state of Iowa.  For those holding teaching 
certification that can be applied for after 12 program hours.  For those without teaching 

endorsement, all core curriculum must be completed and the student enrolled in practicum. 

  

10. INSTRUCTOR ACCESSIBILITY  

Instructors want to be accessible, but since many students do not live in the area and are not on 
campus during the day, it is more likely that some contact will be by phone or e-mail.   Please 
leave a message at the Departmental office (273-2605) or with Dr. Bartlett (273-7979) if you are 
unable to reach your instructor in his/her office and need assistance.    

11. NBCC EXAM  

One of the credentials you can work for after graduating is NCC (Nationally Certified Counselor).  
The first step of this process is to take the NCE exam which is offered each year in April and 
October at the University of Northern Iowa as a special NBCC test site.  Students may take the 
exam the semester in which they will graduate (summer graduates should take the exam in 
April).  Scores will not be released by the NBCC office until after graduation.  Brochures and 
applications are available in the departmental office.   

Sign-up dates are announced on the listserv.  Approximate cost is $295.00.  

This is the examination that is necessary for mental health counselor licensure in Iowa.  Check 
the web site www.nbcc.org or call (336) 547-0607 for more information about the exam and 
NCC certification requirements.  School counselors may also take it; some states pay more for 

NCC counselors.  

    

12. PROGRESS REVIEW     

The CACREP standards require a systematic progress review for all students admitted to the 
School and Mental Health programs.  Once each year, the faculty will review each student’s 
progress (after Level Two admission) in three areas: academic performance, personal 
growth/interpersonal skills, and clinical skills.  Students will receive documentation of their 
progress.  Students will receive an evaluation of Exemplary, Satisfactory or Concerns about their 

progress. 

13. WRITING CENTER   

As a faculty, we place a high priority on good writing.  Points are given in all courses for correct 
adherence to APA and good written expression.  If this is a weak area for you, or if you get 
feedback about your writing from an instructor, please work closely with the Writing Skills 

Center [214 Student Services Center - 273-2346].   

School Counseling 
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Important tips for writing papers are available on the web site.  Please read this and follow the 

guidelines; they are included for your benefit.   

14. RECOMMENDATIONS and LETTERS OF RECOMMENDATION  

Students may request letters of recommendation from professors for jobs or want prospective 
employers to contact them regarding qualifications.  If you want them to be able to speak to 
these professionals, you should sign a release of information.  This form is in the front of this 

packet. 
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DEPARTMENT OF EDUCATIONAL LEADERSHIP, COUNSELING, 

AND POSTSECONDARY EDUCATION 

COURSE WORK 

SCHOOL COUNSELING (K-12) 

Level 1 Courses 

290:103g (3) Introduction to Professional Counseling  

Introduction to counseling in school (K-12), mental health and community agency settings.  
Emphasis on professional roles, current trends, and legal/ethical issues.  Prerequisite(s): junior 

tanding, consent of department head.   

 

290:105g  (3) Counseling Skills    

Focus on developing counseling skills with emphasis on self-understanding.  Verbal and non-
verbal counseling skills are developed through lecture, demonstration, and extensive laboratory 

practice.  Prerequisite(s): consent of department head.  

 

290:227 (3) Counseling Theory  

Overview of predominant counseling and human development theories, including emphasis on 
learning and personality development and normal and abnormal human behavior.  Stresses 
practical applications in school and mental health settings.  Prerequisite(s): consent of 

department head. Prerequisite(s) or corequisite(s): 290:103 and/or 290:105.    
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Level 2 Courses  

290:220 (3) Group Counseling Skills and Processes 

Emphasis on theoretical and experiential understandings of group dynamics, development, 
theories, and methods.  Focus on group leadership and group membership.  Experiential 
laboratory participation incorporated.  Prerequisite(s): 290:103; 290:105; consent of 

department head. 

290:254 (3) Counseling Children and Adolescents  

Addresses normal and abnormal child/adolescent development, problem conceptualization 
from an individual as well as a systems-based perspective, and development of advanced-level 
counseling skills with emphasis on age-appropriate assessment and interventions.  Lab practice 
and actual counseling experience with young clients.  Prerequisite(s): 290:105 (grade of“B” or 

higher), 290:227 (highly recommended), consent of department head.  

290:250 (3) Family Counseling  

Emphasis on a family systems perspective.  Includes theoretical foundations, family 
developmental life cycles, identification of functional/dysfunctional family systems, survey of 
interventions and general process of family counseling.  Prerequisite(s): 290:103, 290:105, 
290:227 (highly recommended), consent of department head.   
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290:225 (3) Facilitating Career Development  

Exploration of career development theory and career counseling techniques.  Emphasis on 
significance of occupational choice; examination of sociological, psychological, and economic 
factors. Prerequisites(s): 290:103, 290:105, consent of the department head.  

 

200:235 (3) Theories of Human Development  

Major theories of human development (e.g., psychoanalytic, cognitive, developmental, 
humanistic, and social learning theory).  Includes study of noted theorists in each area and 

educational implications and applications of their work.   

For Non-Teaching Majors Only for state licensure  

200:148 (3) Learning and Instruction in Classroom Contexts  

Examination of the influence of cognitive, motivational, and sociocultural factors on students’ 
learning in classroom contexts, with an emphasis on implications for classroom instruction and 
improved student achievement. 
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220:150 (2) Meeting the Needs of Diverse Learners in Classrooms  

Introduction to pedagogical, curricular, and social considerations involved in educating diverse 

learners in the general education classroom.   

200:128 (1) Field Experience: Teacher as Change Agent  

Direct experiences to increase understanding of learning process and apply skills for facilitating 

the process; may include motivation, classroom management, and teaching strategies.   

Offered on credit/no credit basis only.   

Level 3 Courses 

290:262 (3) Intervention & Prevention with Children, Adolescents, and Parents 

Emphasis on skill development in applying developmentally appropriate prevention and 
intervention strategies with children and adolescents; addresses working with parents and “at-
risk” youth.  Lab practice and actual counseling experience with youth.  Prerequisite(s) 290:105; 

290:254; consent of department head. 

290:226 (3) Consultation Skills 

Principles, procedures, and process of consultation with emphasis on developing consultation 
skills.  Prerequisites: 290:103, 290:105, 290:205 or 290:254 (highly recommended); consent of 
the department head.   
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290:256 (3) Multicultural Counseling   

Emphasizes examination of personal attitudes, perceptions, and behaviors regarding women,  
ethnic minorities, elderly, gays and lesbians, and persons with disabilities, and concepts such as 
oppression.  Increases understanding of counseling theories and techniques within a 

multicultural paradigm.  Prerequisites: 290:103, 290:105, 290:227, consent of department head.   

 

290:290 (3) Practicum in Counseling  

First-level intensive experience designed to further develop individual and group counseling 
skills.  Offered on credit/no credit basis only.  You must sign up with Area Coordinator and have 
been approved before taking this course.)  MUST HAVE HAD 290:103, 290:105, 290:220, 
290:227, 290:250 (recommended), 290:254 [grade B or higher], 290:262 (highly recommended); 

consent of department head.  (Offered Fall and Spring)  

200:214 (3) Foundations of Instructional Psychology  

Study of the factors involved in designing and implementing effective instructional 
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environments.  (Offered Fall, Spring, and Summer)  

Level 4 Courses 

290:228 (3) Assessment Techniques in Counseling  

Assessment and appraisal procedures of individuals and groups.   Primary focus on the 
understanding and use of standardized and non-standardized tests, inventories, observations, 
and case data for diagnosis in counseling.  Prerequisite: 290:103, 290:105, 290:205 (highly 
recommended), consent of department head.   

250:205 (3) Educational Research  

Evaluation of educational research concepts, including purposes, hypotheses, principles of 
research design, data collection, and interpretation of results.  (Offered Fall, Spring, and 

Summer)  

290:210 (3) Developing Comprehensive School Counseling Programs  

Focus on managing, organizing, and designing K-12 comprehensive, sequential, developmental 
guidance programs.  Prerequisites: School Counseling major; 290:103, 290:105, consent of 

department head.   

290:290 (3) Practicum in Counseling 

First-level intensive experience designed to further develop individual and group counseling 
skills.  Offered on credit/no credit basis only.  Prerequisite(s) 290:103; 290:105; 2990: 220; 
2990:227; 290:250 (recommended); 290:254 (grade “B” or higher)/ 290:262 (highly 

recommended); consent of department head. 

290:291(6) Internship  

Advanced intensive experience designed to integrate counseling and consultation skills in a work  

School Counseling setting.   Offered on credit/no credit basis only.  Prerequisite(s): 290:262; 

290:290; consent of department head. 
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     Total = 54 hours or 60 hours for non-teaching majors  

Retention Review Policy 

Counselor Education, University of Northern Iowa 

In agreement with the Ethical Guidelines of the American Counseling Association, the UNI 
Counselor Education Program has developed the following student evaluation and retention 
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procedures.  The faculty considers not only academic abilities and skill performance when 
making retention decisions about students, but also such aspects as whether the student has 
appropriate levels of maturity, judgment, emotional stability, professionalism, sensitivity to 

others, self-awareness, good interpersonal relationship skills, and ethical behavior.  

