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Definition of Key Terms 

 

Through this report, several terms will be used repeatedly. These terms have been defined below to 

assist readers.  

KASA Clinical: 

KASA Academic:  

Notification of Concern: A formal process through which faculty identify aspects of a student’s skills, 
pedagogical performance, or disposition-related behavior that indicate the student may not be 
successful in teaching and recommends specific actions and strategies for remediation. In extreme 
cases, this process can lead to suspension from teacher education. See Appendix J, page 138 for a copy 

of the electronic form. 

UNITED System: Our electronic assessment system and online database (UNI Teacher Education 
Database); used by students, advisors, faculty and administration to monitor student progress, colle ct 

and manage assessment data, and generate data summaries and reports.  
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CHAPTER 1: OVERVIEW OF THE INSTITUTION 

At present, the University of Northern Iowa (UNI) is a large, comprehensive, doctoral granting institution 
that offers more than 110 undergraduate majors, more than 40 master’s degree programs, and two 
doctoral degree programs. The university is organized into five academic colleges (Business 
Administration; Education; Humanities and Fine Arts; Natural Sciences; and Social and Behavioral 
Sciences). This overview briefly summarizes the history, mission and context of a normal school turned 
comprehensive university. As an institution, UNI is unique within Iowa. It is the third largest not-for-
profit institution of higher education, has its own distinct mission, and is one of only three public 

universities in the state.  

There are six programs preparing education personnel: a) the university-wide pre-service teacher 
education program which prepares undergraduate as well as post BA and MA students seeking 
licensure; b) the principalship program (housed in the Department of Educational Leadership, 
Counseling & Post-secondary Education, College of Education; c) the school counseling program (housed 
in the department of Educational Leadership, Counseling & Post-secondary Education, College of 
Education); d) the school psychology program (housed in the department of Educational Psychology & 
Foundations, College of Education); e) the superintendency program (housed in the Department of 
Educational Leadership, Counseling & Post-secondary Education, College of Education); and f) the 
speech-language pathology program (housed in the Department of Communication Sciences and 
Disorders, College of Humanities & Fine Arts). These latter five programs are all graduate programs and 
three of the programs are already nationally accredited (i.e., school counseling, school psychology, and 
speech-language pathology). This report describes our work succinctly and accurately without losing 
readers in an avalanche of details. Additional and more specific information will be available in the 

exhibit room during the March 2010 site visit, and upon request. 

Historical Context 

The University of Northern Iowa was founded in 1886 as Iowa State Normal School for the purpose of 
providing “a school for the special instruction and training of teachers for the common schools of the 
state.” (1999 and 2003 Institutional Reports). Prior to its founding, the grounds on which UNI stands 
served as a home for the orphans of Civil War soldiers in Iowa. In 1909, the school became Iowa State 
Teachers College, and in 1961, it became the State College of Iowa. Throughout this period, the central 
purpose of the institution was the preparation of teachers for Iowa schools. In 1967, the Iowa 
Legislature acted to change UNI’s status to that of a university with its present name. These changes in 
the institution’s name have reflected changes in its mission, although for its first 90 years, UNI was 
almost solely concerned with the education and preparation of students for careers in education. Upon 
achieving university status, the institution’s mission and programming expanded greatly. The current 

mission of the university reads as follows:  

The University of Northern Iowa is a comprehensive institution dedicated to providing a 
personalized learning environment, founded on a strong liberal arts curriculum. It is committed 
to being an intellectually and culturally diverse community. The University focuses both on 
undergraduate education, and on selected master’s, doctoral and other graduate programs. It is 
characterized by excellence in three areas: teaching and learning; research, scholarship, and 
creative work; and service. Through its varied endeavors, UNI shares its expertise with, and 
provides service to, individuals, communities and organizations through the state, the nation, 
and the world. (2004-2009 UNI Strategic Plan, received by the Board of Regents, State of Iowa, 



  Overview   

UNI  Education Personnel Institutional Report Page 7 
 

March 2005; retrieved from http://www.uni.edu/president/2004-2009-strategic-plan/, January 
3, 2010)  
 

Today the university is a nationally recognized regional institution of higher education offering 

undergraduate and graduate degrees in a wide variety of disciplines.  

Since its inception, the institution has grown from a campus of 40 acres with one building to a campus of 
910 acres and 57 principal buildings. Its faculty has grown from 24 members to 630 full -time tenured 
and tenure track members (2008-2009 UNI Fact Book, Office of Institutional Research). Student 
enrollment has increased from 100 in 1886 to a peak of just over 14,000 in the fall of 2001. Following 
the economic trends of the early 2000s, enrollment dropped to approximately 12,500 by 2005, and 
returned to just over 13,000 in the Fall 2009 semester. We currently have undergraduate students from 
all 99 Iowa counties and graduate students from 90 Iowa counties.  Approximately 5% of our 
undergraduate students and 15% of our graduate students are residents of other states, while 2% of our 

undergraduate students and 11% of our graduate students are international students from 61 countries. 

Institutional Context 

The University of Northern Iowa is located in the Cedar Falls-Waterloo metropolitan area, a quite 
diverse community with a population of more than 100,000 residents. There exists an excellent rapport 
between the institution and the community as indicated by a demonstrated commitment to common 
goals and cooperative strategies for reaching them. The Professional Development Schools initiative, 
Malcolm Price Laboratory School (Cedar Falls), the Freeburg Early Childhood Program (Waterloo), the 
UNI Center for Urban Education (UNI-QUE) and UNI’s Institute for Educational Leadership demonstrate 
effective collaboration both in the preparation of teachers and educational leaders, as well as our efforts 
to improve the quality of education for both PK-12 students and adults. Members of the UNI teacher 
education faculty have played major roles in the development of the new Iowa Core Curriculum, and will 
continue to do so through the provision of professional development for PK-12 teachers from across the 
state. For example, during 2008, Malcolm Price Laboratory School faculty have provided high quality 
professional development to at least 250 schools and nearly 1500 Iowa teachers, with an estimated 

impact on more than 75,000 PK-12 students.  

The other colleges are also deeply engaged with the community, region and state. The College of 
Natural Sciences is home to the Iowa Mathematics and Science Education Partnership, the Center for 
Energy and Environmental Education, the Science Center for Teaching, Outreach and Research on 
Meteorology, and the Tallgrass Prairie Center. The College of Business Administration has established 
collaborative enterprises with business and industry such as the Regional Business Center, the John 
Pappajohn Entreprenurial Center, the Executive Development Center, the Iowa Waste Reduction Center, 
and Strategic Marketing Services to aid in building the Iowa economy. The College of Social and 
Behavioral Sciences houses the Center for Social and Behavior Research, the Center for International 
Peace and Security Studies, and the Iowa Center for Immigrant Leadership and Integration. The College 
of Humanities and Fine Arts is home to the School of Music and two public radio stations (KUNI and 
KHKE). This college and its students and faculty provide extensive arts programming for the entire 
community. Finally, the cultural and educational activities of the University and the Cedar Falls-Waterloo 
area, as well as the greater Cedar Valley region, have become more tightly linked through Lifelong 
Learning University programming, a steady expansion of guest speakers and artists, and the diverse 
programming of the Gallagher/Bluedorn Performing Arts Center. In effect, Cedar Falls-Waterloo and the 

University of Northern Iowa comprise a true learning community.  

http://www.uni.edu/president/2004-2009-strategic-plan/
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Because the majority of our students are residents of Iowa, UNI has committed itself to enriching and 
broadening undergraduate and graduate student involvement in international studies and experiences. 
For example, the Office of International Programs promotes international educational interchange 
through services provided to international students, scholars, and visitors, and to UNI students, faculty 
and staff interested in study, work or travel outside the United States. The Multicultural Education 
Center provides extensive educational and cultural programming to promote cross-cultural awareness 
and multicultural understanding and encourages the participation of all segments of UNI and the Cedar 
Falls/Waterloo community in its events. The Career Center’s annual International Teacher Fair provides 
opportunities for administrators and personnel directors from all over the world to interview PK-12 
educators interested in teaching abroad. The College of Education has a well established and nationally 
recognized international student teaching program which provides our pre-service teachers with the 
opportunity to complete a portion of their student teaching experience abroad. Since the spring 2004 
semester, more than 180 UNI student teachers have pursued this opportunity in more than 40 countries 
on five other continents.   The Department of Communication Sciences and Disorders has participated in 
a federally funded grant, with Xavier University in New Orleans, to bring fully funded minority graduate 
students to UNI. In addition, the Department of Communication Sciences and Disorders has organized a 
international professional service in speech-language pathology to Nicaragua, Chile and Peru.  Finally, 
Camp Adventure Youth Services, housed in the School of Health, Physical Education and Leisure Services 
within the College of Education provides overseas experiences for many students from UNI and other 
colleges through its provision of summer and some academic year programming for the children of 
military personnel stationed around the world. The School of HPELS has also actively sought out 
international faculty to serve as visiting professors in various areas. The College of Business 
Administration has established very close ties with a number of universities in the People’s Republic of 

China, and provides onsite graduate programs in business administration.  

Despite the economic challenges of recent years, UNI has remained committed to the integration of 
modern technology into the everyday lives of students, faculty, and staff. Monies generated through the 
student computer fee have greatly increased both the quality and the availabil ity of technology 
throughout the campus. All faculty and students are connected to the university’s computer system and 
have ready access to a wealth of information and a variety of communication tools. Computer 
laboratories are located in all classroom buildings, the Rod Library, and all dormitories on campus. 
Information Technology Services (ITS) provides support and consultation for computing and networking 
to all students, faculty, and staff, while Instructional Resources and Technology Services (IRTS) provides 
more focused support for teacher education students, faculty, and practitioners in the field. The division 
of Continuing Education provides numerous off-campus courses including those in our 2+2 program in 
elementary education, guided correspondence study courses, web-based courses, and courses offered 
over the Iowa Communication Network (ICN). The work of this division has provided both 
undergraduate and graduate students with an astounding array of new opportunities for professional 
development, including the pursuit of both undergraduate and graduate degrees for many place bound 
Iowans. In a typical year, Continuing Education facilitates between 9,000 and 11,000 credit hours of 
coursework, and offers courses in at least 70 of 99 Iowa counties and in more than 130 Iowa 
communities. Using a cohort model, UNI generally has between 19 and 21 different distance education 

degree and certificate programs in progress at all times. 

History of Speech-Language Pathology program at the University of Northern Iowa 

The undergraduate major in communicative disorders and the graduate major in speech-language 
pathology are offered by the Department of Communication Sciences and Disorders in the College of 
Humanities and Fine Arts at the University of Northern Iowa. The undergraduate program evolved as 
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part of the Department of Speech in the late 1950s. The first M.A. students in speech-language 
pathology were accepted in 1964. In 1972, the Department of Communicative Disorders [originally 
called Speech Pathology and Audiology] formally became a separate entity, and its graduate program 
was accredited for the first time. At the time the Department was formed, there were 4 promotion track 
tenured professors and 1 clinical instructor. Since the early 1970s, the number of undergraduate and 
graduate students has grown significantly as has the size of the faculty. In 1998, the graduate speech-
language pathology program was noted by U.S. News and World Report as one of the top master’s 
programs in the country, a ranking that continues today. The department’s name officially changed to 

the Department of Communication Sciences and Disorders in 2007.   

Appendix: Council on Academic Accreditation in Audiology and Speech-Language Pathology (CAA Report)  

Institutional Culture, Values, Vision and Goals 

Culture.  The culture of the University of Northern Iowa is characterized by a long-standing commitment 
to student learning and to excellence in teaching and an emphasis on the development of an open, 
ethical and caring community that promotes diversity, honesty, integrity, respect, fairness, trust and 
civility among its members. This community has created a culture based on core values that include 
intellectual vitality, intellectual and academic freedom, the well-being of its members, and service to 
others. (2004-2009 UNI Strategic Plan, retrieved January 3, 2010 from 
http://www.uni.edu/president/2004-2009-strategic-plan/). 

 Values. The University of Northern Iowa community values:  

 Excellence in all its endeavors  
 Intellectual vitality  
 Intellectual and academic freedom, dialogue and the free exchange of ideas  
 Expansive awareness of multiple perspectives characteristic of a global society  
 An ethical, caring and diverse community characterized by pluralism and civility  
 Personalized learning  
 The well being of its students, faculty and staff  
 Service to the citizens of the State of Iowa, the nation and the world  
 An appreciation of people with different backgrounds with an emphasis on gender, 

race/ethnicity, religion, age, sexual orientation, physical abilities, socioeconomic class, and 
national origin. 

Vision. The University of Northern Iowa will be the leader among the nation’s finest public 
comprehensive universities, characterized by a multicultural and inclusive community with high-quality 
teaching/learning environments and socially responsible contributions to the State of Iowa, the nation, 

and the world.   

Goals. As an institution, UNI seeks to: 

 Provide intellectually challenging and character-building experiences for undergraduate and 
graduate students in a personalized learning environment. 

 Maintain a faculty distinguished by their creative and intellectually rigorous teaching and 
scholarship. 

http://www.uni.edu/president/2004-2009-strategic-plan/
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 Focus the involvement of the University in addressing critical local, state, national and global 
needs. 

 Promote a University culture characterized by diversity, collegiality, mutual respect, 
organizational effectiveness, and shared responsibility. 

 Provide and maintain appropriate resources including staffing for effective and efficient 
University operations. 

Memberships and Accreditation 

The University of Northern Iowa is a member of the American Association of State Colleges and 
Universities, and is accredited by the Higher Learning Commission (HLC, formally the North Central 
Association of Colleges and Secondary Schools). This accreditation was conferred in 2001 and our next 
HLC accreditation visit will be in the fall 2010 semester. The UNI Teacher Education Program was last 
granted continuing approval by the State Board of Educational Examiners in 2004, and the state’s final 
report is available for review in the exhibit room. The university is also a member of the Council of 
Graduate Schools in the United States, and until this year, a member of the American Association of 
Colleges for Teacher Education (AACTE). In response to the significant across-the-board budget 
reduction imposed by Iowa Governor Chet Culver in the fall 2009, Dean William Callahan of the College 

of Education regretfully decided to end our membership in AACTE.  

Academic programs of the University are accredited by the follow professional accrediting agencies: the 
Association to Advance Collegiate Schools of Business (AACSB), the Council for Accreditation of 
Counseling and Related Educational Programs (CACREP, in the areas of both mental health counseling 
and school counseling), the National Association of Schools of Music, the National Association of Schools 
of Art and Design, the Council on Social Work Education, the American Speech-Language-Hearing 
Association, the American Association of Family and Consumer Sciences, the National Association of 
Industrial Technology, and the National Recreation and Park Association Council on Accreditation. 
Programs are also approved by the American Association for Leisure and Recreation, and the 
Commission on Accreditation of Allied Health Education Programs (CAAHEP). Programs are also 
approved by the National University Extension Association, and the American Chemical Society. In 

addition, the University Museums are accredited by the American Association of Museums.   

Institutional Data on Endorsements and Degrees 

More than 65 initial and advanced level endorsements are available through various programs at UNI. 
These endorsements have been identified in Table 1.1 and the curriculum exhibits associated with each 

endorsement are available for review in the exhibit room. 

Table 1.1: Endorsements Available through UNI (endorsement number in curriculum exhibits) 

Initial Elementary* Initial Secondary** Initial K-8 & 5-12 Graduate Programs 

 Teacher-Pre-K-3 

including Special 
Education (100) 

 Teacher – Elementary 

Classroom (102) 
 Talented and Gifted 

Teacher Coordinator 
(107) 

 Elementary School 

 Secondary School 

Librarian (109) 
 Business-General (115) 

 Business-Office (116) 

 Business-Marketing 

     /Management (117) 

 Driver & Safety 

Education (118) 
 English/Language Arts 

 Athletic Coach (K-12) 

(101) 
 ESL (K-12) (104) 

 Art (114) 

 Music (144) 

 Instructional Strategist 

II: Mental Disabilities (K-

21) (264) 
 Visually Disabled (B-21) 

 Superintendent/AEA 

Administrator (171) 
 Elementary Counselor 

(K-8) (172) 

 Secondary Counselor (5-

12) (173) 
 School Librarian (K-12) 

(174)  
 Reading Specialist (K-12) 
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Librarian (108) 
 Art (113) 

 English/Language Arts 

(119) 
 Foreign Language-

French (123) 
 Foreign Language-

German (125) 

 Foreign Language-

Russian (131) 
 Foreign Language-

Spanish (133) 
 Health (137) 

 Mathematics (142) 

 Physical Education (146) 

 Reading (148) 

 Science-Basic (150) 

 Social Sciences-Social 

Studies (164) 
 Science-All Science I (5-

8) (184) 

 Foreign Language-

Portuguese (187) 
 Instructional Strategist I: 

Mild and Moderate 
(260) 

 Early Childhood Special 

Education (PK-K) (262) 

 
 

 

(120) 
 Foreign Language-

French (or Dual Major-
French) (124) 

 Foreign Language-

German or Dual Major-

German) (126) 
 Foreign Language-

Russian or Dual Major-
Russian) (132) 

 Foreign Language-

Spanish or Dual Major-
Spanish) (134) 

 Health (138) 

 Industrial Technology 

(140) 
 Mathematics (143) 

 Physical Education (7-

12) (147) 

 Reading  (7-12) (149) 

 Science-Biological (151) 

 Science-Chemistry 

(152) 
 Science-Earth Science 

(153) 
 Science-General 

Science (154) 
 Science- Physical (155) 

 Science- Physics (156) 

 Social Sciences-

American Government 

(157) 
 Social Sciences-

American History (158) 
 Social Sciences-

Anthropology (159) 
 Social Sciences-

Economics (160) 

 Social Sciences-

Geography (161) 
 Social Sciences-World 

History (166) 
 Speech 

Communication/ 
Theater (168) 

 Science-All Science II (9-

12) (185) 
 Social Sciences-All (186) 

 Foreign Language-

Portuguese (188) 
 Foreign Language (Dual 

(267) (176) 
 Principalship and 

Supervision of Special 
Education (189) 

 Work Experience 

Coordinator (234) 

 School Psychologist 

(236) 
 Speech Language 

Pathologist (237) 
 Director of Special 

Education (239) 

 Special Education 

Consultant (250) 
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Major-Portuguese) 
(188) 

 Instructional Strategist 

I: Mild and Moderate 
(261) 

 Multioccupations-

Business (305)  

  *K-8 unless otherwise noted 
**5-12 unless otherwise noted 
Curriculum Exhibits for 2008-2010 
 
Undergraduate Programs Leading to Initial Licensure. At UNI, undergraduate degrees leading to initial 
licensure are available to students in early childhood, elementary, secondary and K-12 teacher 
education programs. Additional endorsements at the undergraduate level can be earned through the 
completion of specific minors. For undergraduate degrees leading to initial licensure, all candidates must 
complete the university liberal arts core requirements (45 hours; for specific details, see pages 55-57 in 
the UNI 2008-2010 Programs and Courses catalog, or this website: 
http://www.uni.edu/catalog/ugdegreq.shtml#liberal), a teaching major of at least 30 hours (refer to the 
2008-2010 catalog or this website: http://www.uni.edu/catalog/ for information on specific teaching 
majors and minors), and the professional education licensure core as specified by the individual major 
(28-33 hours, including 12 hours for student teaching; see page 51 in the 2008-2010 UNI Programs and 
Courses catalog or http://www.uni.edu/teached/_downloads/prof_ed_seq.pdf). Elementary education 
candidates must also complete a 24 hour concentration area or an endorsement minor. Middle level 
education candidates must complete either an elementary education or a secondary education teaching 
major. Special education endorsements are available to undergraduate teacher education candidates 
through the completion of a minor. The College of Education provides teaching majors in early 
childhood, elementary education, middle level education, and K-12 physical education, secondary health 
education. Other colleges provide all other secondary and K-12 teaching majors. A complete list of 
teaching majors and minors can be found on page 53 of the 2008-2010 UNI Programs and Courses 
catalog, and pages 80-85 in the catalog provide a complete listing of all degree and certificate programs.  
 
Some graduate degrees lead to initial licensure (educational leadership, school counseling, school 
psychology and speech-language pathology) while others (curriculum and instruction, special education, 
and school library studies) include coursework that can result in additional endorsements for already 
licensed educators. Graduate programs in educational leadership, school counseling, school psychology, 
curriculum and instruction, special education and school library studies are housed within the College of 
Education. The speech-language pathology graduate program is housed in the College of Humanities and 
Fine Arts. In addition, graduate students in MA and MS programs in the Colleges of Humanities and Fine 
Arts, Natural Sciences, and Social and Behavioral Sciences can earn initial licensure through the 
completion of appropriate undergraduate coursework.  
 
A number of students with previous content area majors enter UNI as post-BA students seeking 
licensure only, most often at the secondary level. These students take the professional licensure core 
courses and methods courses required for undergraduate teaching majors seeking the same 
endorsement. In some cases, post-BA students may need to complete additional hours in their content 
area as well.  
 

http://www.uni.edu/catalog/ugdegreq.shtml#liberal
http://www.uni.edu/catalog/
http://www.uni.edu/teached/_downloads/prof_ed_seq.pdf
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Table 1.2 provides data on undergraduate degrees awarded since the 2003-2004 academic year, while 
Table 1.3 contains data on program completers in teacher education at the undergraduate level. The 
data indicate a decline in the number of undergraduate degrees awarded in teacher education, and 
particularly in the early childhood, elementary and middle level programs. To some extent, these data 
reflect an overall pattern of decline in enrollment for the university as a whole. We believe that the rest 
of the decline in undergraduate teacher education enrollment is likely due to the imposition of absolute  
required minimum scores on the Praxis I (PPST) exam in 2005. Prior to this time, students with slightly 
lower than passing scores could seek remediation and/or provide alternative evidence of competence in 
reading, writing and mathematics. For the past four years there has been minimal change in the 
proportion of all undergraduate degrees awarded to students with teaching majors. 
 

Table 1.2: Undergraduate Degrees Awarded  

 # All Undergraduate 
Degrees* 

# Undergraduate 
Degrees for Teaching 

Majors** 

% of All 
Undergraduates Who 

Earned Teaching Major 
Degrees 

2003-2004 2584 715 28% 

2004-2005 2669 732 27% 
2005-2006 2423 632 26% 

2006-2007 2259 590 26% 
2007-2008 2221 565 25% 

2008-2009 2268 566 25% 

  *2008-2009 Fact Book 
**Academic Program Review, Office of Institutional Research 
 

Table 1.3: Number of Undergraduate Program Completers  

 Early Childhood, 
Elementary, and 
Middle Level only 

Secondary only Any combined  K-
8 and 5-12 (Art, 
Music, PE, TESOL) 

Total 

2003-2004 498 127 90 715 
2004-2005 473 153 106 732 

2005-2006 417 117 98 632 
2006-2007 362 119 109 590 

2007-2008 358 124 83 565 
2008-2009 362 113 91 566 

Academic Program Review, Office of Institutional Research 

Table 1.4 contains data on the number of different recommendations for specific endorsements since 
the 2004-2005 academic year. Data for the 2008-2009 academic year is being processed as part of the 
report being developed for the 2009 Professional Education Data System sponsored by AACTE and will 

be provided in visit materials.  
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Table 1.4: Endorsement Recommendations for the Past 5 Years 

Endorsement 
Number 

Grade Endorsement 
Name 

2004-
2005 

2005-
2006 

2006-
2007 

2007-
2008 

2008-
2009* 

100 Pre K-3 Tchr. Birth-3 Incl. Spec. Ed 108 103 134 94  

101 K - 12 Athletic Coach 24 15 21 12  

102 K - 8  Teacher Elem. Classroom 359 308 275 275  
104 K - 12  ESL Teacher  8 7 3 6  

106  PK - 3 PK -3 Classroom Teacher  108 103 0 0  
107 K - 12 Talented and Gifted  0 0 0 0  

108 K - 8  School Media Specialist 10 3 3 6  
109  5 - 12 School Media Specialist 6 2 2 2  

113 K - 8  Art 31 15 24 25  

114  5 - 12 Art 31 14 24 25  
115  5 - 12 Business - General 6 10 5 2  

116  5 - 12 Business - Office 6 10 5 2  
117  5 - 12 Business - Marketing/ 

Management 
6 10 5 2  

TBA 5-12  Business – All 0 0 0 0  

118  5 - 12 Driver and Safety Ed 11 13 14 4  

119 K - 8  English/Language Arts  59 73 79 69  

120  5 - 12 English/Language Arts  38 28 24 22  

123 K - 8  French 1 0 0 1  

124  5 - 12 French 3 2 5 6  

125 K - 8  German 0 0 0 0  

126  5 - 12 German 0 0 1 0  

131 K - 8  Russian 0 0 0 0  

132  5 - 12 Russian 1 0 0 0  
133 K - 8  Spanish 7 5 4 3  

134  5 - 12 Spanish 17 10 9 4  

137 K - 8  Health 0 2 0 0  

138  5 - 12 Health 5 11 2 0  

140  5 - 12 Industrial Technology 16 7 10 12  

142 K - 8  Mathematics 47 33 25 32  

143  5 - 12 Mathematics 24 21 20 10  

144 K - 8  Music 15 14 19 13  

145  5 - 12 Music 15 14 19 13  

146 K - 8  Physical Education 28 33 25 15  

147  5 - 12 Physical Education 26 32 25 14  

148 K - 8  Reading 52 70 77 69  

149  5 - 12 Reading 1 2 6 69  

150 K - 8  Science - Basic 5 1 5 3  

151  5 - 12 Biological 10 7 4 5  

152  5 - 12 Chemistry 7 6 2 4  

153  5 - 12 Earth Science 9 8 3 11  

154  5 - 12 General Science 9 7 4 8  
155  5 - 12 Physical Science 9 11 3 13  

156  5 - 12 Physics 7 1 1 4  

157  5 - 12 American Government 17 11 14 6  
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158  5 - 12 American History 51 44 42 39  

159  5 - 12 Anthropology 0 1 2 2  

160  5 - 12 Economics 1 0 1 0  
161  5 - 12 Geography 18 5 4 5  

162 K - 8  History 1 0 0 0  

163  5 - 12 Psychology 10 14 11 4  

164 K - 8  Social Studies 37 21 12 22  

165  5 - 12 Sociology 13 12 6 5  

166  5 - 12 World History 31 25 28 33  

167 K - 8  Speech Comm/Theatre 0 2 0 0  

168  5 - 12 Speech Comm/Theatre 5 4 2 5  

169 PK - 8 Principal 12 26 3 22  

170  5 - 12 Principal 7 26 3 22  

171 PK - 12 Superintendent 14 13 9 14  

172 K - 8  Counselor 6 11 10 20  

173  5 - 12 Counselor 6 11 8 20  

174 K - 12 School Media Specialist 3 8 5 6  

176 K - 12 Reading Specialist 1 1 0 1  

182 5 - 8 Middle School (Generalist) 71 56 0 61  

184  5 - 8 All  Science I 0 0 0 0  

185  5 - 12 All  Science II 0 0 0 0  
186  5 - 12 All  Social Studies 0 0 7 11  

188 5-12 Portuguese 0 0 0 0  

TBA 5 - 8 Middle School (Content 

Specialists) 

0 0 35 0  

189 PK-12 Principal  and Supervisor 
of Sp. Ed. 

42 29 0 0  

230 ITINERANT Hosp/Home Serv. 0 0 20 0  

233 K - 12 Supv. Sp. Ed/Inst. 1 0 0 0  

234  5 - 12 Work Exp. Coordinator 1 1 3 4  

235 B - 21 School Audiologist 0 0 4 0  

236 B - 21 School Psychologist 2 7 0 5  

237 B - 21 Speech - Lang. Pathologist 7 2 6 12  
239  Director of Special 

Education 

0 2 9 0  

250 (241, 242, 
243,247,249) 

 Special Education 
Consultant 

4 4 0 0  

260 K –  8 Instructional Strategist I:  
Mild and Moderate 

31 31 28 50  

261  5 - 12 Instructional Strategist I:  
Mild and Moderate 

7 1 3 1  

262 PK - K Early Childhood Special 

Education 

0 0 3 5  

263 K – 12 Instructional Strategist II:  
Behavioral 
Disorders/Learning 
Disabilities 

0 0 0 0  

264 K – 12 Instructional Strategist II:  

Mental Disabilities 

10 17 10 7  

265 K – 12 Instructional Strategist II:  
Physical Disabilities 

0 0 0 0  
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267 B-21 Visually Disabled 0 0 1 4  

302  5 - 12 Office Education 0 0 1 0  

311  Media Specialist 0 0 0 0  
188,207,208, 

262,305, 267 

 Other  10 0 0 0  

186,252,253, 
262,267,305 

 Other  0 20 0 0  

190,241,242,243,305  Other  0 0 38 0  

Annual Summary Report on Practitioner Preparation Reports, 2004-2005, 2005-2006, 2006-2007, 
2007-2008 
* Data will be provided during the site visit. 
 
Table 1.5 contains data on the number of full- and part-time student at UNI and specifically in teacher 
education. The decline in teacher education enrollments was most dramatic and somewhat 
disproportionate as compared to declines in total student enrollment between fall 2003 and fall 2005. 
There was a slight decline in fall 2006 and enrollments have been stable for the past two years. Given 
the budget conditions of the state of Iowa, future enrollments are difficult to predict. Substantial 
increases in tuition are expected for next year, and the current economic downturn has been 
accompanied by large increases in enrollments, although more so for the community colleges than 
among the Regents institutions. 
 
Table 1.5: Total Undergraduate Students and Teacher Education Program Students (fully admitted) for 
the Past 6 Years 

Academic 
Year 

# of Full Time 
Students at UNI 

# of Full Time 
Teacher Education 

Students at UNI 

# of Part Time 
Students at UNI 

# of Part Time 
Teacher Education 

Students at UNI 
2003-2004 10484 1978 1426 115 

2004-2005 9989 1753 1277 99 

2005-2006 9753 1595 1241 124 
2006-2007 9555 1495 1172 98 

2007-2008 9489 1490 1201 104 
2008-2009*     

Professional Education Data System Reports, 2005, 2007, 2008 
*Data will be provided during the site visit. 
 
 
Table 1.6: Masters, Specialists and Doctoral Degrees Awarded in the Past 5 years 
 

Academic 
Year 

# of Masters 
Degrees  

# of 
Education 
Masters 
Degrees 

# of Speech-
Language 
Pathology 
Masters 
Degrees** 

# of 
Education 
Specialist 
Degrees 

# of 
Doctoral 
Degrees 

# of 
Education 
Doctoral 
Degrees 

2003-2004 434 127 16 11 10 8 

2004-2005 494 147 26 3 10 9 
2005-2006 485 103 23 7 18 15 

2006-2007 471 129 27 10 8 8 
2007-2008 474 119 22 9 16 15 
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2008-2009*       
 2008-2009 Fact Book 
* Data will be provided during the visit. 
**UNI Office of Institutional Research Report on Degrees Granted by Department by Academic Year: 
Ten Year Trend (October 2008) 
 
 
Summary 
 
Teacher education remains a central educational endeavor at UNI. We offer a wide variety of teaching 
majors and minors, and five graduate programs in school personnel preparation. While our 
undergraduate student enrollment in teacher education had declined since 2003, teacher education still 
produces 25% of all UNI graduates. Graduate enrollments have demonstrated no clear pattern of 
change.  
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STANDARD 1: GOVERNANCE AND RESOURCES 
Speech-language Pathology 

 
28-79.10(256) Governance and Resources Standard: Governance and resources adequately support 
the preparation of practitioner candidates to meet professional, state and institutional standards. 
 
79.10(1) A clearly understood governance structure provides guidance and support for the practitioner 
preparation programs.  
 
The University places primary control of all academic programs within the hands of the faculty providing 
those programs. Specific teaching programs, just like non-teaching programs, are housed in the 
particular academic departments offering those programs. Curricular and programmatic changes are, for 
the most part, directed and controlled by these departments. Each department determines the length 
and constitution of its teaching majors and minors based upon faculty understanding of both state 
requirements and the recommendations of various professional groups at the national level. Specific 
curricular changes are almost always initiated by the faculty within a given department and generally 
concern only those programs over which the departmental faculty have direct responsibility. Proposals 
for curricular change, once approved within a department, move through a series of college and 
university review bodies, and any changes must ultimately be approved by the Iowa State Board of 
Regents. For the most part, higher level review bodies defer to the wisdom of the faculty within each 
department, and thus there has long been a tradition of “local control” of individual majors, including 
those in teacher education. Coursework required as part of the common professional licensure core is 
controlled by the specific departments (Educational Psychology & Foundations, Curriculum & 
Instruction, Special Education, and [the department of] Teaching, all within the College of Education) 
offering that coursework.  
 
The University of Northern Iowa Speech-Language Pathology program is housed within the Department 
of Communication Sciences and Disorders (CSD) presently in the College of Humanities and Fine Arts 
(soon to merge with the College of Natural Science with a name yet to be determined).  Five tenured 
professors (Dr. Ken Bleile, Dr. Angela Burda, Dr. Carlin Hageman, Dr. Lauren Nelson and Dr. Bruce 
Plakke) and three untenured professors (Dr. Todd Bohnenkamp, Dr. Evette Edmister and Dr. Jennifer 
Garrett) are considered primary faculty in the CSD Program.  Additional support for the program is 
provided by the Roy E. Eblen clinic director (Dr. Theresa Kouri) and several on-site clinical supervisors.  In 
addition, the CSD program has a multitude of off-site clinical collaborations (e.g., AEA 267, several Head 
Start programs, special needs facilities (e.g., Harmony House, Choices and others (complete list in 

exhibits). 

Each college has defined its own governance structures for educational policy and curriculum decision-
making, and all teacher education programs within a given college must operate within that governance 
structure. In addition, college deans and department heads manage all resources, including those that 
support specific teacher education programs. All tenure and promotion decisions are similarly 
determined within the confines of specific departments and colleges. Centralized authority for 
curriculum lies with University’s Faculty Senate, and centralized authority for tenure and promotion 
decisions lies within the Office of the Executive Vice President and Provost.  
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Organizational Structure of Communication Sciences and Disorers 

 

 
79.10(2) The professional education unit has primary responsibility for all programs offered at the 
institution for the initial and continuing preparation of teachers, administrators and other professional 
school personnel. 
 
The Office of the Executive Vice President and Provost has centralized authority and responsibility for all 
academic programs offered at UNI, including those leading to the initial and continuing preparation of 
professional school personnel. To a great extend, this authority has been delegated to the colleges, 
college deans, department heads, and faculty providing specific programs for the preparation of school 
professionals. The Provost receives regular updates regarding teacher education programs through 
materials prepared for and by the Council on Teacher Education. Additional information is provided as 
appropriate by the deans during weekly meetings of the Academic Affairs Council. Meetings between 
the Provost and the Council are held as needed, and the Director of Malcolm Price Laboratory School 
reports directly to the Provost.  
 
Table 2.1 Responsibility for Decision-Making 

Types of Decisions Responsible Individual(s) or Group 
Program Approval Process Institutional Report Committee (Director of Teacher 

Education; Director of Assessment; Designated Program 
Faculty (graduate programs)) 

Advising College Advising Centers (COE, CBA); University advising 
services; departmental advisors  

Admission to the Program Admissions Committee 

Assessment Departmental Review of  Studentss 
Budget Academic Affairs Council (Provost, Deans) 

Academic Vice President 
and Provost 

Dean College of 
Humanities and Fine Arts 

Head of Department of 
Communication Sciences 

and Disorders 

Dean Graduate College  

Faculty of 
Communication Sciences 

and Disorders 

Professional 
Assessment 

Committee 
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Graduate Student Qualification 
for off-campus practicum 

Completion of the graduate academic and clinical sequence 
with GPA greater than 3.0 (no grade less that B-)  

Graduate Student Discipline Graduate Advisor and Department Head 

Candidate Grievances Path for academic, clinical training and personal grievance is 
Graduate Advisor, Department Head and Dean.  For ethical 
grievance the American Speech-Language and Hearing 
Association provides an independent path. 

Curriculum Changes Departmental Faculty, College Governance Bodies; University 
Curriculum Committee and  Graduate Curriculum Committee; 
Faculty Senate; Board of Regents 

Licensure Iowa Department of Education Endorsement, Director of 
Teacher Education; Registrar’s Office. For Iowa Department 
of Health, Department of Communication Sciences and 
Disorders, Registrar, Iowa Department of Health Board of 
Examiners for Speech-Language Pathology 

New Hires & Releases from 
Employment 

College Deans; Provost 

Placements for Student Teaching CSD Clinic Director; Director, Office of Student Field 
Experiences 

Tenure and Promotion Department Tenure & Promotion Committees, College Deans; 
Provost 

    
Table 2.2: Summary of Major Teacher Education Program Roles 
Administrative Personnel within 
Teacher Education 

Administrative Assignment 

Melissa Heston Director of Teacher Education (interim) 
Barry Wilson Director of Assessment for Teacher Education 

Nadene Davidson Head, Department of Teaching (interim) 

Dianna Briggs Director, Office of Student Field Experiences (interim) 
Leigh Martin Out-of-State and International Student Teaching Coordinator 

Becky Hawbaker Field Experience Coordinator; Professional Development 
Schools Director (interim) 

Barbara Hill Record Analyst, Office of Teacher Education 

Cathy Humke Record Analyst, Registrar’s Office 
Bridgette Wagoner Director, Malcolm Price Laboratory School (interim) 

 
 
79.10(3) The unit’s conceptual framework establishes the shared vision for the unit and provides the 
foundation for coherence among curriculum, instruction, field experiences, clinical practice, assessment, 
and evaluation. 
 