The following procedures apply in instances where there are concerns about retaining students 
in the counselor education School or Mental Health Counseling programs.  Please note that 
these procedures occur only after a student has been admitted to the program after Level Two 
admission.  Level One admission is Admission to Coursework and is not to be confused with 
program acceptance.  This retention review process is initiated when the faculty has questions 
about a student's progress or performance in the program after Level Two admission and is not 
the same as a student grievance which is initiated by a student who feels aggrieved because of 
something that an instructor has or has not done.  Copies of the grievance procedure guidelines 

and grievance forms are available in the Office of the Graduate College.  

The Retention Review Process  

Every effort is made to handle faculty concerns about student performance and progress in the 
program on an informal basis and to work together to resolve these concerns.  There are two 
levels to the process: informal and formal review.  

I. The Informal Review Procedure  

(A) A counselor education faculty member meets with a student and expresses his or her 
concerns about performance and status in the program.  During this meeting, the student is 
given time to respond to the concerns, and together the faculty member and the  student 
establish a plan to remedy the situation.  At this time, the faculty member informs the student 
that she or he will discuss the concern and plan of action with the Counselor Education faculty.  
Following this meeting with the faculty, the faculty member who initiated the discussion with 
the student will again meet with the student to share any additional pertinent information or 
additions to the action plan.  Following student-faculty discussion, the plan is finalized and a 
written copy is sent School Counseling by the initiating faculty member to the student and all 
members of the Counselor Education faculty.  The plan should include specific steps to enhance 

performance and will include a timeline, which the faculty member will monitor.  
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OR  

 

(B) In some circumstances, a faculty member may raise a question or concern about a student's 
progress or competence in a faculty meeting.  As a group, faculty share perceptions and suggest 
alternatives for remediation.  Following this meeting, the student's advisor, program 
coordinator, or initiating faculty member will meet with the student to share the concerns and 
suggested plan for remediation.  The student has the opportunity at this time to respond to the 
concerns and give input on the plan, or may request a meeting with the faculty to clarify the 
issues and develop a plan of action.  After agreement on the plan, it will be put in writing by the 
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advisor, coordinator, or initiating faculty member with copies to the student and other faculty 
members.  The advisor or initiating faculty member will monitor progress according to the 

agreed-upon timeline.  

The intent in (a) and (b) is to develop a specific plan of action to remediate a concern at an 
informal level.  Suggestions for remediation may include individual or group counseling, focused 
reading in a particular area, attending a course for a second time, receiving more specific 
feedback and assistance from a particular faculty member, developing tapes and practicing 

clinical skills, doing volunteer work to gain experience, or receiving personal counseling.  

At the end of the agreed upon timeline, the advisor, program coordinator or initiating faculty 
member meets with the student to discuss goal attainment.  Following this meeting, the 
initiating faculty member meets with the other counselor education faculty to discuss 
attainment of the specific goals. If the faculty agrees that satisfactory progress has been made, 
this information is shared in writing with the student by the advisor, coordinator, or initiating 
faculty member, with a copy to the faculty. If the faculty thinks that satisfactory progress has 

not been made, the formal retention review process is initiated.  

II. The Formal Review Process and Retention Review Meeting  

If it is determined that the plan of action outlined in the informal review process has not been 
satisfactorily achieved, the student is invited to meet with the faculty.  During this retention 
review meeting, the student is first given the opportunity to share pertinent information about 

the plan of action.  The faculty also shares perceptions at this time with the student.  

After the student has had adequate time to be heard, she or he is excused from the meeting and 
the counselor education faculty engages in further discussion and review as necessary in order 

to make a decision, which consists of three options:  

School Counseling 
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1. The student will be allowed to continue in the program without restrictions because the 
concerns do not warrant further action, as determined by the information provided by the 

student in the retention review meeting.  

2. The student may be placed on "professional probation" with specific outcomes and criteria 
specified for remediation.  These procedures will be placed in writing, with copies to the 
student, faculty, Department Head and Graduate Dean.  During this probationary period, the 
student is not usually allowed to enroll in practicum or internship.  The probationary plan will be 
monitored by the student's advisor.  At the end of the time period specified for remediation, the 
faculty will meet to discuss whether to remove the student from probation, continue probation 

with a new set of recommendations and timeframe, or suspend from the program.   

3. If the student is suspended from the program, he or she may not enroll in further coursework 
in counseling.  After this decision is made, it will be communicated in person to the student by 
the Coordinator of Counseling and in writing to the student, faculty, Department Head and 

Graduate Dean.  
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The student may appeal to the Department Head within 10 days after being notified of the 
decision. This appeal procedure is outlined in the Student Policies and Regulations Affecting 

Students document available in the Vice President's office, Student Services Center.  

The UNI Program of Counselor Education believes that the stated procedures are in accord with 
accepted educational practices and the following guidelines of the American Counseling 

Association:  

Members, through continual student evaluation and appraisal, must be aware of the personal 
limitations of the learner that might impede future performance.  The instructor must not only 
assist the learner in securing remedial assistance but also screen from the program those 

individuals who are unable to provide competent services.  

Retention in Practicum or Internship  

Occasionally during practicum or internship the instructor or site supervisor(s) may have 
significant concerns about an individual’s skill levels or professional deportment that are 
sufficient enough to remove the student from the clinical setting.  In this case, concerns are 
expressed verbally and in writing to the student and a remedial plan is developed.  This plan 
may include one or more of the following: attending a skills course for a second time, practicing 
skills with peers and reviewing tapes with faculty members, doing further reading, or getting 
personal counseling.  The decision to remove a student from this clinical setting is made by the 
instructor, with input from site supervisors and consultation with the area coordinator.  
Ordinarily if a student is removed from practicum or internship and agrees to follow the 
remedial plan, he or she is allowed to re-take the course after it has been determined that 
sufficient progress has been made and that the student is ready to work with actual clients.  If 
the student does not agree to the remedial plan, the program retention review is initiated 
because in accordance with ACA and ACES ethical guidelines, we cannot jeopardize clients’ 
welfare by allowing students to counsel others if their skill level or professional deportment is 

inadequate.  

School Counseling 
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University of Northern Iowa 

Academic Grievance 

12.01 Graduate Student Academic Grievance   

A process for the redress of academic grievances must be available to graduate students within 
the framework of academic freedom, the integrity of the course, and the prerogative of the 
faculty to assign grades.  In recognition of this, the University of Northern Iowa hereby 
establishes the following procedures.  These procedures shall be the sole and exclusive means 
for the redress of an academic grievance, including the change of a student's grade.  Grievances 
involving alleged acts of discrimination based on protected classes, including sexual harassment, 
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are subject to Affirmative Action procedures.   

Informal Procedures:   

A graduate student who feels aggrieved because of something that a faculty member has or has 
not done shall make every effort to resolve the grievance informally and in a timely fashion.  The 
student must state the grievance to the faculty member, orally or in writing, before the end of 
twenty school days from the beginning of the semester following the semester or summer 
session in which the alleged offense occurred.  The faculty member must respond within ten 

school days from notification of the grievance.   

Formal Procedures:   

If the graduate student remains dissatisfied with the response, the student may initiate the first 
stage of a formal appeal by completing the Appeal Form available in departmental offices or the 
Graduate College (Lang 122).  The first stage of a formal appeal must be commenced within 
twenty school days following the faculty member's response to the student.  To complete the 
Appeal Form, the student is required to state in writing the specific nature of the grievance.  The 
grievance must allege specific errors or improprieties in the faculty member's discharge of 
academic duties. Only evidence pertinent to the grievance should be included.  The student shall 
then send or deliver the appeal form to the faculty member against whom the grievance has 
been filed.  The faculty member is obligated to complete the Appeal Form within ten school 
days of its receipt, by either (a) redressing the grievance or (b) stating in writing why in her or his 

judgment the grievance is without merit or cannot be redressed. 

The matter may end here if the student is satisfied.   
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If the student remains dissatisfied with the redress, or lack thereof, the student shall contact the 
faculty member's department head within ten school days from receipt of the form from the 
faculty member.  The department head shall hear the student's grievance.  If, in the department 
head's opinion, the grievance seems to have no reasonable ground, the department head shall 
complete the department head's portion of the Appeal Form by stating in writing why in her or 
his judgment the grievance is without merit.  If, on the other hand, the department head sees 
reasonable ground for the student's complaint, the head shall meet with the faculty member 
and/or with student and faculty member together in an effort to resolve the student's 
grievance. In such meetings, the department head may suggest to the faculty member that 
redress be granted for what seems to be a real grievance.  In such cases, the faculty member 
may accept or reject the department head's suggestion(s).  These meetings shall be held within 
ten school days of the meeting, by either (a) suggesting a resolution of the grievance or (b) 

stating in writing why in her or his judgment the grievance cannot be redressed.    