Since his arrival, President Allen has set a clear agenda for school practitioner preparation program. 
Becoming “known as a leader in Pre-K through 12 issues” is second among the three priorities President 
Allen has set for UNI (retrieved January 11, 2010, from http://www.uni.edu/president/president-allens-
priorities-university-northern-iowa).    It is only through collaborative partnerships that complex and 
intractable issues can be confronted, addressed, and solved.  UNI prides itself on engagement and 
leadership in educational reform through initiatives such as the Iowa Core Curriculum, the Iowa Math 

http://www.uni.edu/president/president-allens-priorities-university-northern-iowa
http://www.uni.edu/president/president-allens-priorities-university-northern-iowa
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and Science Educational Partnership (http://www.iowamathscience.org/), the Regents’ Center for Early 
Developmental Education (http://www.uni.edu/coe/regentsctr/index.html), and the new Center for 
Disability Studies in Literacy, Language and Learning, as well as ongoing faculty research, development, 
outreach, and service on a multiplicity of other key issues in education. Leading reform while attending 
closely to the wisdom of the major scholars (see Darling-Hammond & Bransford (2005) and Cochran-
Smith & Zeichner (2005)) in teacher education helps ensure that our pre-service teachers are prepared 
for the schools of tomorrow in our rapidly changing world. 

The conceptual framework of the University of Northern Iowa Speech-Language Program to prepare 
reflective practitioners, who have the knowledge and skills to enhance the educational and 
communicative well-being of children, adolescents and adults.  The program focuses on data based 
decision-making and strives to use data to drive both training and practice.  The UNI Speech-Language 
Program faculty believes that effectively linking multi-method assessment to evidence-based 
interventions is crucial to successful practice.  To this end, we prepare practitioners who make 
professional judgments that take into consideration ethical principles; social, political, and policy 
contexts; and best practices derived from research and theory.  Valid and reliable professional 
judgments are made by speech-language pathologists who are committed to a process of continuous 
professional growth, necessitating ongoing, critical examination of both practice and the current 
literature in the field.  The program strives to train practitioners who will become leaders in the practice 
of speech-language pathology and advocates for all children and families.  Interrelated didactic, seminar, 
and practicum training experiences are designed to facilitate candidates’ development of knowledge 
and critical thinking skills.  Personal and professional development is further promoted through 

participation in a learning community of professors, other graduate students, and practitioners. 

Exhibit:  Scope of practice for Speech-Language Pathology (http://www.asha.org/docs/html/SP2007-
00283.html#sec1.9) 

Mission of the Department of Communication Sciences and Disorders 

The Department of Communication Sciences and Disorders provides undergraduate and graduate 
students excellent academic and clinical teaching, research, and public service  within the context of a 
strong liberal arts education. The main focus is personalized professional preparation of students in 
communication sciences and disorders to serve the public. In accomplishing this mission, the 
Department pursues excellence and distinction in all its programs; promotes faculty development 
through research, creative activities, progressive teaching and continuing scholarship. 

Strategic Plan of the Department of Communication Sciences and Disorders 
 
Goal 1. Enhance our clinical culture 

Strategy 1: Maintain our relationships with K-12 schools. 
Strategy 2: Maintain our relationships with non-school community sites for 
clinical practice. 
Strategy 3: Expand use of contextualized teaching and learning, particularly 
problem based learning as a classroom instructional tool. 
Strategy 4: Provide opportunities to examine our clinical instruction. 
Strategy 5: Expand our service delivery options in the Roy Eblen Speech and 
Hearing Clinic and the community. 
Strategy 6: Facilitate continuity between classroom curricula and clinical 
practicum activities. 

http://www.iowamathscience.org/
http://www.uni.edu/coe/regentsctr/index.html


  Standard 1: Governance   

UNI  Education Personnel Institutional Report Page 22 
 

Goal 2. Respond to changes in our professional scope of practice 
Strategy 1: Explore options for increasing exposure and experience with the 0-3 
Population. 
Strategy 2: Maintain our opportunities in the area of accent modification. 
Strategy 3: Examine and enhance our clinical and course offerings in the area 
of literacy and augmentative communication. 
Strategy 4: Develop strategies for students to learn about all clinical areas 
covered by the profession’s scope of practice. 

Goal 3: Seek and explore opportunities to participate in activities that are central to the 
mission of the college and university. 
Strategy 1: Seek to participate in projects in common with other departments in 
the college and university. 
Strategy 2: Offer coursework topics of a general nature, which interest a broad 
segment of the student population. 

Goal 4: Enhance department visibility and importance 
Strategy 1: Encourage faculty publication. 
Strategy 2: Encourage participation in continuing education events and 
conferences. 
Strategy 3. Encourage faculty service in professional issues on college, 
university, state, national and international stages. 

Goal 5: Increase diversity 
Strategy 1: Increase enrollment of students from under represented populations. 
Strategy 2: Increase student exposure to providing services for persons from 
diverse populations. 

Goal 6: Support an international service learning program 
Strategy 1: Support faculty efforts to continue developing an international 
service learning program. 
Strategy 2: Support student efforts to participate in an international service 

L earning program. 

Collaborative Relationships 

The preparation of teachers is not a task held solely by the University of Northern Iowa’s program, but i s 
one that requires the commitment and investment of multiple communities sharing the common goal of 
providing the highest quality of education to children and youth. Thus we believe that effective 
educational practice is dependent upon high quality collaborative relationships that span multiple 
communities. The collaborative relationship between student and teacher is of critical importance, but 
we know that this relationship is possible only through developing and maintaining other collaborative 
relationships. In the UNI teacher education program we work to model the importance of these 
relationships through our partnership with the State on education initiatives, such as the Center for 
Disability Studies in Literacy, Language, and Learning.   Project name: Communication for Studenrts with 
Significant Developmental Disabilities:  Reaching Potentials through Systematic and Sustainable 
Statewide Professional Development.  We believe that, “As people share their understandings and 
reasoning with one another, they teach each other in a variety of ways. Not only are ideas shared, but 
modes of argumentation, reasoning, and problem solving are also modeled and shared. This helps 
others develop their thinking abilities as well as their store of knowledge. In addition, the various skills 
and interests provided by members of a learning community offer access to distributed expertise that 
can be skillfully used to support the learning of all participants in the community” (Branford, Derry, 
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Berliner, Hammerness, & Beckett, 2005, p. 64). This concept of learning is also known as guided practice 

(Rogoff, 2002) and underpins all essential learning at all ages. 

References can be found in Appendix A (page 75).  

79.10(4) The work climate, policies, and assignments promote intellectual vitality, including best 
teaching practice, scholarship and service among faculty.  
 
The work climate, policies and assignments for all faculty at the University promote intellectual vitality in 
regard to teaching, scholarship and service among faculty. This commitment is clearly and repeatedly 
espoused in the culture, mission, vision, and values statements of the University (see pages 9-10 of this 
document, or the 2004-2009 UNI Strategic Plan available at http://www.uni.edu/president/2004-2009-

strategic-plan/. Faculty in the university-wide undergraduate and post-graduate teacher education 
program leading to initial licensure, and all graduate programs leading to initial or continuing licensure 
for school personnel professionals are expected to demonstrate excellence in teaching, scholarship and 
creative activity, and service. 
 
In regard to teaching practices, untenured faculty are assessed yearly through multiple means: a) 
student completed instructor/course evaluations; b) observations by tenured faculty members for 
promotion and tenure purposes; and c) observation by department heads for promotion and tenure 
purposes. Tenured faculty are evaluated regularly through student-completed instructor/course 
evaluations. Faculty also participate in the professional development activities offered at the University 
of Northern Iowa and the Council of Academic Programs in Communication Sciences and Disorders.  
 

Faculty also have opportunities to enhance their teaching through workshops offered by the 
Information Technology Services (ITS) division of the University (see 
http://www.uni.edu/its/training.html for more information), participation in faculty led seminars on 
various teaching topics, and participation in a regular faculty discussion group called “Talking Teaching 
and Learning” which has been in operation since the early 1990s. Other professional development 
activities have been provided to faculty by individual colleges and departments. While some activities 
(e.g., see bulleted list above) have been targeted to teacher education faculty, the majority of 
professional development activities related to teaching have been targeted for specific units withing the 
university, most are designed to serve all university faculty. The professional development activities for 

individual faculty are will be available for review in the exhibit room.  

Excellence in scholarship at the University serves two equally important purposes. Scholarship is 
designed to both enhance the publically available knowledge base in a wide variety of disciplines and 
fields of study, and to ensure that the instruction that students receive is deeply informed by current 
understandings within each discipline and field of study. Expectations for ongoing scholarly productivity 
are held for all tenure track faculty, with 6 hours of each faculty member’s load typically assigned to 
research and creative activity. Faculty across the university, including those in teacher education, 
participate regularly in state, regional, national, and international conferences and publish in a wide 
variety of state, regional, national and international venues. In addition, CSD faculty s have been deeply 
involved in a number of major grant initiatives. All faculty vitae are available for review in the exhibit 

room.  

Service is a part of the tripartite mission of the University and thus all faculty are expected to participate 
in a variety of service activities both within the institution and at the local, state, regional, national, and 

http://www.uni.edu/president/2004-2009-strategic-plan/
http://www.uni.edu/president/2004-2009-strategic-plan/
http://www.uni.edu/its/training.html


  Standard 1: Governance   

UNI  Education Personnel Institutional Report Page 24 
 

international levels. Faculty serve on departmental, college and university committees, on local and 
state task forces and committees, and in leadership positions within various state and national 
organizations. For example, Dr. Carlin Hageman is currently President of the Iowa Speech-Language and 
Hearing Association and Executive Director of the National Student Speech-Language and Hearing 
Association.  Dr. Burda is the immediate past Vice President for Colleges, Universities and Government.  
Dr. Garrett is heavily involved in the SOA process for CSD for the College of Humanities and Fine Arts.  
See the vitae of individual faculty in the exhibit room for more information. 

 

79.10(5) The unit provides evidence of ongoing collaboration with the professional community including 
evidence that there is an active advisory committee that is, at a minimum, semi-annually solicited for 

program input to inform the unit.  

The Department of Communication Sciences and Disorders has not used a formal advisory board to 
guide the efforts student training.  However, we have gathered data and advice about student training 
from practicing professionals via three methods.  First, at the Iowa Conference on Communicative 
Disorders, sponsored by the CSD Chapter of the National Student Speech-Language and Hearing 
Association, we arrange a meeting for the clinical supervisors at off campus sites to discuss curriculum 
and clinical training.  Second, the employer for each student that graduates from the UNI CSD, their 
employer is surveyed with respect to academic and clinical preparation at one year and five year 
intervals.  Other forms of collaboration include a professional development relationship with Kathy 
Buzinski, lead speech-language pathologist at Area Education Agency 267.  Third, two professors from 
CSD, Dr. Evette Edmister and Dr. Jennifer Garrett have collaborated with Drs. Amy Petersen, Amy 
Staples, and Chris Kliewer to develop the Center on Literacy, Language, & Disability Studies in Early 
Childhood Education and obtain the necessary funding from state and federal sources 
 
Finally, we maintain contracts with all PK-12 settings and all other off-campus sites in which we place 
students. CSD students attend the seminars offered by the School of Education to help prepare speech-
language pathology students for placement in the PK – 12 settings.  Regular seminars are held for all 
cooperating speech-language pathologists who will be working with student speech-language 
pathologists and student teaching coordinators work closely with teachers, principals, and central 
administration personnel to ensure appropriate placement and supervision. These contracts are 

regularly reviewed and renewed. 

79.10(6) When a unit is part of a college or university, the unit provides evidence of ongoing 
collaboration with the arts and sciences departments of the institution, especially regarding content 

endorsements. 

Academic departments in the Colleges of Humanities and Fines, Natural Sciences, and Social and 
Behavioral Sciences play two essential roles in our teacher education program. First, all speech-language 
pathology students received their liberal arts core coursework from academic departments in these 
colleges. Collaboration takes place formally and informally at both the administrative and faculty levels. 

For example, for the Department has met with administrators in all three colleges.  

Collaboration among faculty occurs through multiple pathways. Each college has an elected, voting 
representative on the Council on Teacher Education, allowing ongoing input from Arts and Sciences 

faculty regarding teacher education.  
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Informal avenues of collaboration can be identified through careful scrutiny of the various scholarl y 
endeavors among teacher education faculty. For example, Drs. Carlin Hageman and Todd Bohnenkamp 
regularly collaborate with music majors preparing to teach regarding vocal hygiene for themselves and 
their students.  Drs. Bohnenkamp and Hageman have seen a many vocal music students and other 
student teachers who have injured their voices and have required diagnostic and intervention services in 
order to fulfill their student teaching opportunities.  CSD students are involved in the assessment and 
intervention of all of these students. 

79.10(7) Procedures for an appeals process for candidates and faculty are clearly communicated and 

provided to all candidates and faculty. 

The CSD program adheres to and publicizes the University’s set of grievance and appeal processes that 
are described in the Policies and Procedures Manual (see http://www.uni.edu/policies/1202 for 
grievance policies and procedures related to grade assignments; see 
http://www.uni.edu/policies/chapter-3-student-policies, for policies and procedures related to 
academic ethics/discipline, student conduct, personal conduct, sexual misconduct, and so on; and see 
http://www.uni.edu/policies/1302 for policies and procedures related to discrimination and 
harassment). Copies of these materials will be provided in the Exhibit Room. These policies and 

procedures apply to all students. 

For graduate students and graduate assistants, equitable due process in academic matters is provided in 
grievance procedures established by the university’s Graduate College. Students’ rights to formal and 
informal grievance processes are described in Section 12.01 (Graduate Student Academic Grievance; 
http://www.uni.edu/policies/1201) and Section 12.05 (Graduate Assistantship Grievance; 
http://www.uni.edu/policies/1205) of the UNI Policies and Procedures Manual, available in the exhibit 
room.  Grievance procedure guidelines and grievance forms are available in the Office of the Graduate 
College.  Candidates are provided information about all applicable policies in the School Psychology 
Program’s Student Handbook (http://www.uni.edu/coe/epf/HTML/Student%20handbook.pdf), which is 

available in the exhibit room.  

Further, Council on Academic Accreditation of the American Speech-Language and Hearing Association 
provides a process for student complaints regarding standards and standard compliance under Standard 
4.3: Curriculum (Academic and Clinical Education) in Speech-Language Pathology – Students. 

Exhibits:  Full CAA standards and CSD Department Handbook 

79.10(8). The unit administers a systematic and comprehensive evaluation system designed to enhance 

the teaching competence and intellectual vitality of the professional education unit. 

The evaluation of faculty at the University is governed by the 2009-2011 Master Agreement between 
the Board of Regents and the UNI-UNITED Faculty (see http://www.uni.edu/vpaa/09-
11facultycontract/). Within this collective bargaining context, all faculty are evaluated for the purposes 
of tenure and promotion by colleagues within their department, and by department heads, deans, and 
the Provost. The general evaluation procedures are describe in Article 3 of the current Master 
agreement. At a minimum, tenure track, term, and temporary faculty are evaluated through student 
assessments during each spring semester, while tenured faculty are evaluated through student 
assessments during each third spring semester. Deans, department heads and faculty members may 
choose to have student assessments administered more frequently. In addition, tenure track and 
tenured faculty are evaluated by their department heads and deans in the areas of scholarship/creative 

activity and service each year as part of the merit award process. 

http://www.uni.edu/policies/1202
http://www.uni.edu/policies/chapter-3-student-policies
http://www.uni.edu/policies/1302
http://www.uni.edu/policies/1201
http://www.uni.edu/policies/1205
http://www.uni.edu/coe/epf/HTML/Student%20handbook.pdf
http://www.uni.edu/vpaa/09-11facultycontract/
http://www.uni.edu/vpaa/09-11facultycontract/
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Faculty within each academic department develop their own departmental guidelines, expectations for 
productivity within the areas of teaching, scholarship/creative activity, and service, and procedures for 
the tenure and promotion. The written Professional Assessment Committee (PAC) documents for each 

department are reviewed for approval each year by college deans.  

The typical schedule of summative evaluations is as follows: 

1. Tenure track faculty are reviewed annually for continuation of their probationary period for the 
first five years of employment. 

2. Tenure track faculty are reviewed for both tenure and promotion during their sixth year of 
employment. 

3. Tenured faculty can choose whether to be considered for a promotion in rank in the sixth year 

following promotion to their current rank, or any year thereafter. 

Separate recommendations for continued probation for tenure track faculty, and promotion for tenured 
faculty are made by departmental PACs (professional assessment committees), department heads, and 
deans. The Provost is the penultimate authority, and the Board of Regents is the final authority for state 

on all tenure, promotion and merit decisions.  

Sources of information to be considered in the summative evaluation may include, but are not limited 

to: 

1. The faculty member’s portfolio (including his/her vita, and documentation of scholarly and 
creative work, and service accomplishments) 

2. Candidate statement 
3. All student assessments, as required by PAC guidelines and the Master Agreement 
4. Observational assessments by colleagues, and the department head (completed yearly during 

the probationary period) 
5. External letters of review 
6. PAC and department head assessment and evaluation letters from previous years  
7. Curriculum materials related to teaching 
8. Additional forms of student or peer assessment 

9. Documentation of service (letters of appreciation, meeting minutes or attendance records, etc.) 

New faculty must have completed an appropriate terminal degree. 

79.10(9) The institution provides the commitment and resources necessary to support a quality clinical 
program for all practitioner candidates. 

Graduate students in speech-language pathology must complete 400 clinical hours with breadth and 
depth for a variety of work settings.  These settings must be approved and have available clinically 
certified speech-language pathologists who supervise the student’s clinical services.  These experiences 
must occur across the scope of practice. 

Exhibit:  The CAA Accreditation Manual 

Student teaching is housed within the Office of Student Field Experiences which is part of the 
Department of Teaching. There are ten student teaching centers located across Iowa, and each center is 
managed by a student teaching coordinator, with the assistance of additional supervisors in limited 
situations.  In addition, students have the opportunity to complete their student teaching experience 
out-of-state, or internationally.  These non-Iowa placements are under the direction of UNI student 
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teaching coordinators with the assistance of site-based supervisors.  Graduate students in speech-
language pathology following the guidelines established by the of Student Field Experiences in order to 

participate in a PK-12 speech-language pathology placement.  

Cooperating teachers receive $100 per eight-week placement, with most students completing two eight-
week experiences.  On occasion, a student may complete a sixteen-week experience. (For speech-
language pathology students, the 2nd eight week placement is typically in a non-education setting due to 
the requirements for scope of practice which requires practicum placement in variety of settings (e.g., 
schools, hospitals, rehabilitation centers etc.) with a wide variety of clients (e.g., students with 
developmental disorders, neurologically impaired persons, voice disordered persons, persons who 
stutter, etc.)  Each student teaching center accommodates approximately 18-21 students per semester 

with the international/out-of-state center serving approximately 30-35 students (on average) each year. 

79.10(10) Institutional commitment to the unit includes financial resources, facilities, appropriate 
education materials, library services, and equipment to ensure the fulfillment of the institution’s and 
unit’s missions, delivery of quality programs, and preparation of practitioner candidates. 

The speech-language program draws upon the same facilities, library services (Rod Library; 
http://www.library.uni.edu/), and equipment that serve other academic units across the university. In 
addition, some facilities are largely or mostly dedicated to serving the speech pathology program. The 
Roy E. Eblen Speech and Hearing Clinic and the CSD department spaces serve as the central academic 
building for speech-language pathology students taking courses in the professional licensure core. The 
CSD spaces have been extensively remodeled in the past two years enlarging classrooms, redesigning 
the audiology suite and creating a suitable clinical training area for severely communicatively disabled 
pre-school children. The clinical supervision equipment has been upgraded to include digital recording 
of clinical training.  The voice physiology laboratory equipment has been upgraded including new light 
sources and endoscopes for the videostroboscopic diagnostic equipment and installation of respiratory 
measurement equipment using the RespiTrace System and the other data gathering equipment and 

software. 

Malcolm Price Laboratory School (MPLS) serves as a key field placement for many speech-language 
pathology students. Because MPLS is an on campus facility, CDS faculty can collaborate closely with 
MPLS faculty to provide and supervise highly focused clinical experiences. Presently, Dr. Ken Bleile has 
been collaborating with Diane Highnam, M.A., CCC-SLP to provide speech-language pathology 
experiences for CSD students at MPLS.  

Budget support for expenses related to computer multimedia technology is supplemented by 
funds provided from the Student Computer Fees.  Students are directly involved at all levels of 
the allocation process.  These fees, which typically amount to $2 million annually, provide 
funding for Information Technology Services, the Rod Library, and the academic units to 
upgrade, replace, and maintain computer equipment, and to acquire new resources.  Initial 
allocations provided funds to retrofit most of the frequently used instructional spaces with 
multimedia equipment.  LCD projection systems are now available in nearly all instructional 
spaces, either through permanently mounted systems or as mobile systems.   Wireless access is 
now currently available in every instructional building across campus, as well as the Rod Library, 
Maucker Union, and the UNI-Dome.  Wireless access is provided without additional charge for 
all University faculty, students, and staff.  In addition to wireless access, students have free 
Internet access in their residence hall rooms (“one port per pillow”) and access to public 
computer labs in the residence halls, Rod Library, Maucker Union, and other buildings across 

http://www.library.uni.edu/
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campus.  Most computer labs in the residence halls are available 24 hours a day.  Students are 
surveyed nearly every semester concerning the student computer labs maintained by ITS around 
campus, as well as availability of computer kiosks and wireless access. The majority of students 
in the survey currently rate the quality of the computers in the student labs and the computer 
support as either good (50-55%) or excellent (20-26%).  The vast majority of students have 
laptops that are able to use the wireless system on campus, and 41% of surveyed students 
indicate that there are enough e-mail kiosks available.  Everyone at UNI is invited to submit 
proposals to ITS on use of Student Computer Fees for maximum benefit across campus. In 
addition, there is one ITS computer lab housed within the CDS space. 

 
The CDS department has a specific classrooms and labs dedicated to serving the technology learning 
needs of teacher education students, and has invested in technology upgrades. Within the CDS spaces, 

there are MAC and PC computer labs, and multimedia classrooms.  

Faculty offices are within close proximity to the facilities in which faculty teach usually within the same 
building. Each faculty member has a private office equipped with appropriate furnishings (desk, file 
cabinets, book cases, whiteboard or bulletin board), and a microcomputer (desktop or laptop; 
Windows/Vista or Macintosh) with access to various mainframe and network servers. Faculty offices are 
located close to the appropriate academic department office for easy access to mail and secretarial 
assistance. Many faculty have remote desktop access as well, and this capacity is expanding as part of 
the university’s emergency preparedness plans. Faculty are being encouraged (through professional 
development workshops and small grants from the Provost’s Office) to increase their use of web-based 
tools so that instructional activities can continue should the campus be inaccessible for some reason.  

Four faculty have completed training in eLearning and use it in their classes. 

The university has an extensive website (http://www.uni.edu) with a wide variety of resources for 
prospective and current students, faculty, alumni and visitors. The Col lege of Education 
(http://www.uni.edu/coe/),  the Teacher Education Program (http://www.uni.edu/teached/), and 
individual academic departments maintain websites. The university as a whole is in the process of 
moving to a Drupal template system for the development and maintenance of all university websites, 
and in the coming months, all university websites will be substantively revised. Training in using the new 

system will be provided to administrators, staff, and faculty so that websites can be readily updated.  

Most buildings on campus, including the Communication Arts Center (location of CSD) and MPLS are 
accessible to students with disabilities. This includes appropriately designed restrooms, elevators, water 
fountains, and computer facilities. Student Disabilities Services (http://www.uni.edu/sds/) provides 

support for both students with disabilities and faculty working with these stude nts.  

Facilities, technology, and services are heavily dependent upon adequate funding, and the past 18 
months have proven particularly challenging. State support for the university as a whole has been 
reduced by approximately 25%, and tuition has been increased to offset some of these cuts. In addition, 
faculty, staff, and administration will be required to take significant pay cut for the remainder of the 
year.  Retirement benefits for faculty have been cut by 2% at least through June 30, 2011. The 
availability of funds for adjunct, term and temporary faculty have also been reduced throughout 
campus. Despite these challenges, past data indicates strong fiscal support for practitioner preparation. 
Table 2.3 compares the Practitioner Preparation Academic Budget with the Institutional Academic 
Budget for full and part time undergraduate students. Table 2.4 compares the Practitioner Preparation 
Academic Budget with the Institutional Academic Budget for undergraduate degrees granted. In this 
table, the amount of the institutional academic budget dedicated to practitioner preparation closely 

http://www.uni.edu/
http://www.uni.edu/coe/
http://www.uni.edu/teached/
http://www.uni.edu/sds/
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aligns with the proportion of undergraduate teaching degrees awarded. Given the proportion of 
undergraduate students in teacher education as compared to total undergraduate enrollment for the 
institution, and the proportion of undergraduate degrees awarded for teaching majors, students seeking 

teaching degrees demonstrate a high level of persistent to degree. 

Table 2.3 Comparison of Education Academic Budget with Institutional Academic Budget (full time 

undergraduate students in teacher education) 

 Total # of 
Students 

# of 
students in 
teacher 
education 
programs 

% of UNI 
students in 
teacher 
education 
programs 

Institutional 
Academic 
Budget 

Practitioner 
Preparation 
Academic 
Budget 

% of 
Institutional 
Academic 
Budget used 
for 
Practitioner 
Preparation 

2003-2004 11,910 2,093 17.6% 112,551,999 29,463,405 26.2% 
2004-2005 11,266 1,852 16.4% 114,961,942 30,389,175 26.4% 

2005-2006 10,994 1,719 15.6% 117,039,942 28,724,419 24.5% 
2006-2007 10,727 1,593 14.9% 121,536,714 29,250,978 24.1% 

2007-2008 11,050 1,594 14.4% 127,852,743 30,212,272 23.6% 

2008-2009*       
Data from Professional Education Data System Reports, 2004-2005, 2005-2006, 2006-2007, and 2007-
2008. 
*Data will be provided during the visit.  

 

Table 2.4 Comparison of the Proportion of Undergraduate Degrees Granted for Teaching Majors and 

the Proportion of the Institutional Academic Budget used for Practitioner Preparation 

 # All 
Undergraduate 

Degrees* 

# Undergraduate 
Degrees for 

Teaching Majors** 

% of All 
Undergraduates 

Who Earned 
Teaching Major 

Degrees 

% of Institutional 
Academic Budget 
used for 
Practitioner 
Preparation 

2003-2004 2584 715 28% 26.2% 

2004-2005 2669 732 27% 26.4% 
2005-2006 2423 632 26% 24.5% 

2006-2007 2259 590 26% 24.1% 
2007-2008  2221 565 25% 23.6% 

2008-2009 + 2268 566 25%  

  *2008-2009 Fact Book 
**Office of Institutional Research 
+ Data will be provided during the visit. 

 

79.10(11) The unit provides sufficient faculty, administrative, clerical, and technical staff to plan and 

deliver quality practitioner programs. 



  Standard 1: Governance   

UNI  Education Personnel Institutional Report Page 30 
 

The standard load for faculty is 24 hours per academic year, with 6 of those hours allocated to scholarly 
activities, and various service activities, including advising and committee work at the department, 
college, institutional, state, and national levels. All faculty are expected to maintain their scholarly 
activity level following the awarding of tenure and promotion. Teaching assignments and other 
responsibilities are made by department heads. When necessary, part time faculty are used to ensure 
that students have access to needed clinical supervison. Faculty given distance learning teaching 
assignment sometimes include this as part of their normal teaching load and at other times receive 

additional pay for teaching this as an overload.  

Table 2.5 identifies staff and administrators with full time or near full time duties in speech-language 
pathology preparation.  

Table 2.5 Staff and Administrators with Full Time or Near Full Time Duties for Teacher Education 

Staff/Administrator Title/Responsibility Line of Report 
Carlin Hageman Head, Advisor 2nd BA studnets Dean, CHFA 

Theresa Kouri Clinic Director Head, CSD 
Deborah Burroughs Office Coordinator Head, CSD  

Dena Snowden 
 

Clinic Secretary Office Coordinator, Head CSD 

 

79.10(12) Resources support professional development opportunities for faculty. 

Support for professional development was discussed earlier as part of our response to 79.10(4).  
 
Faculty also have opportunities to enhance their teaching through workshops offered by the 
Information Technology Services division of the University (see http://www.uni.edu/its/training.html for 
more information), faculty led seminars, a long standing faculty discussion group. Other professional 

development activities have been provided to faculty by specific colleges and departments.  

CSD faculty participate consistently in a variety of professional conferences and professional 
development activities. When possible, departments and colleges provide funding to support this 
participation. The faculty and clinical supervisors are all licensed by the State of Iowa Department of 
Health and certified via the American Speech-Language and Hearing Association and therefore must 
earn 30 CEU biannually to maintain the license and certification. The current budget situation has 
greatly curtailed the support available for professional development activities outside the state of Iowa. 

This is in part due to the overall reduction in financial support from the state during the past two years.  

The Office of Sponsored Programs (OSP; http://www.uni.edu/osp/) and the Graduate College 
(http://www.grad.uni.edu/) both provide additional professional development opportunities for faculty. 
The OSP provides extensive support related to grant writing and the administration of externally funded 
programs. The Graduate College offers training in the Institutional Review Process, workshops related to 
working graduate students, and brown bag seminars on faculty research. In addition, the Women’s and 
Gender Studies program sponsors the CROW Forum, a venue in which faculty can discuss current 
research on women. Departments and colleges regularly host guest speakers and these events are open 
to faculty and to the general public. Events are publicized through the UNIonline, an e -newsletter for 
faculty and staff. The professional development activities for individual faculty are available for review in 

the exhibit room.  

http://www.uni.edu/its/training.html
http://www.uni.edu/osp/
http://www.grad.uni.edu/
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79.10(13) Resources support technological and instruction needs to enhance candidate learning.  

Despite the economic challenges of recent years, UNI has remained committed to the integration of 
modern technology into the everyday lives of students, faculty, and staff. Monies generated through the 
student computer fee have greatly increased both the quality and the availability of technology 
throughout the campus. All faculty and students are connected to the university’s computer system and 
have ready access to a wealth of information and a variety of communication tools. Computer 
laboratories are located in all classroom buildings, the Rod Library, and all dormitories on campus. 
Information Technology Services (ITS) provides support and consultation for computing and networking 
to all students, faculty, and staff, while Instructional Resources and Technology Services (IRTS) provides 
more focused support for teacher education students, faculty, and practitioners in the field. For more 

details, see 79.10(10) on pages 30-32 above. 

79.10(14) The use of part-time faculty and graduate students in teaching roles is purposeful and 

managed to ensure integrity, quality, and continuity of programs. 

Part time faculty are rarely used in teaching roles in the Communication Sciences and Disorders 
academic program.  Part time clinical supervisors are used at least periodically in supervisory roles.  All 
part time clinical supervisors have extensive experience providing speech-language pathology services 
and also most are currently employed in a wide variety of settings.  We view this as a strength of our 
training process as it brings current practices and a wealth of clinical experience to our students.  In 
addition, it frees up faculty time for innovative teaching developments and research.  The department 
head and clinic director are responsible for recruiting and monitoring the work of part time faculty. 
These faculty can participate in the same on-campus professional development activities provided to full 

time faculty.   

Summary 
 
While the governance structures for speech-language pathology are multilayered, the conceptual 
framework, and our use of a structured series of clinical experiences, on and off campus and our use of a 
common set of professional licensure core courses provide our program with a great deal of coherence. 
Resources, however, have increasingly become a concern as a function of repeated and often 
substantial budget cuts at the state level for higher education. It will be essential that we strive to 
maintain and even increase the quality of our preparation programs through careful evaluation and 
assessment of institutional priorities and efficiencies. 
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STANDARD 2: DIVERSITY 
Teacher Education 

 
281-79.11(256) Diversity Standard: The environment and experiences provided practitioner 
candidates support candidate growth in knowledge, skills, and dispositions to help all students learn. 
 
79.11(1) The institution and unit maintains a climate that supports diversity. 
 
The University’s commitment to diversity is demonstrated in multiple ways. Four of the university’s 
stated values make explicit reference to diversity both of persons and of ideas. In addition, the 
university’s vision statement calls for the creation of “a multicultural and inclusive community.” The 
university actively pursues its commitment through its “Diversity Matters” 
(http://www.uni.edu/diversity/) work.  The Diversity Matters website provides information about 
campus community members, specific activities, and resources all centered on enhancing student, 
faculty and staff understanding and appreciation of diversity. There are two campus wide leadership 
groups tasked with pursuing diversity work: a) the Diversity Council, charged with planning, policy 
formation, and program development; and b) the Diversity Advisory Committee which assesses the 
effectiveness of diversity efforts on campus and provides feedback to the Diversity Council. There are 
more than 40 student groups with interests related to specific aspects of diversity, and faculty and staff 
members with specific interests in issues of diversity have been identified as resources for the whole 
campus. The Center for Multicultural Education (http://www.uni.edu/cme/) promotes cross-cultural 
awareness and multicultural understanding through the school year. The Office of Compliance and 
Equity Management (http://www.uni.edu/equity/) has oversight for all equity and equal opportunity 
issues.  Faculty and Staff Disabilities Services (http://www.vpaf.uni.edu/hrs/disability/index.asp) 
provides services to accommodate faculty and staff with disabilities, while Student Disabilities Services 
(http://www.uni.edu/disability/) does the same for students. The Iowa Center for Immigrant Leadership 
and Integration (http://newiowans.com) provides service to Iowa communities and businesses as they 
work to accommodate immigrant and refugee newcomers to the state.  The Office of International 
Programs supports international study abroad and exchange programs, greatly expanding opportunities 
for learning experiences dedicated to enhancing understanding and appreciation of diversity (see 
http://www.uni.edu/internationalprogram and http://www.uni.edu.studyabroad/international/). Other 
university resources that address issues of diversity include the Student Affairs Division 
(http://uni.edu.studentaffairs/), Iowa Vocational Rehabilitation Services (http://www.ivrs.iowa.gov), and 
the UNI Museums and Collections (http://www.uni.edu.museum/).     
 
Within the speech-language pathology program for students interested in public school placement, 
issues of diversity are addressed across the professional sequence licensure core, particularly in the 
courses, Dynamics of Human Development (200:030), Meeting the Needs of Diverse Learners in 
Classrooms (220:150), and Human Relations (280:170) and in core CSD courses 51S:xxx Special 
Populations. The issue of diversity is infused in curriculum in all graduate courses in CSD.  During student 
teaching or school practicum, speech-language pathology students have the opportunity to practice 
virtually anywhere within Iowa, as well as in out-of-state and international settings. More specific data 
regarding the diversity in clinical experiences will be provided in the chapter on the Clinical Practice 
Standard. During their student teaching experience, students are specifically assessed  in the following 
areas: a) understanding of how children learn and differ in their approaches to learning, b) ability to plan 
instruction in ways that reflect the students and the community as well as subject matter, and 
curriculum goals, c) ability to adapt their teaching style and content delivery to the diverse needs of 
students, and d) demonstration of sensitivity to community diversity and cultural identity, including the 

http://www.uni.edu/diversity/
http://www.uni.edu/cme/
http://www.uni.edu/equity/
http://www.vpaf.uni.edu/hrs/disability/index.asp
http://www.uni.edu/disability/
http://newiowans.com/
http://www.uni.edu/internationalprogram
http://www.uni.edu.studyabroad/international/
http://uni.edu.studentaffairs/
http://www.ivrs.iowa.gov/
http://www.uni.edu.museum/


  Standard 2: Diversity   

UNI  Education Personnel Institutional Report Page 33 
 

appropriate use of multicultural, gender-fair strategies and materials in instruction (Evaluation Rubric, 
available at http://www.uni.edu/stdteach/fac/index.htm).  
 
79.11(2) The institution and unit document their efforts in maintaining and increasing a diversity faculty 
and teacher education candidates in plans, policies, and practices as required by the Higher Learning 

Commission. 

The mission statement of the Board of Regents requires all of its institutions to “expand educational 
experiences for Iowa’s future workforce and foster cultural understanding by recruiting and retaining a 
highly qualified and diverse faculty, staff, and administration.” (retrieved December 21, 2009 from 
http://www.regents.iowa.gov/StratPlan/stratplan2004-2009.html). In addition, the importance of 
diversity in its fullest sense can be seen repeatedly in the mission, vision, values and goals of the 
University (see Overview, pages 9-10). Over the past three years, all issues related to diversity have 
received increasingly consistent, focused, and coordinated attention, with the central administration 
taking a significant leadership role in these efforts (See Diversity Matters website: 

http://www.uni.edu/diversity/ for more detailed information about the University’s current efforts). 

Individual departments and colleges control the recruiting, hiring and retention practices for faculty and 
work closely with the Office of Compliance and Equity Management. Policies related to affirmative 
action, discrimination and harassment, and equal opportunity can be found at this website: 
http://uni.edu/equity/policies.shtml.  At the university level, a more proactive approach to the 
recruiting of deep and diverse candidate pools can be seen in the use of Storbeck/Pimentel & 
Associates, an academic search firm that specializes in helping institutions develop such pools. The work 
of this search firm contributed heavily to the recent hiring of Executive Vice President and Provost Gloria 
Gibson, the first African American woman to hold such a high level position at any of the three Regents 
institutions. This same search firm will be work with the College of Education in the search for a new 

dean.  

Tables 3.1 provide demographic data related to the faculty in the institution.  The proportion of faculty  
of color has fluctuated slightly over the past several years. At this point in time, developing more 
effective recruiting and retention strategies focused on faculty of color will be key to enhancing diversity 
among the faculty.  However, the availability of minority Ph.D. level applicants in Communication 
Sciences and Disorders reflects the overall shortage of Ph.D.’s in general for our discipline.  The current 
reductions in faculty salary and benefits will only exacerbate the problem of recruiting minority faculty 
members especially in speech-language pathology where the availability of Ph.D.s , especially minority 

candidates, is low and salaries are growing rapidly. 