 

The matter may end here if the student is satisfied.   
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If the student remains dissatisfied with the redress, or lack thereof, the student shall contact the 
Graduate Dean within ten school days from the receipt of the form from the department head. 
The dean shall hear the student's grievance.  If, in the Graduate Dean's opinion, the grievance 
seems to have no reasonable ground, the dean shall complete the dean's section of the Appeal 
Form by stating in writing why in her or his judgment the grievance is without merit.  If, on the 
other hand, the dean sees reasonable ground for the student's grievance, the dean shall meet 
with the faculty member and/or with the student and faculty member together in an effort to 
resolve the student's grievance.  In such meetings, the dean may suggest to the faculty member 
that redress be granted for what seems to be a real grievance.  In such cases the faculty member 
may accept or reject the dean's suggestion(s).  These meetings will be held within ten school 
days of the dean's receipt of the student's Appeal Form.  The Graduate Dean is obligated to 
complete the Appeal Form by either (a) suggesting a resolution of the grievance or (b) stating in 
writing why in her or his opinion the grievance cannot be redressed.   The matter may end here 
if the student is satisfied.  If the student remains dissatisfied with the redress, or lack thereof, 
the student may initiate the second state of the formal appeals procedure by filing the Appeal 
Form at the Graduate College Office (Lang 122) within ten school days from the receipt of the 
form from the Graduate Dean.   When the Appeal Form is filed at the Graduate College Office, 
the Office will send a copy of the grievance to the student, the faculty member involved, the 
faculty member's department head and dean, the Graduate Dean, and to the chair of the 

Appeals Board.   

The Graduate Student Academic Appeals Board has final student/faculty authority for 
adjudicating graduate academic appeals.  The Board consists of 10 members, five faculty and 
five graduate students.  The faculty members shall be tenured with the rank of assistant 
professor or higher, have Regular Graduate Faculty status, one to be elected by and from the 
Graduate Faculty of each undergraduate college for a three-year term.  Faculty members may 
be reelected to a second three-year term. Graduate student members shall be appointed by the 

Graduate College for one-year terms; students may be re-appointed to serve second terms.   
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The Chair shall be elected from among the five faculty members.  The Chair shall vote only in the 
case of a tie.  The Chair places a case on the Board docket, arranges the time and place for the 
hearing, and provides the Board review of the appeal papers prior to the hearing.  Notice of the 
hearing the rules governing the Board are made available in advance to both parties.  It is 
expected that the hearing will be held within twenty school days after the appeal has been 
received by the Chair.  The Board has discretionary power to delay the hearing due to mitigating 

circumstances.   

The board follows these procedures in hearing an academic appeal:   

1. Hearings are closed unless an open hearing is requested by the student.   

2. Hearings are informal, but a taped transcript is made; this transcript is confidential.  After 

resolution of the appeal, the tape will be filed in the Graduate College Office.   
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3. The faculty member and the student will have access to written statements of the other prior 

to the hearing, or prior to any questioning by members of the Board at the time of the hearing.   

4. Both parties to the appeal have the right to present additional evidence to the Board, subject 
only to the Board's judgment that such evidence is relevant to the case.  Similarly, either party 
may ask members of the university community (students, faculty, staff) to present testimony, 
again subject only to the Board's judgment that such testimony is relevant to the case.  In 
making judgments on the relevance of such evidence or testimony the Board will, consistent 
with the gravity of such proceedings, admit such testimony or evidence unless the Board judges 

it clearly not to be germane to the case.   

5. Both parties to the appeal have the right to ask questions of the other during the hearing.  

Questions must be relevant to the issues of the appeal.   

6. The members of the Board may question both parties to the appeal. Questions must be 

relevant to the issues of the appeal.   

7. Whenever the Appeals Board feels the need for expert advice within a particular area of 
scholarship, the Board shall have the authority, and University shall provide the necessary 
means, to seek the advice from experts either associated with the University or not connected 

with the institution.   

8. Upon request from the Board, it is expected that the faculty member shall make available 
such records as are pertinent to the appeal.  The confidential nature of these records will be 
safeguarded.  Failure to provide the records without sufficient cause may result in a finding in 

favor of the student at the discretion of the Appeals Board.   

9. The student shall bear the burden of proof in the appeal.   

School Counseling 

Informational Packet 

Page 33 

10. Appeals are decided by a majority vote of a quorum of the Board.  

11. A quorum consists of six members, excluding the Chair, three of whom must be faculty.   

12. The Board shall decide the case by a clear and convincing evidence standard.  The Board's 
ruling and the reasons for the decision are reported in writing to both parties, to the faculty 
member's department head and to the Graduate Dean.  If the Appeals Board changes a grade, 
the Registrar receives a copy of the decision, authorizing a change in the grade on the student's 
official records.  If the case involves suspension from the University and is resolved in favor of 
the student, the Committee on Admission and Retention receives a copy of the decision 
authorizing it to reinstate the student if appropriate.  The student pursuing the grievance may, 
within ten school days of being notified of the Board's decision, make a written request to the 
Office of the President of the university for a review of the Appeals Board procedures, which led 
to that decision.  Such a request must include a statement of any perceived Appeals Board 
procedural irregularities involved in the decision.  In such cases, the President or designee will 
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examine the transcript of the Board proceedings, and all exhibits entered as evidence, and will 
render a decision within two weeks of their reception.  The President or designee may either 
remand the decision back to the Board on the grounds of procedural irregularities (in which case 
the Appeals Board is obligated to reconsider the case in the light of the specified procedural 

problems), or uphold the Board's decision as procedurally sound.   

Extension of Time Limits:   

It may be necessary, in the interest of justice, to extend a specified time limit when the 
principal(s) involved in a grievance cannot be reached in a timely fashion by telephone, mail, or 
other form of communication, or when the principal(s) may be absent from the campus or be 
temporarily indisposed due to illness, accident, injury or other extenuating circumstances. Time 
limits may be extended, in extraordinary circumstances, by the Graduate Dean or his or her 

designee.   

Graduate Council Approved, 1/27/94  

Maintained by: University Marketing & Public Relations / President's Office   

Last Updated: July 29, 2004   
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Appendix E 

Counselor Education Graduate Survey  

University of Northern Iowa  

1. Please indicate your program of study: 

  ___ Mental Health Counseling ___ School Counseling 

2. What term did you graduate? 
3.  

� Summer   Fall (December)   Spring (May) 

Year __________

4. Please indicate your racial/ethnic background, please check all that apply. 

 African-American 
 Asian 
 Non-Hispanic White 
 Hispanic 
 Native American/Islander 
 Multi-racial 
 Don’t know 
 Prefer not to answer 
 Another form of self-identifying diversity (e.g. Sexual orientation or disability)  

_______________________________ 

5. What is your age? _______ 

6. What was the average distance you traveled roundtrip to class? 

� None, I live on campus 

� Less than 20 miles 

� 21-40 miles 

� over 40 miles 

7. As graduate student attended classes: 

� Part-time 

� Full-Time (at least 9 hours per semester) 

� Both 

8. As a graduate student, were you employed: 

� Part-Time 

� Full-time 
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� Unemployed 

� A Combination of these situations 

9. In terms of financial assistance, please check all that apply: 

� I did not receive financial assistance. 

� Information about financial assistance was available. 

� financial assistance enabled me to pursue graduate study 
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PLEASE RESPOND WITH YOUR GENERAL PERCEPTIONS TO THE FOLLOWING STATEMENTS  

10. My coursework was valuable in pursuing my chosen career 

Strongly Disagree                Strongly Agree 

11. Classroom and other physical facilities provided a comfortable learning environment 

Strongly Disagree                Strongly Agree 

12. Adequate research resources and/or assessments were available 

Strongly Disagree                Strongly Agree 

13. Library services were accessible 

Strongly Disagree                Strongly Agree 

14. Overall, university services and support systems facilitated my graduate education 

Strongly Disagree                Strongly Agree  

15. I was satisfied with the teaching abilities of the full-time faculty 

Strongly Disagree                Strongly Agree 

16. I was satisfied with the teaching abilities of the part-time faculty 

Strongly Disagree                Strongly Agree 

17. All factors considered, I was satisfied with my graduate program 

Strongly Disagree                Strongly Agree 

18. My professors are available for help/questions outside of class. 

Strongly Disagree                Strongly Agree 

19.  My courses are relevant to my chosen program of study. 

Strongly Disagree                Strongly Agree 

20.  My professors have provided a clear understanding of the goals and requirements of each class. 

Strongly Disagree                Strongly Agree 

21.  Academic/professional interaction with others has contributed significantly to my attaining my 
educational goals.   

Strongly Disagree                Strongly Agree 

22.  Compared to when I entered the graduate program, I have a stronger ability to think critically. 

Strongly Disagree                Strongly Agree 

23.  I have enhanced my problem-solving skills as a direct result of being in this program. 

Strongly Disagree                Strongly Agree 

24.   Graduating from a CACREP accredited program has been beneficial to me professionally. 

Strongly Disagree                Strongly Agree 
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Regarding the academic advisor 