Table 3.1: Institutional General Faculty Demographics for Faculty  

 Minority Female Male Full time Tenured 

2003-2004 11% 44% 56% 84% 55% 
2004-2005 10% 43% 57% 83% 57% 

2005-2006 10% 45% 55% 77% 54% 
2006-2007 10% 44% 56% 78% 56% 

2007-2008 9% 46% 54% 77% 57% 
2008-2009 10% 47% 53% 75% 54% 

2008-2009 Fact Book 

 

http://www.uni.edu/stdteach/fac/index.htm
http://www.regents.iowa.gov/StratPlan/stratplan2004-2009.html
http://www.uni.edu/diversity/
http://uni.edu/equity/policies.shtml
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Table 3.2: Demographics for Teacher Education Faculty  

 Minority Female Male Full time Tenured 
2003-2004 0% 45% 55% 100% 62% 

2004-2005 0% 45% 55% 88% 62% 

2005-2006 0% 45% 55% 100% 55% 
2006-2007 0% 50% 50% 100% 60% 

2007-2008 0% 50% 50% 100% 50% 
2008-2009* 0% 50% 50% 100% 50% 

As far back as 1987, the Board of Regents outlined a goal of achieving at least 8% enrollment from 
underrepresented racial and ethnic groups and this continues to be a focus of the University. As can be 
seen in Table 3.3, UNI has yet to attain this goal, although the proportion of undergraduate students of 
color has remained relatively steady since 2003. As part of UNI’s increased effort in this area, the 
University recently restructured its recruiting efforts. The Office of Admissions now employs an Assistant 
Director for Multicultural Recruitment who oversees two staff dedicated to working with multicultural 
populations both in and outside Iowa. Another significant effort in this area is the Jump Start program, 
now in its 12th year, provided by the Office of Admissions. This program is a “one-week orientation 
program aimed at students from ethnically, culturally, and socioeconomically diverse backgrounds.  
These efforts help give new students a solid foundation and the tools needed to pursue an education at 
UNI.  Students often comment about the relationships developed during this week-long program.  The 
institution continues to develop this and other programs to support the academic, social, and co-
curricular experiences of students.” (Higher Learning Commission Self-study report, draft 4, fall 2009).  

Table 3.3: Institutional Student Demographics (undergraduate and graduate students)* 

 # of Students 
Enrolled 

Female Male Minorities**  International 

2003-2004 13441 59% 41% 6.2% 2.9% 

2004-2005 12824 58% 42% 6.5% 2.7% 
2005-2006 12513 58% 42% 6.3% 3.4% 

2006-2007 12260  58% 42% 6.4% 3.5% 

2007-2008 12609 58% 42% 6.1% 3.7% 
2008-2009 12908 58% 42% 6.5% 3.6% 

  *2008-2009 University of Northern Iowa Fact Book 
**Based on number of students identifying an ethnic/racial group 
 
The department actively encourages diversity and has recruited minority students for our 
undergraduate program. Generally, this has occurred by recruiting Hispanic students who have double -
majored in Spanish. Specifically, we have had four Hispanic students, five African-American students, 
and one international undergraduate student from China in the last three years. Consistent with nation-
wide trends, students in communicative disorders tend to be predominantly female. We typically only 
have one or two males per year pursuing our major, although we currently have five males in the 
undergraduate program and one in the graduate program. We will continue to pursue avenues to 
recruit a diverse student body. Increasing diversity in the fields of audiology and speech-language 
pathology is a national concern and we hope to take advantage of recruiting efforts by our professional 
association, the American Speech-Language-Hearing Association.  Over the past few years we have been 
recruiting students of color from Xavier University in New Orleans by in-person recruiting and Project 
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Affirm, a collaborative grant between UNI CSD and Xavier University Speech-Language Pathology 
Program.    In addition, two faculty members have attended the National Black Speech-Language and 
Hearing Convention from which one male student of color was successfully recruited and two visited but 

did not choose to attend. 

Table 3.4: Communication Sciences and Disorders Graduate Student Demographics  

 # of Students 
Enrolled 

Female Male Minorities  International 

2006-2007 48 99% 1% 18% 0% 

2007-2008 53 99% 1% 17% 0% 
2008-2009 61 97% 3% 8% 0% 

 
 
The disproportionate number of women choosing speech-language pathology as compared to men has 
been quite steady over the past 6 years, and reflects the broader societal trends in which women are far 
more likely than men to choose to pursue a career in the helping professions. Ideally, we would like to 
see the enrollment of men in teacher education be closely proportionate to the enrollment of men in 
the University as a whole. It may be that as we increase our recruiting efforts in conjunction with the 
American Speech-Language and Hearing Association initiatives to recruit men and our efforts to recruit 
from the biological and physical sciences the numbers of men may increase. 
 
79.11(3) Practitioner candidates experience clinical practices in settings that include diverse populations 
and students of different grade levels and of diverse learning needs. 
 
The use of public and private schools within a 30 minute travel time radius and Malcolm Price 
Laboratory School (MPLS) almost ensures that students will have practicum experiences in settings that 
are quite diverse in a variety of ways. Over the course of two years of graduate training, students in 
speech-language pathology in CSD participate in at least two different school settings and very often in 
at least two different school districts. Our practicum students experience placement sites ranging  from 
small, rural, and apparently homogenous schools such as Janesville, Dike-New Hartford, Grundy Center, 
Hudson, and Denver, to the less homogenous schools of the Cedar Falls district, to the often highly 
diverse schools of the Waterloo district.  
 

Student Teaching Placement Data. 

Placements (in Iowa) during student teaching are arranged by the clinical supervisors after students 
have identified the particular geographical regions of Iowa in which they would like to complete a 
speech-language pathology placement. Students most typically complete two 8 week placements with 
one placement typically in a setting outside the traditional school placement.  Students can also request 
out-of-state and international student teaching experiences, and these are arranged by the Coordinator 
for Out-of-State and International Student Teaching (Ms. Leigh Martin). A complete listing of the 
number of student teachers assigned to a specific Iowa school during the past 3 years is available for 
review in the exhibit room. Summary data regarding out-of-state and international student teaching 
placements have been provided in Table 3.5. 
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Table 3.9 Number of Student Teachers in Out-of-State or International Student Teaching Placements 
 
 2004-2005 2005-2006 2006-2007 2007-2008 2008-2009 2009-2010 

Out-of State 
Placements 

30 41 16 (fall only) 32 34 32 

International 
Placements 

82 82 44 (fall only) 67 75 87 

Leigh Martin, Out-of-State and International Student Teaching Coordinator 
 
 
Summary 
 
While we are holding our own with respect to recruiting minority students, we have not been able to 
recruit  faculty from underrepresented groups. The University is rededicating itself to this area and 
improvements are expected.
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STANDARD 3: FACULTY 
Teacher Education 

 
281-79.12(256) Faculty Standard: Faculty qualifications and performance facilitate the professional 
development of practitioner candidates. 
 
79.12(1) Faculty members in professional education are adequately prepared for responsibilities 
assigned to them and have had experiences in situations similar to those for which the practitioner 
preparation students are being prepared. 
 
Teacher education faculty at UNI are adequately prepared for the various responsibilities assigned to 
them. For most tenure track positions, a doctoral degree in an appropriate field, paired with appropriate 
licensure particularly for faculty who will be providing clinical supervision. For non-tenure track 
positions, the terminal degree and ASHA CCC-SLP are the minimum expectations. Department heads are 
responsible for ensuring that term, temporary and part-time faculty meet these same expectations 
whenever possible.  All faculty vitae are available for review in the exhibit room. 
 
 
Table 4.1 provides data on professorial rank in the institution and in the teacher education program. 
Because of their length and complexity, the tables providing data on faculty qualifications and 
professional assignments has been placed in Appendix E (see page 92). 
 
Table 4.1 Faculty at Specific Ranks for the Institution and Teacher Education (excludes Deans and 
above) 
 
 Tenured 

Faculty 
Tenure  
Track 
Faculty 

Non- 
Tenure 
Track 
Faculty 

Instructor/ 
Lecturer  
Rank 

Assistant 
Professor 
Rank 

Associate 
Professor 
Rank 

Full 
Professor  
Rank 

Institution* 54.1% 15.4% 30.5% 35.6% 15.7% 26.1% 22.5% 
Communication 
Sciences and 
Disorders 

50% 90% 10% 0% 30% 22% 44% 

 *2008-2009 University of Northern Iowa Fact Book 
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79.12(2) Faculty members instruct and model best practices in teaching, including the assessment of 

their own effectiveness as related to candidate performance. 

The use and modeling of best practices in teaching is strongly emphasized at the University. The tenure 
and promotion process for tenure track faculty provides opportunity for experienced faculty to observe 
and provide feedback for the purposes of enhancing instruction among new faculty. Department heads 
support this effort by doing their own evaluations and instructor evaluations are used very consistently 
to provide feedback regarding instructional effectiveness. Some departments also make heavy use of a 
mentoring system to support new faculty. Excellence in teaching is a key criterion in the tenure and 
promotion process for assistant professors, and the promotion process for associate professors. 

Teaching effectiveness is also considered in the merit review process by department heads. 

The Communication Sciences and Disorders (CSD) program supports faculty use of best practices and 
the development of new skills through professional development activities summer workshops, 
attendance at professional development conferences and meetings. There is also a growing interest in 
the scholarship of teaching among many faculty, and publications related to pedagogy are valued. 

Faculty use a wide variety of instructional strategies including inquiry/discovery learning, problem-based 
learning, hands-on activities, book studies, lecture (when pedagogically sound or necessary), small and 
large group discussions, collaborative learning, team teaching, and individual and group projects and 
presentations. Technology is used throughout the program to enhance student learning both in and out 
of the classroom. The faculty have consistent access to both workshops and support on developing their 
pedagogical skill with technology. Many faculty make regular use of the eLearning system 
(http://elearning.uni.edu/). Faculty engaged in various distance learning activities are provided with 

workshops related to use of the specialized ICN classrooms.  

Faculty plan their courses and instruction with the ASHA and CAA standards in mind. Syllabi explicitly 
link CAA standards to course objectives and to course assessment activities. All syllabi are available for 

review in the exhibit room.   

Finally, faculty provide professional development to PK-12 teachers across Iowa. For example, Drs. 
Edmister and Garrett,  are providing professional development in the area of literacy and severe 
language disorder including the use of alternative technology (specifically the project: Communication 
for Students with Significant Developmental Disabilities: Reaching Potentials through Systematic & 

Sustainable Statewide Professional Development). Drs. Hageman, Highnam, and Bleile have frequently 
presented to professional development workshops sponsored by AEAs across the state.  Faculty vitae 
(available in the exhibit room) pro ide extensive evidence of the work of the faculty in the development, 
practice, and dissemination of best practices. 

79.12(3) Faculty are engaged in professional development as well as scholarly and service activities that 

relate to teaching, learning, and practitioner preparation.  

Faculty engagement in professional development, scholarship and service activities are extensively 
documented in faculty vitae and other materials (available in the exhibit room). In addition to 
participating in university professional development opportunities on campus, faculty attend and 
present their work at professional conferences at the state, national and international levels. Faculty 

http://elearning.uni.edu/
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also engage in service activities that promote their professional development such as serving as 
reviewers for conference presentations and professional journals. Membership and participation in 
professional organizations is an expectation of the tenure and promotion process.   All faculty and 
professional staff are members of the American Speech-Language and Hearing Association and 90% are 
members of the Iowa Speech-Language and Hearing Association.  In addition, individual faculty 

members belong to a variety of special interest professional associations.  

 

79.12(4) Faculty members collaborate regularly and in significant ways with colleagues in the 
professional education unit and other college-university units, schools, the departments, area education 

agencies, and professional associations as well as community representatives. 

Faculty pursue a wide variety of collaborative activities including serving on departmental, college and 
university committees, working with PK-12 teachers and schools on projects of joint interest, serving on 

state level committees, and participating in community groups.  

Many faculty have established close working relationships with particular schools in order to enhance 
the quality and quantity of field experiences they provide. Drs. Highnam and Bleile have established 

collaborative activities at the MPLS.   

As a unit, the Office of Student Field Experience has established formal contracts related to student 
teaching placements with virtually all Iowa schools. The supervision structure used in student teaching 
means that a faculty member provides regular and direct supervision for all the student teachers located 
within a particular geographic region. Thus there are full-time university faculty members working 
closely with schools throughout the school year all across Iowa. The Office, in collaboration with Iowa 
and Iowa State student teaching personnel, offers regular workshops to cooperating teachers and 
speech-language pathologists via the ICN. Extensive materials for students, cooperating speech-
language pathologists, and supervisors provide information about the expectations for student speech-
language pathologists.  These materials are provided in the required student teaching handbook, center 
handouts, and on the Office of Student Field Experiences website  (http://www.uni.edu/stdteach/) which 
provides information related to expectations, previous field experiences, the Teacher Work Sample, 

evaluation forms and so on. 

 

79.12(5) Part-time faculty and graduate assistants, when employed, are identified as such and meet the 
licensure and experience requirements appropriate for their assigned responsibilities.  

Part-time faculty are typically recruited and hired by department heads are extremely rare in the 
Communication Sciences and Disorders program.  One part-time faculty member is teaching one course 
this semester (Spring 2010) due to early retirement (however, that person has been a full-time member 
of the CSD department for the last 30 years).  Graduate students are used to teach in the speech-

language pathology program though they may act as a graduate assistant to the professor.  

 

79.12(6) Faculty members preparing practitioner candidates maintain an ongoing, meaningful 
involvement in activities in preschools, elementary, middle, or secondary schools. A minimum of 60 hours 
of such activities shall include team teaching during the period between approval visits. A maximum of 

http://www.uni.edu/stdteach/
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30 hours of the 60-hour requirement may be completed by supervising pre-service candidates in P-12 

classroom settings. 

All CSD faculty participate in clinical supervision.  However, by agreement with the State Department of 
Education, CSD faculty fulfill this requirement by regularly taking part in clinical activities appropriate for 
the clinical activity of speech-language pathologists.  Each faculty member supervises or participates in 
therapy with from three to seven students delivering clinical services 2 hours per week per semester (15 
weeks).  At a minimum this amounts to 90 to  to  210 hours per semester of direct and indirect 
participation in speech-language pathology clinical service delivery, depending upon the clinical 

supervision assignments.  Over the course of five years, this accumulates to 900 to 2050 hours. 

SUMMARY 

Our primary challenge in regard to meeting Standard 3 lies in continuing to have the support to further 
professional development for our faculty.  Recent budget difficulties will make institutional support 
more difficult and pay cuts will likely discourage faculty from using their own resources to support 
professional development.  Clearly faculty will need additional support from their department heads, 

deans, the Provost  and the State of Iowa regarding the importance of these activities.  
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STANDARD 4: ASSESSMENT 
Teacher Education 

 

281-79.13(256) Assessment system and unit evaluation standard: The unit’s assessment system shall 
appropriately monitor individual candidate performance and use that data in concert with other 

information to evaluate and improve the unit and its programs 

 

79.13(1) Unit assessment system. 

a. The unit utilizes a clearly defined management system for the collection, analysis, and use of 
assessment data. 

The development of our electronic assessment system began in Fall 2009 and will lead to an online 
database dubbed electronic KASA (Knowledge and Skills Acquistion - Clinical).   The electronic KASA is 
modeled after the successful UNITED system used in Teacher Education as it provides easy and 
controlled access to assessment data and report functions that assist in the aggregation and reporting of 

data summaries and reports.  

The goals of the KASA assessment system are 1) to assure that every candidate who completes our 
speech-language pathology program is competent and can demonstrate clinical competence through 

student learning, and 2) to use assessment to guide planned improvement in our preparation programs.  

Exhibit:  Paper version of the electronic KASA (still in progress) 

Each advanced professional program has developed comparable assessment systems.  In some 
instances, the system includes an electronic database similar to UNITED to assist in data collection, 
management, and analysis.  All academic programs at UNI, including majors in the undergraduate 
teaching program as well as graduate programs, undergo Academic Program Review on a seven year 
cycle.  Reviews are staggered in the cycle by department and college. Additional details for graduate 

programs being reviewed can be found in individual program reports.  

Exhibit:  Department of Communication Sciences and Disorders APR for 2009.  

 

b. The unit provides evidence that the assessment system is congruent with the institution’s mission and 
the unit’s framework for preparation of effective educators. 
 

Our conceptual framework emphasizes the importance of effective teaching as well as becoming a 
reflective practitioner.  For that reason, our assessments center on the evaluation of effective 

performance and the reflections of our students.   

The key assessments in our assessment plan are evaluations of effectiveness in clinical experiences and 
clinical intervention plan samples.  Clinical experiences are designed to provide increasingly challenging 
opportunities for candidates to demonstrate the essential knowledge, skills, and dispositions required to 

meet UNI standards.  
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Speech-Language pathology students are evaluated in their clinical experience placements using 
detailed rubrics during all clinical assignments.  For in-house clinical experiences, the students prepare a 
Individualized Education Plan (IEP), a Final Case Summary and all correspondence to other interested 

professionals (e.g., teachers, physicians and other therapists).   

At present, formal assessment of dispositions has not been carried out. We are in the process of 

developing instruments.   

c. The unit demonstrates an alignment of unit standards with INTASC standards for teacher preparation 
and ISSL standards for administrator preparation. 

 
UNI uses the INTASC standards plus technology for the teacher education program. The administrator 
preparation program is aligned with ISSL standards. Unit standards for professional programs in school 
counseling, school psychology, and communication disorders are also aligned with standards 
appropriate to the respective profession.  
 

 

d. The unit clearly documents candidates’ attainment of the unit standards.   

Candidate attainment of unit standards is documented from admission to teacher education to student 
teaching and recommendation for licensure. Required coursework and knowledge and skills are mapped 
according the Knowledge and Skills (KASA) – Clinical and KASA – Academic to meet national ASHA CAA 

stanards.  

 

e. The unit demonstrates propriety, utility, accuracy and fairness of both the overall assessment system 
and the instruments used, and provides scoring rubrics or other criteria used in evaluation 

instruments. 

The primary assessments used in our assessment system have been carefully developed and refined 
over many years.  However, we recognize the need for upgrading our examination of the accuracy and 
fairness of the instruments.  The nature of individual clinical training (1:1 clinical supervision) does not 
easily allow for reliability checks to be made across students and supervisors. However, we are 
attempting to design into the electronic KASA procedures to evaluate and the instrument with respect 
to validity, accuracy, and reliability.  At the present time, we utilize bi-semester review of each graduate 
student by the entire faculty (including clinical supervisors) and come to consensus regarding the 
competency of the student. The mid-semester review is formative in the sense that problems are 
identified and a plan of action is designed.  The review results in action taken by the department head or 
the academic advisor when necessary.  For significant issues, contracts are drawn up and agreed to by 

the department head and the student involved. 

Exhibit:  Sample formative contract. 

 
f.   The unit documents the quality of programs through the collective presentation of assessment data 

related to performance of teacher candidates. This shall include: (1) Data collected throughout the 
program, including data from all delivery modes; (2) Evidence of evaluative data collected from 
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teachers and/or administrators who work with the unit’s candidates; and (3) Evidence of evaluative  
data collected by the unit through follow-up studies of graduates and their employers. 
 

CSD is designing a new long term assessment and data mining system modeled after the United School 
Education instrument. Presently, all data regarding the progress of students is paper driven and retained 
for each student in his/her permanent file.  In that file, data are collected that represent assessment of 
the students performance in academic and clinical training situations and environments.  For example, 
paper KASA forms retained which show the competencies that each student has attained and witnessed 
by the professor or clinical supervisor.  We recently (2009) underwent our national accreditation review 
by  ASHA’s Council on Academic Accreditation (CAA) and they made significant recommendations to 
improve our collection of assessment data from entry to graduation and we are in the process of 

adopting those recommendations.  Table xxx shows the current assessment model. 

Table 4.2 Assessments and schedules used in CSD 

 

 

Each speech-language pathology student who seeks national certification must take the PRAXIS 
examination in speech-language pathology.  University of Northern Iowa CSD graduates have a 100% 
pass rate over the past 4 years and typically perform better than the national average for students who 

pass the PRAXIS   examination.    See Appendix AA 

Exhibit:  Student folder showing assessment data. 

 

Type of Program Assessment More 
often 

than 
Annually 

Annually Every 
2 

years 

Every 
3 

years 

Every 
4 

years 

Greater 
than 

every 4 
years 

No 
Assess-

ment 

Advisory committee review           X 

Curriculum review committee   X     

Employer surveys  X      

Supervisor/preceptor evaluations       X       

Program annual reports                                    X        

Program staff/faculty meetings 

and retreats 
  

X 

     

University reviews             X  

Other (specify):        
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g.  The unit explains the process for reviewing and revising the assessment system. 

Review and revision of the assessment system is an on-going process.  A recent example is the 
construction of assessment instruments based on the United system. We will include data to report 
functions on the UNITED system to allow us to more easily study the relationship between admission 

data and outcome measures.  

 

h.  The unit demonstrates how the information gathered via the unit and candidate assessment system is 

shared with faculty and other stakeholders and used for program improvement. 

Information on unit and candidate assessment is shared with faculty and external stakeholders through 
an annual assessment report, the academic program review and the Annual Dean’s report.   

 

79.13(2) Performance assessment system for candidates. 

a.  The system is an integral part of the unit’s planning and evaluation system. 
 
At this point, our paper assessment system is functioning and providing ongoing documentation of 
candidate performance as well as information useful for planning and program improvement but 
inefficiently.  We are working to develop system documentation and handbook information that provide 
easily accessible information to new students and faculty.  
 

Exhibit:  CSD Graduate Student Handbook 
 

b.  The system has multiple admission criteria and assessments to identify candidates with potential for 
becoming successful educators.  

 
The following criteria must be met for admission to the initial licensure program: 

 Admission to graduate program 
 Successful completion of pre-profession undergraduate curriculum 
 Cumulative GPA  of 3.00 or above 
 GRE scores above 700.  
 Satisfactory completion of College Writing and Research, Oral Communication, and a liberal arts 

core mathematics course (or equivalents) 

 

c.  For teacher preparation programs, the system includes the administration of a basic skills test with 
program admission denied to any applicants failing to achieve the institu tion’s designated criterion 
score. 

 
We do not use a basic skills test.  By limiting our acceptances to students with GPAs greater than 3.0, 
three letters of reference from professors and clinical supervisors, GRE scores above 700, successful 
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completion of a liberal arts curriculum, we have not experienced students who do not have the  basic 
skills to complete CSD graduate program. 

 

d.  The system has multiple decision points. (Minimum: Admission to professional education program, 
approval for student teaching or administrative field experience, and recommendation for licensure.) 

 
The following criteria must be met for admission to student teaching: 

 All GPA requirements met—3.0 with no grade less than B- 
 High Risk Behavior/Substance Abuse certificate 
 Successful completion of required clinical intervention courses (see department requirements in 

exhibits) 
 Acceptable professional dispositions (absence of Notifications of Concern) 
 Successful completion of in-house clinical service delivery 

The following criteria must be met for recommendation for licensure: 

 GPA—3.0 or above: UNI cumulative total cumulative, and for all areas for which an 
endorsement is sought (majors/minors) 

 Successful completion of student teaching for speech-language pathology, 
 Acceptable professional dispositions (absence of Notification of Concern) 

 
e.  The system includes a coherent, sequential assessment system for individual candidates that is shared 

with faculty with guidance for course and program improvement, as well as assessment criteria  and a 
process for ongoing feedback to candidates about their achievement of program standards with 
guidance for reflection and improvement, and is drawn from multiple formative and summative 
assessments of each of the following, including, but not limited to, institutional assessment of content 
knowledge, professional knowledge, and pedagogical knowledge and their applications and teaching 
or leadership performance, including the effect on student learning. 

 
From the point of program acceptance to program exit, speech-language pathology graduate students 
have access to their graduate record maintained in the department office.  When the new tracking 
system comes on-line, e.g., the UNITED system will provide continuous feedback on meeting program 
expectations.  Advisors will have the same access and use the system to provide support and direction 
to candidates.   
 
f.   Candidate performance is assessed at the same standard regardless of the place or manner in which 

the program is delivered. 
 

Student performance at all sites is assessed at the same standard.  We provide all sites with an 
assessment tool; however, we are not happy with the tool because of the diversity of sites and the 
inappropriateness of parts of the tool.  Since CSDS students practice in non-school settings as well as 
school settings, our assessment protocol is quite broad and cumbersome.   We review both student 
speech-language student’s performance evaluations from all sites to assure that the quality of outcomes 
are comparable irrespective of where the program is delivered.  Discrepancies are occasionally 
discovered across settings for several reasons, such as, student disposition to prefer working with 
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children with communication difficulties rather than adults, difficulty tolerating the productivity issues 
associated with rehabilitation and acute care medical settings, etc.  When the discrepancy rises to the 
level of insufficient competence, the graduate student is required to repeat the practicum at another 

site and this is agreed to by contract between the student and the CSD program.   

 

79.13(3) The unit annually reports to the department such data as is required by the state and federal 

governments at dates determined by the department. 

Reports for the past five years will be available as exhibits for the visit.  

 

79.13(4) The department shall periodically conduct a survey of educational agencies employing licensed 
graduates of approved programs to ensure that the graduates’ needs are adequately met by their 

programs and by the approval process herein. 

We have conducted surveys of employers and have also benefited from the surveys conducted by the 
Department of Education.   Results indicate general appreciation for the knowledge and skills exhibited 

by our graduates.  Suggestions for improvement tend to reinforce indicators from other data sources.  

Exhibit:  Employers responses to recent graduate performance. 

Summary  

Our student and program assessment processes and tools have been revised continuously over the past 
several years but only this year have we begun to place our assessment tools in an electronic data base.  
We anticipate at 3 to 4 years of development.  We have systematically used data from a variety of 
sources to identify areas for improvement. We continue to add and refine our processes and tools each 

year in ways that we believe will enhance the quality of our program.  
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STANDARD 5: CLINICAL PRACTICE 
Teacher Education  

 
281-79.14(256) Clinical Practice Standard: The unit and its school partners provide field experiences 
and student teaching opportunities that assist the candidates in becoming successful teachers. 
 
Both the theme and the Conceptual Framework for the teacher education program emphasize the 
importance of extensive high quality field experiences. The theme of the  program is “Educating for 
reflective and effective practice,” and the Conceptual Framework emphasizes being engaged in practice. 
In addition, field experiences provide an essential opportunity for students to develop skills related to 

collaboration and the establishment of caring classrooms. 

 
79.14(1) Candidates admitted to a teacher preparation program participate in field experiences including 
both observation and participation in teaching activities in variety of school settings and totaling at least 
80 hours duration, with at least 10 hours occurring prior to acceptance into the program. A maximum of 
40 hours of previous experience as a teacher or teaching associate may be credited toward the 80 hours 

if a program chooses to implement specific criteria for this option. 

Speech-language pathology students complete a minimum of 25 hours of observation of clinical service 
delivery before beginning service delivery themselves.  CSD has structured our pre-professional 
sequence to provide basic training in clinical method of assessment and intervention. The structure of 
the CSD program ensures that all speech-language pathology students, complete approximately 250 to 
300 hundred hours of clinical experience before taking part in off-campus clinical practicum through the 

Department of Teaching. 

 

Table 5.1: Level I, II, & III Field Experiences and Clinical Practice Hours 

Course Number and 
Title 

Minimum Number of 
Clinical Practice Hours 

Typical Semester Taken 
for native UNI students 

Typical UNI Semester 
Taken for AA Transfer 
Students 

Level I: 200:017 
Exploring Teaching 

30 2nd or 3rd  semester 1th semester 

Level II: 200:128 
Teacher as Change 
Agent 

25 3rd, 4th, or 5th semester 2th semester 

Level III: Methods 
Courses 

25 5th, 6th, or 7th semester 3th semester 
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79.14(3) Programs document clinical expectations at various developmental levels throughout the 

program. These expectations are shared with the candidates, supervisors, and cooperating teachers. 

Graduate Students in speech-language pathology do not take part in different levels of teaching 
experience as candidates for teaching do. Rather, they are prepared by systematically experiencing 
more challenging clients with, for example, more serious communication impairments or behavioral 
challenges.  When CSD graduate students take part in the school practicum through the Department of 
Teaching, we utilize xtensive materials for students, cooperating speech-language pathologists, and 
supervisors provide information about the expectations for student teachers. This information is 
available in the Student Teaching Handbook. The Office of Student Field Experiences website 
(http://www.uni.edu/stdteach/) also provides information related to both expectations, previous field 

experiences, the Teacher Work Sample, evaluation forms and so on. 

 

79.14(4) Environments for clinical practice support learning in context, and include all of the following: 

a.  Scheduling and use of time and resources to allow candidates to participate with teachers and other 

practitioners and learners in the school setting. 

The structure of the speech-language practicum is such that it allows the student to participate with 
both PK-12 students, their teachers and cooperating speech-language pathologists.  Student speech-
language pathologists are encouraged to attend and participate in all types of school-based activities, 
including parent-teacher conferences, inservice workshops, special activities (e.g., school sporting 
events, open houses, performing arts events, etc.), and after school programs. The goal is to ensure that 
speech-language pathologist students have a clear understanding of the full range of roles and 

responsibilities of teachers and cooperating speech-language pathologists.  

Resident student teaching coordinators in each of the 10 Iowa student teaching centers located around 
the state make placements and provide supervision for students within a defined geographical area. 
Because the coordinators are located full time within a particular area of Iowa, they have developed 
deep, ongoing relationships with school administrators and teachers, as well as district administrators 
and AEA personnel. This allows the coordinators to ensure that our teacher candidates “have high 
quality, personalized supervision… where teachers exhibit best practice” (retrieved Dececember 23, 
2009 from http://www.uni.edu/stdteach/). Similarly care is taken with the placement and supervision of 

student teachers in out-of-state and international schools.  

b.  Teacher candidiate learning takes place in the context of providing high quality instructional 

programs for children in a state-approved school or educational facility. 

Cooperating speech-language pathologist are recommended by their school administrators and have a 
minimum of 3 years of experience. In addition, both our Field Experience Coordinator, and our speech-
language pathologist supervisors maintain close ties to the schools in which they place students. Most 
student speech-language pathologist placements take place in state-approved schools or educational 
facilities. However, some early childhood experiences are necessarily in high quality child care facilities 

that may not be state approved per se.  

c.  Opportunities for teacher candidates to observe and be observed by others and to engage in 

discussion and reflection on practice. 

http://www.uni.edu/stdteach/
http://www.uni.edu/stdteach/
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Observation, discussion, and reflection are built into field experiences at all levels, and this is 
demonstrated through the use of performance rubrics. Students are observed by their mentor speech-
language pathologist, by university supervisors, and university instructional faculty. Students engage in 
extensive discussions and reflections upon their practice. Discussions with the cooperating speech-
language pathologist and written reflections play a significant role for most students. Course syllabi 
provide specific details regarding observation, discussion and reflection activities related to practice and 
are available for review in the exhibit room. 

d.  The involvement of teacher candidates in assessment, planning and instruction as well as activities 

directed at the improvement of teaching and learning. 

Candidates participate in these activities in a variety of ways, and the cooperating speech-language 
pathologist is instructed regarding the effective use of assessment of student learning to plan 
developmentally appropriate and meaningful learning activities for students, and then to reflect upon 
the success of those activities in terms of further student learning. During speech-language pathologist 
practicum, speech-language pathologist students also engage in formal and informal structured self-
assessments and make specific plans for improvement. Candidates self-assess through reflective 
practice with the supervisor and cooperating teacher.  This leads to identification of strengths and areas 

of weaknesses as well as goal setting.  

In rare cases, concerns are raised formally about a candidate’s knowledge, skills, or dispositions through 
the Notification of iConcern (NOC) process. Students with an unresolved NOC may not be allowed to 
move to the next phase of their teacher education program. One very important aspect of the NOC 
process is the development of a specific action plan for addressing the concerns raised and the 
specification of how a student will demonstrate he/she has developed the knowledge, skills, and/or 

dispositions necessary for successful progress through the program. 

 

79.14(5) P-12 school and college/university personnel share responsibility for the selection of 
cooperating teachers who demonstrate skills, knowledge, and dispositions of highly accomplished 

practitioners.  

Cooperating speech-language pathologist are identified by the field experience coordinator and student 
teaching coordinators in conjunction with school administrators.  Cooperating teachers for student 
speech-language pathologist must have at least 3 years of experience.  Working closely with school 
personnel, cooperating speech-language pathologists are selected on the basis of their certification 
area, their ability to provide teacher candidates with a high quality experience, and their willingness to 

offer supportive feedback. 

 

79.14(6) Cooperating teachers and college/university supervisors share responsibility for supervising the 

candidate’s achievement of unit standards. 

Various documents describe the responsibilities of mentor teachers  and cooperating teachers (student 
teaching) and university supervisors regarding the assessment and development of candidate 
competencies. These documents are available for review in the exhibit room, and information can also 
be found at these websites: http://www.uni.edu/coe/pds/level-I.shtml; 

http://www.uni.edu/coe/pds/level-II.shtml; and http://www.uni.edu/stdteach/.  

http://www.uni.edu/coe/pds/level-I.shtml
http://www.uni.edu/coe/pds/level-II.shtml
http://www.uni.edu/stdteach/
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79.14(7)  The unit is responsible for all of the following: 

a.  Defining qualifications for practitioner candidates entering clinical practice 

Different levels of field experience have a hierarchical set of qualifications. These have been listed 

below. 

Student speech-language pathologist practicum: 

 UNI GPA, cumulative GPA, and professional licensure core GPA are all 3.0or above 

 Meet or exceed minimum grade and GPA requirements for individual courses and major(s) (see 
the university catalog for specific departmental requirements)  

 Successful completion of required core curriculum in speech-language pathology 

 Completion of the High-Risk Behaviors/Substance Abuse seminar 

 Acceptable professional dispositions (absence of any unresolved Notification of Concern) 

 Successful completion of the Level II field experience 

b.  Providing quality supervision that includes primary responsibility for communication/collaboration 

with cooperating teacher and candidate. 

Teacher education personnel communicate with each candidate, the school and each mentor or 
cooperating teacher for Level I and Level II field experiences and student teaching. In the majority of 
cases, teacher education personnel do the same for Level III field experiences. All student teaching 
supervisors have PK-12 teaching experience and are required to complete the team teaching 
requirement established in 79.12(6). Periodically, questionnaires are sent to cooperating teachers and 
school administrators seeking feedback on the supervision provided by university personnel.  Each 
semester, the student teaching coordinators collect feedback from the student teachers regarding their 

teaching/coordinating effectiveness. 

The Field Experiences Coordinator and the student teaching supervisors visit school sites prior to the 
beginning of or very early in the semester. This provides an opportunity for face -to-face consultation 
between university personnel and school personnel. The Field Experiences Coordinator generally serves 
as a first point of contact for mentor teachers with questions regarding the Level I field experiences. 
Many schools in the PDS network are also assigned a university supervisor for the school to provide 
additional support to both mentor teachers and field experience students as well as a teacher in the 
school designated as the Site Coordinator available to provide on-site assistance to other teachers and 
students. Methods faculty provide first point of contact for mentor teachers with questions about Level 
III field experiences. Student teaching coordinators make bi-weekly supervisory visits to student 
teachers providing opportunities for in-person consultations with cooperating teachers throughout the 
semester. In addition, email and phone conversations are used frequently to maintain ongoing 

communication between student teachers, cooperating teachers, and supervisors.    

 

 c.  Responding to specific needs of cooperating schools 

The unit responds to the specific needs of individual teachers and schools in different ways. First, the 
university provides extensive inservice support for many teachers and schools in Iowa, especially in the 
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northeast quadrant. The Professional Development School initiative can help the University better 
understand the specific needs of individual schools and to respond productively. For example, one 
outcome of the Literacy PDS was the offering of a graduate course on the “Words Their Way” approach 

to phonics; this occurred at the request of the Lincoln (Waterloo) Elementary School teachers.  

Another example is the development of school orientations for many Level I students. These 
orientations were developed by several schools concerned with providing students clear expectations 
and a sense of the unique context of the school. The school orientation model was expanded to other 

schools part of the PDS as part of the responsibilities of the Site Coordinator.  

Schools frequently contact the Office of Student Field Experiences or student teaching coordinators 
regarding current or future openings.  Working with the Career Services office, OSFE notifies all eligible 

candidates of these openings and encourages direct contact with the requesting school. 

d.  Implementing an evaluation process that assists in selecting quality cooperating teachers. 

Cooperating teachers must be approved by building administrators prior to being assigned a teacher 
candidate.  Site supervisors must rely on their professional judgment along with the feedback from 
students as to the appropriateness of each placement.  Issues that may arise regarding a placement are 

handled at the discretion of the local supervisor and school administrator.   

 

79.14(8) Teacher candidates develop and demonstrate the capacity to utilize assessment data in 

affecting student learning within their classrooms.  

Graduate students in speech-language pathology participate in Clinical Assessment (51S: 250) for a 
minimum of three semesters.  Over the course of three semesters, the graduate students in speech-
language pathology assess a wide variety of communication impairments.  In addition to the 
assessment, the student must prepare a professional report and make recommendations for the best 
practices disposition of the client.  Further, every client assigned to the student must be assessed upon 
enrollment in therapy and each semester thereafter.  Most disorders courses in CSD (e.g., Disorders of 
Voice 51S: 226) include assessment as part of the instructional activity and the students are required to 
present their findings in a staffing format or in writing.  Students are asked to present and interpret data 
on communicatively impaired individuals and to reflect upon how they might have made their 
interactions more effective for the communicatively impaired person. During student teaching, students 
complete a unit involving repeated use of the assessment-planning-instruction-assessment-reflection 
cycle.  