25. My advisor was a good listener and provides individual attention. 

Strongly Disagree                Strongly Agree 

26.  My advisor provided ample time to discuss problems and concerns. 

Strongly Disagree                Strongly Agree 

27. My advisor provided adequate information. 

Strongly Disagree                Strongly Agree 

 

In the job market, do you agree or disagree that the program helped you attain this necessary skill: 

Communication skills                     Strongly Disagree                Strongly Agree 

Writing skills                                   Strongly Disagree                Strongly Agree 

Interpersonal relationship skills      Strongly Disagree                Strongly Agree 

Self-reliance skills                           Strongly Disagree                Strongly Agree 

Decision-making skills                     Strongly Disagree                Strongly Agree 

Ability to execute plans                    Strongly Disagree                Strongly Agree 

Ability to work in groups on projects Strongly Disagree                Strongly Agree 

Leadership skills                               Strongly Disagree                Strongly Agree 

Analytical skills                                  Strongly Disagree                Strongly Agree 

Research skills                                  Strongly Disagree                Strongly Agree 

Understanding personal strengths and weaknesses 

                                                          Strongly Disagree                Strongly Agree 

Achieving personal goals                  Strongly Disagree                Strongly Agree 

Achieving career goals.                     Strongly Disagree                Strongly Agree 

 

Questions 1-3 are specific to internship. 

1. The experience was clearly defined and structured     Strongly 
Disagree                Strongly Agree 

2. The experience requirements were valuable in preparation for job functioning    
       Strongly Disagree              
  Strongly Agree 

3. My supervisor for this experience was aware of my professional strengths and weaknesses and 
helped me to improve my professional skills.   

 Strongly Disagree                Strongly Agree 

Questions 4-General questions: 
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4. I would recommend this program to a friend.   

 Strongly Disagree                Strongly Agree 

5. This program prepared me to be a multiculturally competent counselor. 

 Strongly Disagree                Strongly Agree 

6. The difficulty level of this program is what I expected for graduate level studies.   

 Strongly Disagree                Strongly Agree     

        7.   I expect to derive long-term benefit from this program. 

 Strongly Disagree                Strongly Agree 

 

9.  I had adequate leadership opportunities? 

 Strongly Disagree                Strongly Agree 

 

10. I was mentored professionally and there were adequate opportunities to professionally grow.  

Strongly Disagree                Strongly Agree 

11. I was successful at finding a job within one year.  

Strongly Disagree                Strongly Agree 

12.  What three things do you think should be changed in your graduate program? 

13.  Add any other comments you want to share about your graduate experience. 

14.  .  Please identify two or three courses you feel contributed most to your professional 
development: 

Separate questions to be sent out 

***.  As alum, would you like to be involved with the U.N.I. counselor education program?  

Check what you would like: 

___ Receive e-mails (add e-mail address if so) 

___ Receive Chi Sigma Iota newsletters 

___ Informed of and come to U.N.I. counselor education program events 

___ Counselor Education Advisory Board 

___ Member at large Chi Sigma Iota  

 

THANK YOU FOR YOUR HELP!! 



Alumni Outcomes 

 

UNI  School Counseling Institutional Report Page 123 
 

Appendix F 

Counselor Education Program Evaluation: School Counseling Graduates: 2 and Mental Health Counseling Graduates: 3 

Please repsond to the following statements in regard to the university.  

Answer Options 
Strongly 

Agree 
Agree Neutral  Disagree 

Strongly 
Disagree 

Rating 
Average 

Response 
Count 

Classroom and other physical 
facilities provided a comfortable 
learning environment. 

2 3 0 0 0 1.60 5 

Library services were accessible. 3 2 0 0 0 1.40 5 
Adequate research resources 
and/or assessments were 

available. 

2 1 2 0 0 2.00 5 

Overall, university services and 
support systems facilitated my 
graduate education. 

3 1 1 0 0 1.60 5 

Please respond to the following statements about the graduate program. 

Answer Options 
Strongly 

Agree 
Agree Neutral  Disagree 

Strongly 
Disagree 

Rating 
Average 

Response 
Count 

My courses are relevant to my 
chosen program of study. 

3 2 0 0 0 1.40 5 

Compared to when I entered the 
graduate program, I have a 
stronger ability to think critically. 

1 3 1 0 0 2.00 5 

I have enhanced my problem-
solving skills as a direct result of 
being in this program. 

2 2 1 0 0 1.80 5 

My coursework was valuable in 
pursuing my chosen career. 
Academic/professional interaction 
with others has contributed 
significantly to my attaining my 
educational goals. 

3 1 1 0 0 1.60 5 

Graduating from a CACREP 
accredited program has been 
beneficial to me professionally. 

2 1 2 0 0 2.00 5 

 
 
 
 
 
 
Please respond to the following statements in regard to the program faculty. 

Answer Options 
Strongly 

Agree 
Agree Neutral  Disagree 

Strongly 
Disagree 

Rating 
Average 

Response 
Count 

I was satisfied with the teaching 
abilities of the full-time faculty. 

2 2 0 1 0 2.00 5 

I was satisfied with the teaching 
abilities of the part-time faculty. 

3 1 0 1 0 1.80 5 

All factors considered, I was 
satisfied with my graduate 
program. 

2 2 1 0 0 1.80 5 
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Age Range: 26-51 years 

General questions. 

My professors are available for 
help/questions outside of class. 

2 2 0 1 0 2.00 5 

My professors have provided a 
clear understanding of the goals 
and requirements of each class. 

2 1 2 0 0 2.00 5 

 
Regarding the academic advisor, 
 

Answer Options 
Strongly 

Agree 
Agree Neutral  Disagree 

Strongly 

Disagree 

Rating 

Average 

Response 

Count 

my advisor was a good listener and 
provides individual attention. 

3 1 0 1 0 1.80 5 

my advisor provided ample time to 
discuss problems and concerns. 

3 0 1 1 0 2.00 5 

my advisor provided adequate 
information. 

3 0 1 1 0 2.00 5 

 
In the job market, do you agree or disagree that the program helped you attain this necessary skill: 
 

Answer Options 
Strongly 

Agree 
Agree Neutral  Disagree 

Strongly 
Disagree 

Rating 
Average 

Response 
Count 

Communication skills  3 2 0 0 0 1.40 5 

Writing skills 3 1 1 0 0 1.60 5 

Interpersonal relationship skills 3 2 0 0 0 1.40 5 

Self-reliance skills 2 3 0 0 0 1.60 5 

Decision-making skills 2 3 0 0 0 1.60 5 

Ability to execute plans 2 2 1 0 0 1.80 5 
Ability to work in groups on 
projects 

2 3 0 0 0 1.60 5 

Leadership skills 3 2 0 0 0 1.40 5 

Analytical skills 1 3 1 0 0 2.00 5 

Research skills 3 1 1 0 0 1.60 5 
Understanding personal strengths 
and weaknesses 

2 3 0 0 0 1.60 5 

Achieving personal goals 3 2 0 0 0 1.40 5 

Achieving career goals 3 1 0 1 0 1.80 5 
 
Regarding internship,  
 

Answer Options 
Strongly 

Agree 
Agree Neutral  Disagree 

Strongly 
Disagree 

Rating 
Average 

Response 
Count 

the experience was clearly defined and 
structured. 

0 3 1 1 0 2.60 5 

the experience requirements were 
valuable in preparation for job 
functioning. 

2 1 1 1 0 2.20 5 

my supervisor for this experience was 
aware of my professional strengths and 
weaknesses and helped me to improve my 
professional skills. 

2 3 0 0 0 1.60 5 
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Answer Options 
Strongly 

Agree 
Agree Neutral  Disagree 

Strongly 
Disagree 

Rating 
Average 

Respon
se 

Count 

I would recommend this program to a friend. 3 0 1 1 0 2.00 5 

This program prepared me to be a 
multiculturally competent counselor. 

2 2 0 1 0 2.00 5 

The difficulty level of this program is what I 

expected for graduate level studies. 
1 4 0 0 0 1.80 5 

I expect to derive long-term benefit from this 
program. 

3 1 1 0 0 1.60 5 

I had adequate leadership opportunities. 1 3 1 0 0 2.00 5 

I was mentored professionally and there 
were adequate opportunities to 
professionally grow. 

3 1 0 1 0 1.80 5 

I was successful at finding a job within one 
year. 

4 0 0 1 0 1.60 5 

 
 
What three things do you think should be changed in your graduate program? 
1. Counseling is a business and we needed better preparation to run it like a business...also we need to learn to sell 
counseling in a community instead of people fearing mental Health. 

2. Comps were a waste of time. I already had a 4.0 throughout. No need to once again prove what I knew on a timed test. 
The program is way too long and too expensive. I tell others to go to Drake. 
The internship at Price lab was a waste of time. I was working full time as a counselor and it took me away from the real 
problems at my school. I needed help there.  
3. Greater network of internship sites. 
Greater availability of classes at alternative sites (i.e., Des Moines area) or on-line. 
Additional elective courses for preparation for private practice. 
4. 1. Help students develop a portfolio 
    2. Hire Dr. Terry Kottman 
    3. More time to meet with advisors 
5. Making the research class more applicable to mental health counseling....the class I attended the professor was not 
familiar with the mh field and did not demonstrate how the information could be applied and used for mental health 
counseling 
 
What three things do you think should remain unchanged in the graduate program? 

1. Mentoring was wonderful. Time spent counseling others was very helpful. 

2.  Availability of faculty. 

    Program size or at least faculty:student ratio 

    Flexibility in meeting course requirements 

3.  Classes required Projects, Flexibility in taking abroad credit 

4.  Required coursework 

Any other comments you want to share about your graduate experience.  

1. One of the primary hindrances to the exceptional program has been removed with the retirement of the previous 
program chair. I do hope that the UNI program never again becomes so ego/personality centered in the leadership and 
continues to thrive based upon principle-centered leadership. 
 

2. The strength of the program is how skill based it is and focuses on enhancing my counseling skill 
Please identify two or three courses you feel contributed most to your professional development.  

1. I had Dr Myrgatroyd for my Prof and all her course work I refer back to often 
2. Multi-cultural and Counseling skills  
3. Counseling Theories, Consultation Skills--not necessarily for the consultation portion but for the process element of it. 
4. Counseling Skills, Practicuum with Clare Struck, Counseling Children and Adolescents 
5. The counseling skills courses were the most helpful, practicum, and t-group experience (applied group dynamics?) 
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Appendix G 

Fall 2009 CPCE Exam Results UNI Student’s performance compared to national means 

UNI Mean= 94.62     National Mean exit exam= 88.89 

UNI Standard Deviation= 3.06    Standard Deviation= 14.36 

n= 13       n= 750 

National Mean non-exit= 77.94 

Standard Deviation= 12.38 

n= 87 

UNI Student’s performance compared to national means 

UNI Mean= 102.71     National Mean exit exam= 87.3 

UNI Standard Deviation= 14.98    Standard Deviation= 14.1 

n= 7       n= 692 

National Mean non-exit= 85.91 

Standard Deviation= 14.41 

n= 110 

1. In this current testing, 6 of 7 students scored a full standard deviation about the mean. 

2. One of our students has a top national score. 4 points above the norm reference group's highest score 

3. In this testing our students scored above the national mean in all 8 CACREP Core areas 

CACREP Content Areas                         UNI                   National mean 

Human growth and development    14.00                   11.45 

Social & cultural foundations                  11.14                   10.72 

Helping relationships                               13.00                   11.00 

Group work                                              12.86                   11.24 

Career & life style development               12.43                   10.99 

Appraisal                                                  13.00                  10.46 

Research & program evaluation              13.00                  11.55 

Professional orientation & ethics            13.71                  11.55 
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Appendix H 

Standards for UNI School Counseling Programs 

The following curricular experiences and demonstrated knowledge and skills are 

required of all students in the program 

A.         FOUNDATIONS OF SCHOOL COUNSELING 

Courses that address CACREP Standards and concepts are subsequently listed. The 

course syllabi provide more detail about how these standards are addressed. In 

addition State of Iowa Requirements are indicated under the appropriate criteria (in 

italics) indicating that that criteria also meets a State of Iowa Requirement. These 

requirements are found on page 14-18? 

1. history, philosophy, and current trends in school counseling and education 

systems; 

  (7)1. Apply knowledge of history, roles, organization structures, ethics, standards 

and credentialing.  

200:128 Field Experience: Teacher as Change Agent 

 200:148 Learning and Instruction in Classroom Context 

 200:214 Foundations of Instruction Psychology 

 290:103g Introduction to Professional Psychology 

 290:210 Developing Comprehensive School Counseling Programs 

 290:291 School Counseling Internship 

2. relationship of the school program to the academic and student services 

program in the school; 

(5)2. Apply knowledge of career assessment and career choice programs 

(8)1. Design, implement, and evaluate a comprehensive, developmental school 

guidance program. 

(8)2. Implement and evaluate specific strategies designed to meet program 

goals and objectives.  

(8)8. Assist in the process of identifying and addressing the needs of the 

exceptional student. 

(10)1. Write classroom lessons including objectives, learning activities, and 

discussion questions.  

(10)2. Utilize various methods of evaluating what students have learned in 

classroom lessons. 
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 (10)3. Demonstrate competency in conducting classroom and other large group  

 activities, utilizing an effective lesson plan design, engaging students in the 

learning process and employing age-appropriate classroom management 

strategies.  

 (10)4. Design a classroom unit of developmentally appropriate learning 

experiences 

 (10)5. Demonstrate knowledge in writing standards and benchmarks for 

curriculum. 

290:210 Developing Comprehensive School Counseling Programs 

 290:290 School Counseling Practicum  

290:291 School Counseling Internship 

3.  role, function, and professional identity of the school counselor in relation to the  

 roles of other professional and support personnel in the school: 

 (7)2. Maintain a high level of professional knowledge and skills 

 (7)4. Articulate the counselor role to school personnel, parents, community and 

students 

 (11)1. Identify and consult with teachers about how to create a positive learning  

 environment utilizing such factors as effective classroom management strategies, 

building a sense of community in the classroom, and cooperative learning 

experiences 

 (11)2. Identify and consult with teachers regarding teaching strategies designed 

to motivate students using small group learning activities, experiential learning 

activities, student mentoring programs and shared decision-making opportunities 

290:103g  Introduction for Professional Counseling 

 290:210 Developing Comprehensive School Counseling Programs 

 290:226 Consultation Skills 

 290:290 School Counseling Practicum  

290:291 School Counseling Internship 

 

4. strategies of leadership designed to enhance the learning environment of schools; 

(7)2. Maintain a high level of professional knowledge and skills 
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(8)11. Promote use of counseling and guidance activities and programs involving 

the total school community to provide a positive school climate 

(10)1. Write classroom lessons including objectives, learning activities, and 

discussionquestions 

(10)2. Utilize various methods of evaluating what students have learned in 

classroom lessons 

(10)3. Demonstrate competency in conducting classroom and other large group  

activities, utilizing an effective lesson plan design, engaging students in the 

learning process and employing age-appropriate classroom management 

strategies 

(10)4. Design a classroom unit of developmentally appropriate learning 

experiences 

(10)5. Demonstrate knowledge in writing standards and benchmarks for 

curriculum 

(11)1.  Identify and consult with teachers about how to create a positive learning  

environment utilizing such factors as effective classroom management strategies, 

building a sense of community in the classroom, and cooperative learning 

experiences 

290:210 Developing Comprehensive School Counseling Programs 

290:226 Consultation Skills 

290:2991 School Counseling Internship 

5. knowledge of the school setting, environment, and pre-K-12 curriculum 

(10)1. Write classroom lessons including objectives, learning activities, and 

discussion questions 

(10)2. Utilize various methods of evaluating what students have learned in 

classroom lessons 

(10)3. Demonstrate competency in conducting classroom and other large group  

activities, utilizing an effective lesson plan design, engaging students in the 

learning process and employing age-appropriate classroom management 

strategies 

(10)4. Design a classroom unit of developmentally appropriate learning 

experiences 

(10)5. Demonstrate knowledge in writing standards and benchmarks for 

curriculum 
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(11)1.  Identify and consult with teachers about how to create a positive learning 

environment utilizing such factors as effective classroom management strategies, 

building a sense of community in the classroom, and cooperative learning 

experiences 

200:128 Field Experience: Teacher as Change Agent 

200:148 Learning and Instruction in Classroom Contexts 

200:214 Foundations of Instructional Psychology 

290:290 School Counseling Practicum 

290:291 School Counseling Internship 

6. current issues, policies, laws, and legislation relevant to school counseling; 

(8)9. Apply knowledge of legal and ethical issues related to child abuse and 

mandatory reporting 

290:103g Introduction to Professional Counseling 

290:210  Developing Comprehensive School Counseling Programs 

290:291 School Counseling Internship 

This information is also routinely shared on the listserv 

7. the role of racial, ethnic, and cultural heritage, nationality, socioeconomic 

status, family structure, age, gender, sexual orientation, religious, and spiritual 

beliefs,occupation, physical and mental status, and equity issues in school 

counseling; 

(2)1. Demonstrate awareness of and sensitivity to the unique social, cultural, and  

economic circumstances of students and their racial-ethic, gender, age, 

physical, and learning differences 

(2)2. Demonstrate sensitivity to the nature and functioning of the student within 

the family, school, and community contexts.  