 

79.14(9) Accountability for student teaching experiences is demonstrated through all of the following: 

a.  Cooperating speech-language pathologist are asked to provide ongoing feedback and a final 

evaluation of practitioner candidates 

b.  University supervisors offer formative evaluations of practitioner candidates through a minimum of 
bi-weekly observations and consultations as well as input into the midterm evaluation of student 

teachers. 
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c.  The cooperating speech-language pathologist and the university supervisor collaborate in 
determining strengths as well as areas for improvement, developing and implementing plans for 

improvement, and determining the  final evaluation of the student teacher. 

d. The final evaluations for speech-language pathology are included in their permanent records. 

 

79.14(10) The student teaching experience for initial licensure meets all of the following: 

a.  Candidates complete a minimum of 16 consecutive weeks full-time speech-language pathology 

during the student’s final year of the speech-language pathology program.  

b.  Student speech-language pathology practicum takes place in the therapy delivery sites of 

appropriately licensed cooperating speech-language pathologist. 

c.  Students participate in three-way conferences that involve university personnel, the student speech-
language pathologist, and the cooperating speech-language pathologist throughout the student 

teaching experience. 

d.  Student speech-language pathologists meet the expectations and responsibilities, including ethical 
behavior, identified in the Student Teaching Handbook and by both the cooperating teacher and 

University supervisor. 

e.  Prescribed minimum expectations and responsibilities for cooperating speech-language pathologist, 
the school district, accredited nonpublic schools, and higher education supervising faculty members are 

identified in the student teaching handbook and reiterated during orientation sessions. 

f.  Student speech-language pathologists and cooperating speech-language pathologistsare provided 
guidelines for the mock evaluation using the Iowa Teaching Standards in accordance with Iowa Code 

section 284.10.  This mock evaluation is not used as an assessment tool by the program. 

g.  Student speech-language pathologists assume full responsibility for planning, intervention (therapy), 
assessment, and follow up of clients throughout the day for a minimum of two weeks (ten school days) 
during each eight-week placement or four weeks (twenty school days) during a sixteen-week placement.  
During this time, the student speech-language pathologist assumes all responsibilities in and outside of 

the classroom. 

h.  Student speech-language pathologists attend professional meetings and other appropriate school-
based activities directed at the improvement of clinical service delivery and learning or for the purpose 

of community building. 

i.  Student speech-language pathologist assume responsibility for communication and interaction with 
parents or guardians of students in their classrooms as appropriate and at the cooperating t speech-

language pathologist’s discretion. 

 

79.14(11) The institution annually offers one or more workshops for cooperating teachers to define the 
objectives of the student teaching experience, review the responsibilities of the cooperating teacher, and 
provide the cooperating teacher other information and assistance the institution deems necessary. The 
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cumulative instructional time for the workshops shall be a day or the equivalent hours, and the 
workshops shall utilize delivery strategies identified as appropriate for staff development and reflect 

information gathered via feedback from workshop participants. 

UNI, in collaboration with Iowa and Iowa State, has provided a cooperating teacher workshop via the 
ICN each semester for current and potential cooperating teachers.  An invitation to this workshop is 
provided to the student teaching coordinators who share it with school personnel in their centers.  In 
addition, each coordinator provides a site-based orientation to ensure each cooperating teacher has the 

information necessary to meet all university  and teacher education requirements. 

 

Table 5.2 Cooperating Teacher Workshop Attendance Trends 

Month and Year # of Teachers Invited # Attended Workshop 

January 2004 ~680 240 
August 2004 >250 120 

May 2005 >250 120 
August 2005 >250 120 

April 2006 >250 80 
Fall 2006 – Spring 2007 511 25 

September 2007 150 9 

May 2008 150 16 
Fall 2008*   

Spring 2009*   
Fall 2009*   

Annual Summary Report on Practitioner Preparation, 2003-2004,2004-2005, 2005-2006, 2006-2007, 
2007-2008 
*Data will be available during the site visit. 
 
 
79.14(12) The institution enters into a written contract with the cooperating school providing clinical 

experiences, including field experiences and student teaching. 

Written contracts with schools providing field experiences and student teaching can be reviewed in the 
Office of Student Field Experience (Schindler Education Center 509). A listing of these schools is also 
available at this website: http://www.uni.edu/stdteach/. Specific placement data by school within Iowa 

and for out-of-state and international student teachers are available for review in the exhibit room. 

 

Summary 

For the most part, we consider our field experiences and student teaching to be both critical and very 
strong aspects of our teacher education program. In addition, work to create a common set of 

assessment procedures for student speech-language pathologist experiences must continue.  

 

 

http://www.uni.edu/stdteach/
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STANDARD 6: CANDIDATE KNOWLEDGE, SKILLS, AND DISPOSITIONS 
Teacher Education 

 
281-79(256) Candidate Knowledge, Skills and Dispositions Standard: Teacher candidates demonstrate 
the content, pedagogy, and professional knowledge, skills and dispositions necessary to help all 
students learn. 
 
79.15(1) Prior to admission to the teacher education program, each teacher candidate attains the 
qualifying score determined by the unit on a basic skills test of reading, writing, and mathematics. 
 
Graduate students in speech-language pathology do not take a basic skills test. 
 
 
79.15(2) Each teacher candidate demonstrates the acquisition of a core of liberal arts knowledge 
including but not limited to English composition, mathematics, natural sciences, social sciences, and 
humanities. 
 
“The purpose of the Liberal Arts Core (LAC) is to actively engage students to become self-aware 
participants in their own personal development through thoughtful and informed decision-making, 
promotion of life-long learning, enlarging the scope of their world to global issues and diverse cultures, 
and increasing their strategies for solving complex problems they will encounter in the future. 
 
The LAC seeks to attain its purpose through fostering growth in three interrelated areas – skills, 
knowledge, and perspectives and values.” (retrieved December 29, 2009 from 
http://www.uni.edu/vpaa/lac/documents/pg-final.pdf. 
 
The LAC consists of a minimum of 45 credit hours distributed across 6 broad categorical areas: 

 Category 1: Core Competencies  
o Reading and Writing (3 hrs.) 
o Speaking and Listening (3 hrs.) 
o Quantitative Techniques and Understanding (3 hrs.) 
o Personal Wellness (3 hrs.) 

 Category 2: Civilizations and Cultures 
o Humanities (6 hrs.) 
o Non-Western Cultures (3 hrs.) 

 Category 3: Fine Arts, Literature, Philosophy and Religion 
o Fine Arts (3 hrs.) 
o Literature, Philosophy, or Religion (3 hrs.) 

 Category 4: Natural Science and Technology (must include one course with a scheduled 
laboratory) 

o Life Sciences (3-4 hrs.) 
o Physical Sciences (3-4 hrs.) 

 Category 5: Social Science (9 hrs.) 
o Sociocultural and Historical Perspectives (3-6 hrs.) 
o Individual and Institutional Perspectives (3-6 hrs.) 

 
o Topical Perspectives (0-3 hrs.) 

http://www.uni.edu/vpaa/lac/documents/pg-final.pdf
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 Category 6: Capstone Experience (2 hrs.) 

Specific course options within each division in each category can be found on pages 55-57 of the 2008-
2010 University of Northern Iowa Programs and Courses catalog, or at this website: 

http://www.uni.edu/vpaa/lac/documents/laccourses_000.pdf. 

 

79.15(3) Each teacher candidate completes dedicated coursework in human relations and cultural 
competencies and thus demonstrates acquisition of knowledge about and skill interpersonal and inter-
group relations that contributes to the development of sensitivity to and understanding of the values, 

beliefs, life styles, and attitudes of individuals and the diverse groups found in a pluralistic society. 

 Both LAC courses (especially those in Non-Western Cultures, humanities, and the social science 
category) and professional licensure core courses (e.g., 200:017 Exploring Teaching; 200:030 Dynamics 
of Human Development; and 260:119 Schools in American Society) address this standard in part. In 
addition, the course, 280:170 (Human Relations: Awareness and Application) is focused specifically on 
the “*d+evelopment of awareness of various societal subgroups, recognizing and dealing with 
dehumanizing biases, and learning to relate effectively to various groups in order to foster respect for 
human diversity. For student speech-language pathologists, the course Special Populations (51C:168g) 
contributes to their awareness of diversity across persons with various communication impairments. 
The course emphasizes “self-awareness in human relations issues and this awareness can be translated 
into positive relationships with others and integrated into one’s professional responsibilities.” (p. 231, 
2008-2010 University of Northern Iowa Programs and Courses catalog). The syllabi for 280:170 is 
available for review in the exhibit room. Table 6.1 identifies courses in which content relevant to this 

standard is provided.  

Table 6.1 Human Relations and Cultural Competency Coursework 

Requirements: The unit shall provide evidence that 

the human relations and cultural competency 
coursework is designed to develop the ability of 
participants to: 

Course Numbers & Titles 

a. Be aware of and understand the values, life styles, 
history, and contributions of various identifiable 

subgroups 

280:170 Human Relations 
200:017 Exploring Teaching 

200:030 Dynamics of Human Development 
b. Recognize and deal with dehumanizing biases such 

as sexism, racism, prejudice, and discrimination 
and become aware of the impact such biases have 
on interpersonal relations. 

280:170 Human Relations 

200:017 Exploring Teaching 
200:030 Dynamics of Human Development 

c. Translate knowledge of human relations into 

attitudes, skills, and techniques which will result in 
favorable learning experiences for students.  

280:170 Human Relations 

200:128 Teacher as Change Agent 
220:150 Meeting the Needs of Diverse Learning in 
Classrooms 
Methods Courses 

51C:168g  

d. Recognize human diversity and the rights of each 
individual 

280:170 Human Relations 
200:017 Exploring Teaching 
200:030 Dynamics of Human Development 
220:150 Meeting the Needs of Diverse Learning in 

Classrooms 

http://www.uni.edu/vpaa/lac/documents/laccourses_000.pdf
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e. Relate effectively to other individuals and various 
subgroups other than one’s own.  

280:170 Human Relations 
200:017 Exploring Teaching 
200:030 Dynamics of Human Development 
200:128 Teacher as Change Agent 

220:150 Meeting the Needs of Diverse Learning in 
Classrooms 

f. Have an awareness of federal and state civil rights 
legislation as it impacts students.  

280:170 Human Relations 
220:150 Meeting the Needs of Diverse Learning in 

Classrooms 
260:119 Schools in American Society 

 

79.15(4) Teacher candidates demonstrate within specific coursework dedicated to understanding 
exceptional learners, in other coursework, and in clinical experiences the necessary knowledge, skills, and 

dispositions toward meeting the learning needs of all students, including (See Table 6.2 below): 

Table 6.2: Meeting the Needs of Diverse Learners  

Student characteristics Course Numbers & Titles 

a. Students from diverse ethnic, racial and 
socioeconomic backgrounds  

280:170 Human Relations 
200:017 Exploring Teaching 
200:030 Dynamics of Human Development 

200:128 Teacher as Change Agent 
Methods Courses 

b. Students with disabilities  280:170 Human Relations 
200:017 Exploring Teaching 
200:030 Dynamics of Human Development 

200:128 Teacher as Change Agent 
220:150 Meeting the Needs of Diverse Learning in 
Classrooms 

Methods Courses 

c. Students who are gifted and talented  280:170 Human Relations 
200:017 Exploring Teaching 
200:030 Dynamics of Human Development 
200:128 Teacher as Change Agent 

220:150 Meeting the Needs of Diverse Learning in 
Classrooms 
51C:168g Communication Problems in Special 
Populations 

Methods Courses 

d. English language learners  280:170 Human Relations 
200:017 Exploring Teaching 
200:030 Dynamics of Human Development 

200:128 Teacher as Change Agent 
220:150 Meeting the Needs of Diverse Learning in 
Classrooms 
51C:168g Communication Problems in Special 

Populations 
Methods Courses 

e. Students who may be at risk of not succeeding in 
school 

280:170 Human Relations 
200:017 Exploring Teaching 
200:030 Dynamics of Human Development 
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200:128 Teacher as Change Agent 
220:150 Meeting the Needs of Diverse Learning in 
Classrooms 
51C:168g Communication Problems in Special 

Populations 
Methods Courses 

 

79.15(5) Each teacher candidate in elementary education demonstrates acquisition of knowledge about 

and receives preparation in elementary reading programs, including but not limited to reading recovery. 

Speech-language pathology students may successfully complete 230:044 Children’s Literature 
(encompassing knowledge in current and classic children’s literature, selection of appropriate literature 
for instruction in diverse classroom settings, and critical analysis of literature for use in the classroom);  

and study literacy in the communicatively impaired with Drs. Garrett and Edmister.     

79.15(6) Each teacher candidate in secondary education demonstrates acquisition of knowledge about 

and receives preparation in the integration of reading strategies into secondary content areas.  

This particular standard is addressed in specific methods courses. Syllabi illustrating how these various 

courses do this are available for review in the exhibit room. 

 

79.15(7) Each teacher candidate demonstrates acquisition of the knowledge, skills, and dispositions 
designated by the unit standards and aligned with the INTASC principles embedded in the professional 
education core for an Iowa teaching license at a level appropriate for a novice teacher. Each candidate 

exhibits competency in all of the following professional core curricula: 

a.  Content/subject matter specialization. 
b.  Student learning. 
c.  Diverse learners. 
d.  Instructional planning. 
e.  Instructional strategies. 
f.  Learning environment/classroom management. 
g. Communication. 
h. Foundations, reflection and professional development. 
i.  Collaboration, ethics and relationships. 
j.  Technology. 
 
The student teaching rubric in conjunction with the Teacher Work Sample completed during student 
teaching, provides the best overall assessment of teacher candidates’ knowledge, skills, and dispositions 
in relationship to the INTASC principles. The student teaching rubric and the Teacher Work Sample 
prompts and rubric are available for review in the exhibit room and can be  located through these 
websites: http://www.uni.edu/stdteach/fac/index.htm (student teaching midterm and final evaluation 
forms); and http://www.uni.edu/stdteach/TWS/TWS%20Information.htm (Teacher Work Sample). 
 
Curriculum exhibits for the professional core in speech-language pathology are provided in the exhibit 
room for review.  The core was recently reviewed by the ASHA CAA review and approved. 
 

http://www.uni.edu/stdteach/fac/index.htm
http://www.uni.edu/stdteach/TWS/TWS%20Information.htm
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79.15(8) Each teacher candidate meets all requirements established by the Board of Educational 
Examiners for any endorsement for which the candidate is recommended as well as standards developed 
by national and professional organizations as appropriate for specific endorsement areas. Programs shall 
submit curriculum exhibit sheets for approval by the Board of Educational Examiners and the 
department. 
 
As noted above, a full set of revised curriculum exhibits was last submitted to the Iowa Department of 
Education in the summer of 2008. As changes are made relative to individual teaching majors, new 
exhibits are submitted to the Board of Educational Examiners for the review and approval.  
 
Faculty within individual teaching majors consistently use the relevant professional standards 
established by the appropriate professional organization. These standards inform both methods courses 
and content courses in the teaching majors. The list below identifies the specific professional 

organizations with standards that are incorporated into various teacher education programs. 

 National Association for the Education of Young Children (NAEYC) 

 International Reading Association (IRA) 
 National Council for Social Studies (NCSS) 

 National Council of Teachers of English (NCTE) 

 National Science Teachers Association (NSTA) 
 National Art Education Association (NAEA) 

 National Council of Teachers of Mathematics (NCTM) 

 National Educational Technology Society (NETS [ISTE Standards]) 
 National Association of Schools of Music (NASM) 

 American Association for Health Education (AAHE) 

 American Alliance for Health, Physical Education, Recreation and Dance (AAHPERD) 

 National Middle Schools Association (NMSA) 
 American Chemical Society (ACS) 

 American Council for the Teaching of Foreign Language (ACTFL) 

 American Historical Society (AHS) 
 Association for Supervision and Curriculum Development (ASCD) 

 Council for Exceptional Children (CEC) 

 American Speech-Language and Hearing Association (ASHA) 

Individual course syllabi provide specific information relevant to the professional standards essential to 

a given teaching major. All syllabi are available for review in the exhibit room. 

 

79.15(9) Candidates seeking an endorsement in elementary education attain the state’s designated 
criterion on a content knowledge assessment as a condition precedent to successful program completion 

and recommendation for licensure.  

Speech-language pathology students do not seek an endorsement in elementary education. 

 

79.15(10) Candidates seeking an endorsement in elementary education demonstrate competency in 
content coursework directly related to the curricula commonly taught in Iowa elementary schools.  
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Speech-language pathology students do not seek an endorsement in elementary education. 

 

Summary 

On the whole, program data derived from field experience and student teaching rubrics, teacher work 
samples, and surveys of our graduates indicate that our students leave UNI with the knowledge, skills 
and dispositions needed to be effective beginning speech-language pathologists. However, data also 
indicate that we could be more successful in four areas: diversity, use of technology, and assessment. 
Last year we consulted with representatives from the School of Education (Dr. Barry Wilson) to begin 

our improvement of these areas, particularly assessment. 
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EPILOGUE: NEXT STEPS 
 

The preparation of this report has proven useful in identifying areas which need close programmatic 
attention in the next few years. Specifically, we need to increase our efforts in the area of standardized 
assessments across practicum settings.  . 
 
We will need to expand our use of data gathered through our various program assessment activities to 
move more strongly into a continuous improvement model in speech-language pathology education. As 
part of this process, faculty will need professional development so that they have clear understanding of 
how candidate performance data can be used to identify specific areas for improvement within speech-
language pathology. Some faculty are already drawing upon data gleaned about their students from on-
going assessment and student speech-language pathology evaluations; other faculty have yet to tap into 
these rich sources of information for guiding their individual and collective program improvement 
efforts. 
 
Finally, to a large extent, our ability to continue to provide high quality speech-language pathologists tot 
UNI will depend upon having sufficient resources. To the degree that funding cuts impact the university 
as a whole, they will necessarily undermine quality within the speech-language pathology education 
program.  
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Appendix B: Faculty Loads 

Communication Sciences and Disorders Loads and Assignments by College and Department/Discipline 
 
 

COLLEGE OF HUMANITIES AND FINE ARTS 
Conmunication Sciences and Disorders  
Faculty Member 
(Full time) 

Primary 
Assignment 
Area 

Teaching 
Load  
(Acad. Yr.) 

Scholarly 
& Service  
Load 

Admin. 
Load 

Advising 
Load 

Release 
Time 

Ken Bleile Speech 
Pathology 

18 6 0 2 0 

Angela Burda Speech 
Pathology 

18 6 0 2 0 

Todd Bohnenkamp Speech 
Pathology 

18 6 0 2 0 

Evette Edmister Speech 
Pathology 

15 6 0 2 3 

Jennifer Garrett Speech 
Pathology 

15 6 0 2 3 

Carlin Hageman Speech 
Pathology 

6 6 6 2 0 

Clifford Highnam 
(through Fall 2009)  

Speech 
Pathology 

9 3 0 0 0 

Theresa Kouri Speech 
Pathology 

P & S P & S P & S P & S P & S 

Lauren Nelson Speech 
Pathology  

18 6 0 2 0 

Bruce Plakke Audiology 
 

15 6 3 2 0 
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Appendix C: Faculty Qualifications and Assignments 

 
Table E.1 Full-time Teacher Education Faculty Experience and Assignments 
 

COLLEGE OF HUMANITIES AND FINE ARTS 
CURRICULUM AND INSTRUCTION 
Faculty Member,  
Degree, Rank 

Experience Reflecting 
Preparedness for Assignment 

Typical Course and 
Administrative Assignment 

Ken Bleile 
Ph.D. 
Professor 

 Greater than 25 experience in 

speech-language patholgy 
 Recognized and published expert 

in the area of phonological 
disorders. 