290:105g Counseling Skills 

290:210 Developing Comprehensive School Counseling Programs 

290:220 Group Process 

290:250 Family Counseling 

290:256 Multicultural Counseling 

8. knowledge and understanding of community, environmental, and institutional  



School Counselor Standards 

 

UNI  School Counseling Institutional Report Page 131 
 

opportunities that enhance, as well as barriers that impede student academic 

career, and personal/social success and overall development 

(2)1. Demonstrate awareness of and sensitivity to the unique social, cultural, and  

economic circumstances of students and their racial -ethic, gender, age, 

physical, and learning differences 

(2)2. Demonstrate sensitivity to the nature and functioning of the student within 

the family, school, and community contexts.  

(3)8. Value the well-being of the students as paramount in the counseling 

relationship 

(8)3. Consult and coordinate efforts with resource persons, specialists, businesses, 

and agencies outside the school to promote program objectives 

(8)10. Advocate for the educational needs of students and work to ensure that 

these needs are addressed at every level of the school experience 

290:210 Developing Comprehensive School Counseling Programs 

290:256 Multicultural Counseling 

290:291 School Counseling Internship 

9. knowledge and application of current and emerging technology in education 

and school counseling to assist students, families, and educators in using 

resources that promotes informed academic, career, and personal/social 

choices; 

(5)2. Apply knowledge of career assessment and career choice programs 

(5)3. Implement occupational and educational placement, follow-up and 

evaluation 

(8)4. Provide information appropriate to the particular educational transition and 

assist students in understanding the relationship that their curricular experiences 

and academic achievements will have on subsequent education opportunities 

290:210 Developing Comprehensive School Counseling Programs 

290:291 School Counseling Internship 

10. ethical and legal considerations related specifically to the practice of school 

counseling (e.g. the ACA Code of Ethics and the ASCA Ethical Standards for  

School Counselors). 

(3)7. Refer students for specialized help when appropriate 
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(6)6. Apply knowledge of legal ethical issues related to assessment and student 

records 

(7)1. Apply knowledge of history, roles, organizational structures, ethics, 

standards, and credentialing 

(7)3. Apply knowledge of professional and ethical standards to the practice of 

school counseling 

(8)9. Apply knowledge of legal and ethical issues related to child abuse and 

mandatory reporting 

290:103g Introduction to Professional Counseling 

 

B. CONTEXTUAL DIMENSIONS OF SCHOOL COUNSELING 

Studies that provide an understanding of the coordination of counseling program 

components as they relate to the total school community, including all of the following. 

1. advocacy for all students and for effective school counseling programs; 

(3)7. Refer students for specialized help when appropriate 

(3)8. Value the well-being of the students as paramount in the counseling 

relationship 

290:103g Introduction to Professional Counseling 

290:210 Developing Comprehensive School Counseling Programs 

290:226 Consultation Skills 

290:290 School Counseling Practicum 

290:291 School Counseling Internship 

2. coordination, collaboration, referral, and team-building efforts with teachers, 

parents, support personnel, and community resources to promote program 

objectives and facilitate successful student development and achievement of all 

students;  

(3)1. Employ effective counseling and consultation skills with students, parents, 

colleagues, administrators, and others 

(3)2. Communicate effectively with parents, colleagues, students, and 

administration 
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(3)4. Assist families in helping their children address the personal, social, and 

emotional concerns and problems that may impede educational progress 

(3)7. Refer students for specialized help when appropriate 

(3)8. Value the well-being of the students as paramount in the counseling 

relationship 

(8)3. Consult and coordinate efforts with resource persons, specialists, businesses, 

and agencies outside the school to promote program objectives 

(8)4. Provide information appropriate to the particular educational transition and 

assist students in understanding the relationship that their curricular experiences 

and academic achievements will have on subsequent educational 

opportunities 

(8)7. Collaborate with teachers, administrators, and other educators in ensuring 

that appropriate educational experiences are provided that allow all students to 

achieve success 

(8)11. Promote use of counseling and guidance activities and programs involving 

the total school community to provide a positive school climate 

(9)2. Consult with teachers and parents about effective classroom management 

and behavior management strategies 

290:210 Developing Comprehensive School Counseling Programs 

290:226 Consultation Skills 

290:290 School Counseling Practicum 

290:291 School Counseling Internship 

3. integration of the school counseling program into the total school curriculum 

by systematically providing information and skills training to assist pre-K-12 

students in maximizing their academic, career, and personal/social 

development; 

(5)2. Apply knowledge of career assessment and career choice programs   

(5)3. Implement occupational and educational placement, follow-up and 

evaluation 

(8)1. Design, implement, and evaluate a comprehensive, developmental school 

guidance program 

(8)2. Implement and evaluate specific strategies designed to meet program 

goals and objectives 

(8)10. Advocate for the educational needs of students and work to ensure that 

these needs are addressed at every level of the school experience 
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(8)11. Promote use of counseling and guidance activities and programs involving 

the total school community to provide a positive school climate 

(9)1. Apply effective classroom management strategies as demonstrated in 

classroom guidance and large group guidance lessons 

(9)2. Consult with teachers and parents about effective classroom management 

and behavior management strategies 

290:210 Developing Comprehensive School Counseling Programs 

290:291 School Counseling Internship 

4. promotion of the use of counseling and guidance activities and programs by 

the total school community to enhance a positive school climate; 

(3)1. Employ effective counseling and consultation skills with students, parents, 

colleagues, administrators, and others 

(3)2. Communicate effectively with parents, colleagues, students, and 

administration 

 (8)6. Provide training, orientation, and consultation assistance to faculty, 

administrators, staff, and school officials to assist them in responding to the social, 

emotional, and educational development of all students.  

(8)7. Collaborate with teachers, administrators, and other educators in ensuring 

that appropriate educational experiences are provided that allow all students to 

achieve success 

 (8)11. Promote use of counseling guidance activities and programs involving the 

total school community to provide a positive school climate 

(9)1. Apply effective classroom management strategies as demonstrated in 

classroom guidance and large group guidance lessons 

(9)2. Consult with teachers and parents about effective classroom management 

and behavior management strategies 

 (11)2. Identify and consult with teachers regarding teaching strategies designed 

to motivate students using small group learning activities, experiential learning 

activities, students mentoring programs, and shared decision,-making 

opportunities 

290:210 Developing Comprehensive School Counseling Programs 

290:290 School Counseling Practicum 

290:291 School Counseling Internship 

5. methods of planning for and presenting school counseling-related 

educational programs to administrators, teachers, parents, and the community; 
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(3)1. Employ effective counseling and consultation skills with students, parents, 

colleagues, administrators, and others 

(3)2. Communicate effectively with parents, colleagues, students, and 

administration 

(8)4. Provide information appropriate to the particular educational transition and 

assists students in understanding the relationship that their curricular experiences 

and academic achievements will have on subsequent educational 

opportunities 

(8)7. Collaborate with teachers, administrators,  and other educators in ensuring 

that appropriate educational experiences are provided that allow all students to 

achieve success. 

(9)1. Apply effective classroom management strategies as demonstrated in 

classroom guidance and large group guidance lessons 

(9)2. Consult with teachers and parents about effective classroom management 

and behavior management strategies 

290:210 Developing Comprehensive School Counseling Programs 

290:291 School Counseling Internship 

6. methods of planning, developing, implementing, monitoring, and evaluating 

comprehensive developmental counseling programs 

(3)5. Implement developmentally appropriate counseling interventions with 

children and adolescents  

(8)1. Design, implement, and evaluate a comprehensive, developmental school 

guidance 

program 

(8)2. Implement and evaluate specific strategies designed to meet program 

goals and objectives 

290:210 Developing Comprehensive School Counseling Programs 

290:291 School Counseling Internship 

7. knowledge of prevention and crisis intervention skills 

290:226  Consultation Skills 

290:262 Intervention and Prevention with Children, Adolescents, and 

Parents 

290:290 School Counseling Practicum 
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C. KNOWLEDGE AND SKILL REQUIREMENTS FOR SCHOOL COUNSELORS 

 1. Program Developmental, Implementation, and Evaluations 

a. use, management, analysis, and presentation of data from school-

based information (e.g. standardized testing, grades, enrollment, 

attendance, retention, placement), surveys, interviews, focus groups, and 

needs assessments to improve student outcome;  

(5)1. Assist students in the assessment of their individual strengths, 

weaknesses, and differences, including those that relate to academic 

achievement and future plans 

(5)2. Apply knowledge of career assessment and career choice programs  

(5)3. Implement occupational and educational placement, follow-up 

and evaluation 

(6)1. Demonstrate individual and group approaches to assessment and 

evaluation 

(6)2. Demonstrate an understanding of the proper administration and uses 

of standardized tests 

(6)3. Apply knowledge of test administration, scoring, and measurement 

concerns 

(6)4. Apply evaluation procedures for monitoring student achievement 

(6)5. Apply assessment information in program design and program 

modifications to address students’ needs 

(10)5. Demonstrate knowledge in writing standards and benchmarks for 

curriculum 

290:210 Developing Comprehensive School Counseling Programs 

290:291 School Counseling Internship 

b. design, implementation, monitoring, and evaluation of comprehensive 

developmental school counseling programs (e.g. ASCA National 

Standards for School Counseling Programs) including and awareness of 

various systems that affect students, school and home;  

8(1). Design, implement and evaluate a comprehensive, developmental 

school guidance program 

8(5). Assist parents and families in order to provide a supportive 

environment in which students can become effective learners and 

achieve success in pursuit of appropriate educational goals 
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290:210 Developing Comprehensive School Counseling Programs 

290:291 School Counseling Internship 

 

c. implementation and evaluation of specific strategies that meet 

program goals and objectives;  

(8)1. Design, implement and evaluate a comprehensive, developmental 

school guidance program 

(8)2. Implement and evaluate specific strategies designed to meet 

program goals and objectives 

(8)3. Consult and coordinate efforts with resource persons, specialists, 

business, and agencies outside the school to promote program objectives 

290:210 Developing Comprehensive School Counseling Programs 

290:291 School Counseling Internship 

d. identification of student academic, career, and personal/social 

competencies and the implementation of processes and activities to 

assist students in achieving these competencies 

(1)2.  Apply knowledge of learning and personality development to assist 

students in developing their full potential 

(5)1. Assist students in the assessment of their individual strengths, 

weaknesses, and differences, including those that relate to academic 

achievement and future plans 

(5)2. Apply knowledge of career assessment and career choice programs  

(8)9. Apply knowledge of legal and ethical issues related to child abuse 

and mandatory reporting  

(8)10. Advocate for the educational needs of students and work to ensure 

that these needs are addressed at every level of the school experience 

290:210 Developing Comprehensive School Counseling Programs 

290:291 School Counseling Internship 

e. preparation of an action plan and school counseling calendar that 

reflect appropriate time commitments and priorities in a comprehensive 

developmental school counseling program; 

290:210 Developing Comprehensive School Counseling Programs 

290:291 School Counseling Internship 
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f. strategies for seeking and securing alternative funding for program 

expansion; 

290:210 Developing Comprehensive School Counseling Programs 

290:291 School Counseling Internship 

g. use of technology in the design, implementation, monitoring and 

evaluation of comprehensive school counseling program 

(6)4. Apply evaluation procedures for monitoring student achievement 

(6)5. Apply assessment information in program design and program 

modifications to address students’ needs 

290:210 Developing Comprehensive School Counseling Programs 

290:291 School Counseling Internship 

 2. Counseling and Guidance 

a. individual and small-group counseling approaches that promote school        

success, through academic, career, and personal/social development for 

all; 

(1)2.  Apply knowledge of learning and personality development to assist 

students in developing their full potential 

(3)3. Counsel students in the areas of personal, social, academic, and 

career development 

(3)5. Implement developmentally appropriate counseling interventions 

with children and adolescents 

(4)1. Implement developmentally appropriate interventions involving 

group dynamics, counseling theories, group counseling methods and skills, 

and other group work approaches 

(4)2. Apply knowledge of group counseling in implementing appropriate 

group processes for elementary, middle school, and secondary students 

  290:105g Counseling Skills 

  290:220 Group Process 

  290:227 Counseling Theory 

  290:290 School Counseling Practicum 

  290:291 School Counseling Internship 
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b. individual, group, and classroom guidance approaches systematically 

designed to assist all students with academic, career and personal/social 

development; 

(1)2.  Apply knowledge of learning and personality development to assist 

students in developing their full potential 

(3)3. Counsel students in the areas of personal, social, academic, and 

career development 

(3)5. Implement developmentally appropriate counseling interventions 

with children and adolescents 

 (3)8. Value the well-being of the students as paramount in the counseling 

relationship 

(4)1. Implement developmentally appropriate interventions involving 

group dynamics, counseling theories, group counseling methods and skills, 

and other group work approaches 

(4)2. Apply knowledge of group counseling in implementing appropriate 

group 

  processes for elementary, middle school, and secondary students 

  290:220 Group Process 

290:262 Intervention and Prevention with Children, Adolescents, and                    

Parents 

290:290 School Counseling Practicum 

  290:291 School Counseling Internship 

  c. approaches to peer facilitation, including peer helper, peer tutor, and  

  peer mediation programs;  

(3)6. Demonstrate the ability to negotiate and move individuals and 

groups toward consensus or conflict resolution of both 

(4)1. Implement developmentally appropriate interventions involving 

group dynamics, counseling theories, group counseling methods and skills, 

and other group work approaches 

  290:210 Developing Comprehensive School Counseling Programs 

290:290 School Counseling Practicum  

  290:291 School Counseling Internship 
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d. issues that may affect the development and functioning of students 

(e.g.,abuse, violence, eating disorders, attention deficit hyperactivity 

disorder, childhood depression, and suicide); 

(2)1. Demonstrate awareness of and sensitivity to the unique social, 

cultural, and economic circumstances of students and their racial/ethnic, 

gender, age, physical, and learning differences 

(11)3. Demonstrate knowledge of child and adolescent development 

and identify developmentally appropriate teaching and learning 

strategies 

  290:254 Counseling Children and Adolescents 

  290:290 School Counseling Practicum 

e. developmental approaches to assist all students and parents at points 

of educational transition (e.g., home to elementary school, elementary to 

middle to high school, high school to post-secondary education and 

career options); 

(1)1. Develop strategies for facilitating development through the transition 

from childhood to adolescence and from adolescence to young adult 

(8)4. Provide information appropriate to the particular educational 

transition and assist students in understanding the relationship that their 

curricular experiences and academic achievements will have on 

subsequent educational opportunities 

290:210 Developing Comprehensive School Counseling Programs 

290:226 Consultation Skills 

290:290 School Counseling Practicum (students facilitate groups for 

new students and also groups for high school seniors on post secondary 

plans) 

  290:291 School Counseling Internship 

  f. constructive partnerships with parents, guardians, families, and  

  communities in order to promote each student’s academic, career, and  

  personal/social success;  

(2)1. Demonstrate awareness of and sensitivity to the unique social, 

cultural, and economic circumstances of students and their racial/ethnic, 

gender, age, physical and learning differences 

(2)2. Demonstrate sensitivity to the nature and the functioning of the 

students within the family, school and community contexts 
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(3)1. Employ effective counseling and consultation skills with students, 

parents, colleagues, administrators, and others 

(3)2. Communicate effectively with parents, colleagues, students, and 

administrators 

(3)3. Counsel students in the areas of personal, social, academic, and 

career development 

(3)4. Assist families in helping their children address the personal, social, 

and emotional concerns and problems that may impede educational 

progress 

(3)8. Value the well-being of the students as paramount in the counseling 

relationship 

(5)4. Develop a counseling network and provide resources for use by 

students in personalizing the exploration of postsecondary educational 

opportunities 

(8)3. Consult and coordinate efforts with resource persons, specialists, 

business, and agencies outside the school to promote program objectives 

(8)5. Assist parents and families in order to provide a supportive 

environment in which students can become effective learners and 

achieve success in pursuit of appropriate educational goals 

(8)6. Provide training, orientation, and consultation assistance to faculty, 

administrations, staff, and school officials to assist them in responding to 

the social, emotional, and educational development of all students 

(11)3. Demonstrate knowledge of child and adolescence development 

and identity developmentally appropriate teaching and learning 

strategies  

290:210 Developing Comprehensive School Counseling Programs 

290:226 Consultation Skills 

290:262 Intervention and Prevention with Children, Adolescents, and 

  Parents 

290:291 School Counseling Internship 

g. systems theories and relationships among and between community 

systems, family systems, and school systems, and how they interact to 

influence the students and affect each system 

(2)1. Demonstrate awareness of and sensitivity to the unique social, 

cultural, and economic circumstances of students and their racial/ethnic, 

gender, age, physical and learning differences 
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(2)2. Demonstrate sensitivity to the nature and the functioning of the 

student within the family, school and community contexts 

(3)1. Employ effective counseling and consultation skills with students, 

parents,colleagues, administrators, and others 

(3)2. Communicate effectively with parents, colleagues, students, and 

administrators 

(8)3. Consult and coordinate efforts with resource persons, specialists, 

business, and agencies outside the school to promote program objectives 

(8)5. Assist parents and families in order to provide a supportive 

environment in which students can become effective learners and 

achieve success in pursuit of appropriate educational goals 

(8)6. Provide training, orientation, and consultation assistance to faculty, 

administrations, staff, and school officials to assist them in responding to 

the social, emotional, and educational development of all students 

290:226 Consultation Skills 

290:250 Family Counseling 

h. Approaches to recognizing and assisting children and adolescents who 

may use alcohol or other drugs or who may reside in a home where 

substance abuse occurs 

(11)3. Demonstrate knowledge of child and adolescence development 

and identity developmentally appropriate teaching and learning 

strategies  

290:262 Intervention and Prevention with Children, Adolescents, and  

  Parents 

 3. Consultation 

a. strategies to promote, develop, and enhance effective teamwork within 

the school and larger community;  