 Three years experience with 

severe communicatively 
handicapped children at Johns 
Hopkins. 
 

 51C:127 Language of School Aged 

Children 
 51S:222 Language Training 

Strategies 
 51C:107 Language Analysis Lab 

 51C159g Developmental 

Disability 

 

Angela Burda 
Ph.D. 
Associate Professor 

 4 years experience in 

rehabilitation of brain-injured 

adults and children 
 Recognized and published expert 

in the area of geriatric 
communication disorders 
 

 51S:230 Motor Speech Disorders 

 51S:289 Issues in Aging and 

Accent 

 51S:228 Aphasia and Related 

Disorders 
 51S:289 Degenerative Diseases 

 

Todd Bohnenkamp 
Ph.D. 
Assistant Professor 

 Recognized and published expert 

in the area of head and neck 
cancer and communication 
disorders. 

 Six years experience teaching 

graduate courses in organic 
speech disorders 

 

 51C:114 Anat and Physiology of 

Speaking Mechanism 
 51S:289 Respiration, 

Tracheostomy and Ventilater 
Dependent Patients 

 51C:164 Neuroscience and Study 

of Communication Disorders 
 51C:289 Pediatric Voice Disorders 

Evette Edmister 
Ph.D. 
Assistant Professor 

 Alternative Communication 

Specialist for Des Moines Public  
Schools 
 

 51C:160 Augmentative 

Communication 
 51C:289 AAC Carryover:  Home 

and Community 
 51C:168 Communication 

Problems in Special Populations 
 51S:289 Vocabulary Selection & 

Instruction for AAC 

Jennifer Garrett 
Ph.D. 
Assistant Professor 

 Public School Speech Pathologist 

 

 51C:190 Genetics and syndromes 

and communication disorders 

 51C:129 Clinical Examination 

 51:C:006 Understanding 

Communication Disorders 
 51S:289 Literacy for SLPs in 

Adolescents and Adults 
 Preparation Program 
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Carlin Hageman 
Ph.D. 
Professor 

 Public school speech-language 

pathologist 
 Learning disability coordinator in 

Special Education Cooperative 
 Private practice in speech-

language pathology – 20 years 
 University teaching – 30 years 

  Recognized and published 

expert in the area of aphasia, 

dysarthria and motor learning 
 

 51S:226 Disorders of Voice 

 51S:289 Motor Learning in 

Speech Disorders 
 51S:229 Dysphagia 

 51C:166 Introduction to Fluency 

Disorders 

Clifford Highnam 
(through Fall 2009)  
Ph.D. 
Professor 

 Speech-language pathologist – 

US Army 
 University level teaching, 33 

years 
 Recognized and published expert 

in the area of children’s language 

disorders 
  

 51C:152 Special Populations 

 51C:282 Professional Issues 

 51C:127 Language of school -aged 

child 
 51S:289 Narrative analysis 

Theresa Kouri 
Ph.D. 
P & S 

 20 years of clinical supervision 

experience 
 Recognized and published expert 

in the area of children’s language 
disorders 

  

 51C:151 Clinical Processes I 

 51C:152 Clinical Processes II 

 
 
 

Lauren Nelson  Public school speech pathologist, 

 University teaching – 20 years. 

 Recognized and published expert 

in the area of phonological 
disorders and research methods  

 
 

 51C:111 Phonetics in 

Communication Disorders 
 51C:200 Research Methods in 

Communication Sciences and 

Disorders  
 51S:232 Clinical phonology 

 51C:125 Disorders of speech 

sounds 
 

Bruce Plakke  Private Practice – audiology for 

over 20 years. 
 University teaching > 20 years 

 

 51C:175 Hearing Science 

 51C:180 Aural Rehabilitation 

 51C:162 Speech Science 

 51C:177 Introduction to 

Audiology 
 

Karlene Kischer-
Browne 
B.A.,  
Instructor of ASL 
Iowa Board of 
Interpreters for the 
Deaf 
 

 15 years experience as 

professional interpreter. 

 51C:170 Intro to American Sign 

Language 
 51C:173 Advanced ASL 

 
 



 

Appendix D: Sample of Employer responses regarding recent CSD speech-language pathology 

graduates* 

EMPLOYER FEEDBACK QUESTIONNAIRE 

First Year Alumnus 

Fourteen Questionnaires mailed April 2005 

1. Clinical skills/attributes 

Which area(s) stand out as having been emphasized well? 

- MJ understands the “special education process” very well. She worked well with all clients 
regardless of their level of difficulty and/or behavior problems 

- DO was well prepared to treat children with language deficits/delays. 
- AM’s ability to apply theory to practice.  Her willingness to learn and take on challenging areas.  
- NM Very professional, works well with families and students on her caseload.  Continues to seek 

knowledge of speech and language disorders in the students she serves.   
- AS has “book smarts”, knowledge of diagnoses, theories of treatment. 
-  

Which area(s) appear not to have been emphasized adequately? 

- MJ N/A 
- DO  Cleft palate, feeding/swallowing, oral motor 
- AM We sent AM to several trainings on AAC, oral-motor, feeding and Childhood Apraxia of 

Speech. 
- NM Independence – she continues to be dependent on what other individuals would do in her 

situation instead of independently working through the issues.   
- AS is handling non-therapy aspects of job (paperwork, time management, etc.); Clinical skills 

related to 0-3 population, to working with families and being part of a treatment team; flexibility 
in therapy.   
 

2. Paraclinical skills/attributes (collegiality, work habits, organization, public law, etc.) 

Which area(s) stand out as reflecting well on the employee's preservice preparation? 

- MJ IEP, Development, report writing, ability to work within a team setting 
- DO Dana’s professional demeanor in regard to patient care constant search for additional 

knowledge and her incredible effectiveness as a team member were apparent when she cane to 
Gillette an year ago.  These attributes have only strengthen with her time in the Gillette 
organization.   

- AM is very organized, willing to learn more, and is well liked and respected by the other 
therapists.   

- NM  Is a very dedicated professional- goes the extra mile to make sure everything is completed 
in a timely manner.   

- AS Has clinical knowledge to do the job, evidenced most by written documentation.   
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Which area(s) may need attention as part of the individual's preservice preparation? 

- MJ N/A   
- DO It  would seem as if the areas mentioned in the second section under clinical skills/attributes 

are perhaps the only ones that Dana could have found helpful as a clinician at Gillette.  Finding 
efficient methods in which to complete needed documentation is a continuous goal of all of our 
therapists.  New graduates require added time to determine what is the best style.   

- AM  She needed a lot of help with licensure information.   
- NM Confidence in working with all levels of children (birth -5 age group is a growing population 

of children on workloads).  
- AS  increased clinical experience to help build confidence; how to work as a team of therapists; 

time management. 
-  

3. What attributes of your employees or potential employees weigh most heavily in your decision to 
hire or promote? 
- MJ Ability to work with a team.  Independence, ability to work with limited supervision, ability to 

work with children presenting a wide variety of abilities and behaviors. 
- DO  Gillette has a Clinical Ladders Program 
- AM  Practicum experience without a doubt.   
- NM 1. Professional Clinical skills/knowledge  2. Ability to represent the Agency during meetings.   
- AS  Initiation, Confidence, clinical skills 
-  

4. How could the preservice preparation program at UNI respond most productively to information 
you have included in #3? 
- MJNo comments. 
- DO No comments 
- AM We love having interns from UNI! 
- NM Continue to provide a variety of opportunities for students to come in contact with Speech 

and Language disorders, the more variety they have, the better prepared they are for workloads 
post graduation.   

- AS  Include “real world” training including, handling a large caseload which requires paperwork, 
little to no prep time, insurance/3rd party payer source’s, etc.  
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EMPLOYER FEEDBACK QUESTIONNAIRE 

Fifth Year Alumnus 

Twenty Questionnaires mailed April 2005 

5. Clinical skills/attributes 

Which area(s) stand out as having been emphasized well? 

- AT has a friendly direct manner. Her work areas are always clear of clutter.  She creates areas in 
her office and in the classrooms for instruction. She collaborates well with other staff.  She uses 
technology well.  She also creates materials for out student to use     

- GS Technical and theoretical knowledge  
- SA articulation, language, fluency 
- NW Theory to practice. Thoroughness of evaluations. Ability to communicate clearly with 

parents and other professionals.    
- NM great clinical skills 
- NM2 Treatment and facilitate goals/objectives 

 

Which area(s) appear not to have been emphasized adequately? 

- AT  None. 
- GS  None that I can think, took some time to learn documentation, writing skills took a little 

longer to develop.   
- SA none 
- Nw We sent her to several trainings including AAC, Feeding, Oral-motor, Sensory integration.   
- Nm teaching more strategies an ideas 
- Nm2 augmentative communication 

 

6. Paraclinical skills/attributes (collegiality, work habits, organization, public law, etc.) 

Which area(s) stand out as reflecting well on the employee's preservice preparation? 

- AT  is an outstanding employee.  She has excellent habits for attendance and being on time.  All 
her paperwork is top rate and completed on time.  She is a well liked, respected member of our 
staff.  She works well with all students and had crated appropriate goals and materials for their 
level (several/profound dev. Disablitlies). She works well with parents 

- GS work ethic, empathy for patients, ability to work within a team 
- SA all areas have been well prepared 
- NW Very Organized. Easy to work with (i.e. friendly yet professional) 
- NM all skills were good or employee was able to recognize her own weak areas and asked.  

Works very well as part of team.   
- NM 2 collegiality, organization 
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Which area(s) may need attention as part of the individual's preservice preparation? 

- AT None. 
- GS writing skills-including all medicare requirements in short phrases/compressed space, 

thinking of “functional therapy” goals 
- SA none 
- NW more info on licensure and ASHA CCC’s 
- NM continue emphasis of teaming.  It’s becoming more and more important.  Ability to work 

with classroom teachers and within classrooms.  Practicum experience that includes work IN 
classroom as well as pullout.   

- NM2 public law 
-  

7. What attributes of your employees or potential employees weigh most heavily in your decision to 
hire or promote? 
- AT I look for enthusiastic, competent employees.  Flexibility and being a team player are also 

important.  I look to the individuals to be knowledgeable and be able to put their skills into 
practical applications.  All employees much hold children as their highest priority.   

- GS interpersonal skills and trainability, exact experience isn’t as important as trainability.   
- SA clinical skills, ability to communicate well with staff and families 
- NW experience with kids with multiple disabilities, experience with AAC, feeding, oral motor 

skills, sensory integration.   
- NM collaboration skills as well as clinical skills early literacy knowledge 
- NM2 treatment and facilitating goals/objective collaboration with team members 

 

8. How could the preservice preparation program at UNI respond most productively to information 
you have included in #3? 
- AT Perhaps you could have role playing activities.  The important idea is to stress knowledge 

without interpersonal skills limits their impact on students (clients). Also thinking “outside the 
box” for instruction.  Students benefit from individual materials.  Thank you for such a 
wonderful Speech Path! 

- GS  refer to second paragraph of question #2- 1st year students  learn formal lengthy, narrative 
documentation. 2nd year students learn hoe to time manage documentation requirements given 
severe productivity restrictions given by employer. (i.e. give all necessary info in brief 3 sentence 
daily note.) 

- SA continue to educate in the areas of collegiality.  (how to be an effective team player) and 
open mindedness. 

- [NW More training on AAC, feeding, sensory integration.   
- NM 2 include info on IPEA and public school law.   

 

 More complete employer feedback in exhibits.
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Appendix E: Professional Dispositions Self-Assessment Form* 

 

Student___________________________________________ 017 Section:_____________ Date: _________ 

 
Assessment of Dispositional Professional Qualities in 

Teacher Education Candidates 

Adapted from the work of the Iowa TQE Dispositions Team from work at Western Oregon 

 

STEP 1:  Based on your experiences to date in your field experience, reflect critically upon each of the 
disposition and rate yourself upon each quality . Keep in mind that these dispositions are expected in at all 

times in all professional and public settings a teacher may enter. 

 

Not Sure What this 

Disposition is  

Contrary Behavior Rarely Developing Integrated 

NS 0 1 2 3 

 I have behaved in 

ways that are 

contrary to those 
expected for this 

disposition. I know this 

particular disposition 
will be very difficult for 

me to develop. 

I have displayed 

desirable behaviors 

related to this 
disposition on a few 

occasions I could 

describe in detail. I 
know I need to work 

harder to develop 

this particular 

disposition. 

 

I have displayed 

desirable behaviors 

related to this 
disposition on multiple 

occasions, but not at 

all opportunities to do 
so. I could proved 

several times in detail 

in which I did and in 
which I did not dsiplay 

the related 

behaviors.. 

I have consistently 

displayed the 

desired behaviors 
related to this 

disposition and 

could provide 
numerous examples 

of this in detail. 

 

Caring: Candidates with this set of dispositions value and appreciate all aspects of other persons’ well being–
cognitive, emotional, physical and spiritual–thereby enhancing opportunities for learning needs of other education 
students and in working with professionals. The following list comprises many, but not all, of the qualities, tendencies, 
and/or behaviors which characterize a set of caring dispositions: 

1.1 Empathy: Inclination to identify with, and see things from the perspective of 
others. 

NS 0 1 2 3 

1.2 Compassion: Sympathy, often with a desire to help rel ieve the suffering of 
others. 

 

NS 0 1 2 3 

1.3 Rapport: Ability to develop appropriate relationships with peers and other 
stakeholders. 

NS 0 1 2 3 

1.4 Respect: Shows appropriate regard for the needs, ideas, and experiences of 
others. 

 

NS 0 1 2 3 

1.5 Passion: Demonstrates interest, enthusiasm and optimism for the people, 
content, and context of the teaching/learning process. 

NS 0 1 2 3 

1.6 Cultural Competence: appreciates and capitalizes upon diversity; is aware of 
and acts to reduce one’s own biases; employs culturally sensitive pedagogy. 

NS 0 1 2 3 
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Communication: Candidates with this set of dispositions are sensitive to and skillful in the various aspects of human 
activity. They have effective interpersonal relationship skills and attitudes that foster collaborative enterprises useful 
in enhancing the teaching-learning process. The following list comprises many, but not all, of the qualities, 
tendencies, and/or behaviors which characterize a set of caring dispositions: 

2.1 Presence: keen with-it-ness and engagement in human interactions and 
other’s needs. 

NS 0 1 2 3 

2.2 Responsiveness: Attentive to others’ needs; the ability and inclination to act 
as best meets the needs, subtle as well as obvious, of others and their 
circumstances. 

NS 0 1 2 3 

2.3 Attentiveness: Concentrates on others’ communication; takes others’ 
communication into account. 

NS 0 1 2 3 

2.4 Authenticity : Genuineness that fosters and enhances the teaching and 
learning process while exercising judgment about personal and professional 
boundaries. 

NS 0 1 2 3 

2.5 Collaborativeness: Seeks means to involve & work with others in planning, 
problem solving and learning. 

NS 0 1 2 3 

2.6 Voice: Speaks out when the need arises. 
 

NS 0 1 2 3 

      

 

 

Creative: Candidates with this set of dispositions display the capacity to envision and craft things in novel and 
meaningful ways to meet the needs of students. The following list comprises many, but not all, of the qualities, 
tendencies, and/or behaviors which characterize a set of caring dispositions: 

3.1 Flexibility: adapts, adjusts, and modifies practices to meet the needs of 
students and peers; thinks on one’s feet; is comfortable with change.  

NS 0 1 2 3 

3.2 Inventiveness: uses the needs and interests of students to approach 
curricular and strategic decisions; visualizes and implements nov el ideas and 
practices. 

NS 0 1 2 3 

3.3 Resourcefulness: utilizes resources in effective ways; adapts practices to 
unforeseen challenges. 

NS 0 1 2 3 

      

Critical: Candidates with this set of dispositions have the ability to examine closely, to critique, and to ask 
questions. They do not accept the status quo at face value but employ higher level thinking skills to evaluate, 
analyze, and synthesize. Self-evaluation and reflection characterize candidates with this set of dispositions.  The 
following list comprises many, but not all, of the qualities, tendencies, and/or behaviors which characterize a set of 
caring dispositions: 

4.1 Reflectiveness:  takes time consistently to evaluate effectiveness of 
instruction & behavior in terms of the larger goals of education; nurtures 
reflectivity in students and peers; reflects on own growth and accountability. 

NS 0 1 2 3 

4.2 Initiative: exhibits a willingness to pursue solutions to problems or questions; 
gathers relevant data and persistently seeks to improve situations or areas of 
need.   

NS 0 1 2 3 

4.3 Open-mindedness:  exhibits an ability to look at different sides of an issue; 
recognizes the possibility of error in one’s own beliefs and practices; does not 
display or act upon prejudices against people or ideas. 

NS 0 1 2 3 

4.4 Efficacy:  nurtures high expectations, demonstrates self direction and 
confidence, and empowers students and peers. 

NS 0 1 2 3 

4.5 Humility:  Places the needs of the learner and/or learning task above ones 
own ego; reflects on own growth and accountability. 

NS 0 1 2 3 

      

Professional Requirements: These are qualities and practices that teacher candidates must exhibit in order to be 
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recommended for licensure, some of which are explicit in the Iowa Code of Ethics and Code of Responsibilities. 
The candidates will display all of the following qualities and/or behaviors that characterize this set of professional 
requirements. Also, because each of these is considered absolutely necessary, each one will be separately 
assessed:  

6.1 Professionalism: endeavors to meet the standards expected of a teacher 
such as appropriateness of dress, grooming, demeanor, punctuality, tact, 
discretion, courtesy, etc. 

NS 0 1 2 3 

6.2 Personal and Professional Ethics and Integrity: adheres strongly to high moral 
principles and ethical standards as expressed in the Iowa Code; ev idences 
integrity. 

NS 0 1 2 3 

6.3 Work Ethic/Responsibility:  attends to school policy for teacher attendance; 
completes teaching related tasks in a thorough and efficient manner. 

NS 0 1 2 3 

6.4 Confidentiality:  complies with federal, state, and school policies relating to 
confidentiality. 

NS 0 1 2 3 

      

 

 The Department of Communication Sciences and Disorders is currently considering adopting this 

instrument. 

 

STEP 2:  Write a brief reflection identifying and discussing which two of these dispositions you believe you’ve 

made the most progress in and provide specific evidence from your own behavior to support your claim. 

Then, identify and discuss one disposition that you still need to work on in your next field experience and 

describe specifically what you want to do differently in the future to better demonstrate that disposition.  
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