(2)2. Demonstrate sensitivity to the nature and the functioning of the 

student within the family, school and community contexts 

(3)6. Demonstrate the ability to negotiate and move individuals and 

groups towards consensus or conflict resolution or both  

(4)1. Implement developmentally appropriate interventions involving 

group dynamics, counseling theories, group counseling methods and skills, 

and other group work approaches 
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(11)3. Demonstrate knowledge of child and adolescence development 

and identify developmentally appropriate teaching and learning 

strategies  

290:210 Developing Comprehensive School Counseling Programs 

290:226 Consultation Skills 

290:291 School Counseling Internship 

 

b. theories, models, and processes of consultation and change with 

teachers, administrators, and other school personnel, parents, community 

groups, agencies, and students as appropriate; 

(2)3. Demonstrate the counseling and consultation skills needed to 

facilitate informed and appropriate action in response to the needs of 

students 

(3)1. Employ effective counseling and consultation sills with students, 

parents, colleagues, administrators, and others 

(3)2. Communicate effectively with parent, colleagues, students, and 

administrators  

 (3)6. Demonstrate the ability to negotiate and move individuals and 

groups towards consensus or conflict resolution or both  

(8)7. Collaborate with teachers, administrators, and other educators in 

ensuring that appropriate educational experiences are provided that 

allow all students to achieve success 

(11)2. Identify and consult with teachers regarding teaching strategies 

designed to motivate students using small group learning activities, 

experiential learning activities, student mentoring programs, and shared 

decision-making opportunities 

290:226 Consultation Skills 

c. strategies and methods of working with parents, guardians, families, 

and communities to empower them to act on behalf of their children 

(2)3. Demonstrate the counseling and consultation skills needed to 

facilitate informed and appropriate action in response to the needs of 

students 

(3)1. Employ effective counseling and consultation sills with students, 

parents, colleagues, administrators, and others 

(3)2. Communicate effectively with parent, colleagues, students, and 

administrators  
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(3)4. Assist families in helping their children address the personal, social 

and emotional concerns and problems that may impede educational 

programs 

(8)5. Assist parents and families in order to provide a supportive 

environment in which students can become effective learners and 

achieve success in pursuit of appropriate educational goals 

(11)3. Demonstrate knowledge of child and adolescence development 

and identify developmentally appropriate teaching and learning 

strategies 

290:210 Developing Comprehensive School Counseling Programs 

290:262 Intervention and Prevention with Children, Adolescents, and 

  Parents 

290:290 School Counseling Practicum 

290:291 School Counseling Internship 

d. knowledge and skills in conducting programs that are designed to 

enhance students’ academic, social, emotional, career, and other 

developmental needs 

(2)1. Demonstrate awareness of and sensitivity to the unique social, 

cultural and economic circumstances of students and their racial/ethnic, 

gender, age, physical, and learning differences 

(5)1. Assist students in the assessment of their individual strengths, 

weaknesses, and differences, including those that relate to academic 

achievement and future plans 

(5)4. Develop a counseling network and provide resources for use by 

students in personalizing the exploration of postsecondary educational 

opportunities 

(8)10. Advocate for the educational needs of students and work to ensure 

that these needs are addressed at every level of the school experience 

(10)2. Utilize various methods of evaluating what students have learned in 

classroom experiences 

(10)3. Demonstrate competency in conducting classroom and other large 

group activities, utilizing an effective lesson plan design, engaging 

students in the learning process, and employing age-appropriate 

classroom management strategies 

(10)4. Design a classroom unit of developmentally appropriate learning 

experiences 
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(11)3. Demonstrate knowledge of child and adolescent development 

and identify developmentally appropriate teaching and learning 

strategies 

290:210 Developing Comprehensive School Counseling Programs 

290:262 Intervention and Prevention with Children, Adolescents, and 

  Parents 

290:290 School Counseling Practicum 

290:291 School Counseling Internship 

 

D.  CLINICAL INSTRUCTION 

 For the School Counseling Program, the 600 clock hour internship (Standard III.H.) 

occurs in a school counseling setting, under the supervision of a site supervisor as 

defined by Section III, Standard C.1-2. The requirement includes a minimum of 240 

direct service clock hours.  

(12) Teaching and counseling practicum. The school counselor demonstrates 

competency in conducting classroom sessions with elementary and middle 

school students. The practicum consisting of a minimum of 500 contact hours 

provides opportunities for the prospective counselor, under the supervision of a 

licensed professional school counselor, to engage in a variety of activities in 

which a regularly employed school counselor would be expected to participate 

including, but not limited to, individual counseling, group counseling, 

developmental classroom guidance, and consultation.  

290:291 School Counseling Internship 

  See the course syllabus as well as the School Counseling Practicum 

and 

  Internship Packet that describes this requirement. Verification of 

hours can 

  be obtained by reviewing the log summary totals.  

The program must clearing define and measure the outcomes expected of 

interns, using appropriate professional resources. 

Instructors and site supervisors give weekly oral and written feedback to interns. 

Site supervisors ad the university instructors also do mid-term and final 

evaluations. These evaluation forms are based on the Levels of Counseling that 

we use throughout the program. 
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Appendix I: CSI Military Kids: Support Training for Children of Military Families 

Registration form 

 

Operation: Military Kids: Support Training for Children of Military Families 
Registration Form – October 21, 2009  

  

Training Information 
Date: October 21, 2009 

 

Time: 11:00am-1:00pm 

 

Location: University of Northern Iowa  

   Schindler Education Center Rm. 252 

   Cedar Falls, Iowa 50613 

  

Deadline for registration: October 14, 2009. (Early registration 

recommended due to limited seating. On site registration will be 

provided while space is available) 

 

Cost: Professional Fee - $25.00 before  

          Student Fee – Suggested donation of $5.00- $10.00 

          (Make checks payable to CSI –Upsilon Nu Iota ) 

 

**CEUs (2 contact hours) and certificate of 

completion are available at conclusion of training. 
 

 

Over 10,000 Iowa children with a parent or step-parent serv ing in 

the military have been affected by deployment. Many more 

children such as siblings, grandchildren, nieces, nephews, and 

students, are affected by the deployment of caring adults in their 

liv es. Stress associated with multiple deployments has seriously 

affected the psychosocial health of children and their families. 

Military Families in Iowa are geographically dispersed and do not 

have the support resources typically found at military installations. 

Military Families need the help of community based support 

networks to serve them where they liv e. School professionals, health 

professionals, and community organizations are key to developing 

these community based support networks. In this interactive 

workshop, learn how deployment affects Military Families in your 

communities and where you can find free resources and training to 

support them. 

 
 

 

          Contact Dr. Darcie Davis-Gage          
 
          Phone: 319-273- 4243 
 
 
 

           QUESTIONS: 

 
 

 
 

 

 

 

Upsilon Nu Iota 

Sponsors 

Student 

Advisory 

Council 
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Registration Form 

 
Registration Information 

 
 

 

Name: ____________________________________________________ 
 (Used for name badge, Please PRINT legibly) 
 

Place of Employment: _______________________________________ 
 
Address: __________________________________________________________ 
 

__________________________________________________________ 
 
City: ______________________ State: __________ Zip: ___________ 
 

Phone: ____________________ Email: _________________________ 
 
(Please check appropriate box) 

Professional          Cost: $25.00 before October 14, 2009. 
     Cost: $30.00 after October 14, 2009. 

 

Student         Cost: Suggested donation of $5.00 - $10.00. 

 
Make checks payable to: CSI – Upsilon Nu Iota 
 
Mailing address:  

 Attn: CSI Workshop 
 508 Schindler Education Center 

University of Northern Iowa 

 Cedar Falls, Iowa 50613 
Amount Enclosed _________________ 
 
Payment Method:  Check  Cash  

 
Deadline for registration: October 14, 2009. (Early registration recommended due 
to limited seating. Onsite registration will be provided while space is available. 
 

 No refunds available. 

 A substitute may attend in place of the reg istrant. 

 Parking passes with a map of the campus will be mailed 

upon receiving registration. 

 

 

 

 

  

Contact Dr. Darcie Davis-Gage 
 
Phone: 319-273- 4243 
 
 
 

 

QUESTIONS : 

 

*Light refreshments and 

snacks will be provided. 

 

*CEUs (2 contact hours) and 

Certificate are available at 

conclusion of training. 

 

*Early registration 
recommended due to 

limited seating 
 

 

Presenters 

   

Chris D. Gleason, MPA, CHES 

 Iowa State University Extension  

 4-H Program 

Specialist/Operation: Military Kids 

project director  

 BS, Community Health 

Education, ISU 2001  

 Masters in Public Policy & 

Administration, ISU 2003 

Victoria Schmidt 

 Iowa State University Extension,  

 4-H Program 

Coordinator/Operation: Military 

Kids program coordinator 

 BA, Ag Communication 2008 

 

 

 


